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ABSTRACT • - - 

This directory of resources va^ developed to present 
current -.information about teaching techniques, instructional' 
materials, and human resources to enhance elementary and secondary * 
basic skills instruction. The guides' five xinits cover, basic skills, 
English and language arts, * ma thematics, reading, and writing. Eacfc v 
' unit contains abstracts of selected documents, descriptions of 
. successful local'-and national basic skills programs, abstracts of" 
^onprint -teacher trainirg s materi.als, descriptions Of pxcfessional 
\rganizat£ons^ *ar.d a list of the Wisconsin Department of ^Public ■ 
*- In struct itfrr sta'ff members who have worked in basic skittls,. Each 
listing describes- the organization or^gpodux;t, ±tp audience; and 
possible uses.-. Th-e address, telephone" number , and title of the* 

each^-s^vic^.or progral cited are included- 
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Introduction 

As State Superintendent I am committed to assuring that all yqungjseople in the 
Stated Wisconsin can demonstrate competence in the basic skills by the time 
they graduate from high school. By the basic skills, I meaiTthe ability to 
effectively read, write, speak and calculate. These skills are necessary to 
liroctfen successfully iri other school subjects,, on the^job, and as a pitizen. 
Although I stress the basic skills, I recognize the need for a balanced curricular 
and extra-curricular program* 

Teachers must be well prepared to teach the basic skills' in 6rder to improve 
student performance. Teachefs, curriculum specialists and" principals need to 
Jcnow about successful school programs, research findings and consultant 
assistancegyhich are available to h^lp them improve basic skills programs in their 
district. The Basic Skills Resource Guide was developed to present in a 
convenient, accessible form, current information about teaching techniques, 
instructional materials, and human respifrces to assist with the improvement of 
instryction.in reading/language arts and mathematics. 

The Basit Skills Resource GuijJe contains abstracts of selected documents; 
descriptions of some successful local and national ba?ic skills programs; abstract^ 
of nonprint teacher trainmg materials; descriptions of some professional 
.organizations; and a listing of Department of Public Instruction staff members 
who have worked in the basic skills. In short, the first steps have been taken to 
catalog and make readily available a directory of resource^ which have been 
recqnjmended by teachers and subject matter specialists who are actively 
engaged in basic skills programs. The directory cannot be exhaustive; rather, 
current Resources are presented which have been tried and, found to be 
successful. \ 0 " ; x 

■ ■ •• ■ " * 

* - , 

Herbert J. Grover,-State Superintendent 



How To Use The Basic Skills Resource G&iide 



The Basic Skills Resource Guide brings together several types of resources- 
which may be helpful to school districts.* This guide has been prepared by the 
Wisconsin Dissemination Project (^VDP) staff in consultation with the DPI basic 
skills coordinator and DPI supervisors in reading; mathematics and 



English/<^)mm\onicatibn arts. 
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WDP staff have developed a system for creating an education data base for the 
State of Wisconsin called WIRE (Wisconsin^ Information Resources for 
Educators). The abstracts and information in the Basic Skills Resource Guide 
were entered into WIRE and the copputer was used to fonyiat and print this 
guide. These basic skills resources are computer searchable by the WDP regional 
centers in responding to questions they receive in the basic skills subjects. 

You .will notice, in examining the Table of Contents, that the Basic Skills 
Resource Guide is divided into five subject sections. Each of.theSe sections can 
be used by itself as a coflectionof resources. Therefore, the sections of the guide 
can either be kept together or divided am^ng appropriate departments . of the 
schoo^ district. M \ J m * * I 

» 

\ 

The types of resources described in the guide are:*DPI consultant services, 
prijjt „ materials, program v descriptions, nonprint materials and 
professional Organizations. Subject sections are divided from 'each other with 
a yellow page which has on it *a table of contents for the section. Directions 
pertinent to obtaining each type of resource are included as needed in this guide. 

v • ... <- • 

If you have questions about the guide or the resources described, please do not 
hesitate to contact the WDP office at the following address: 

* *. * * 
♦ Wisconsin Dissemination Project , * 

Department of Public Instruction 

125 South Webster Street 

P.O. Box ^841 \ 
Madison, Wisconsin 53707 * 
(608) 267-9236 or (608] 266-3108 
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Basic Skills 
Consultant Services 



The following persons provide consultant services from DPI. Their services and resources are 
described briefly. Contact them directly for further information. 



Name • 
Job Title 
Organization 



Address 



Bethke, Eunice ^ 

Chief, General Program Section 
Department of Public Induction 
Division ior Instructional Services 
Bureau for Special Educational Programming 
General Program Section 
• c 125 South Webster Street' 
\ P.O. Box 7841 , / 
^Madison* Wisconsin, 23707 
(608)266-9897 " + 

Curriculum coordinators, directors of instruction? principals and teachers. 



/ 



S 



r 



Telephone 
Target Group 

Abstract x 

Administers the Basic Skills Program, serves as resource to school district personnel in basic skills arid 
reading program ^assessment, planning, implementation and maintenance, curriculum development 
instructional techniques and staff development. Can assist with innovative program planning and V 
development in the basic skills area. ' ' - * 

Resources 

Readifig: Program Assessm&jt and Planning Handbook; % resources in approaches to reading 
instruction, e.g., fahguagg experience, phonics, basal texts; instructional materials review and 
selection instruments; student achievement and program evaluation instruments; advisefrient for 
implementation of section 118,015, Wisconsin Statutes; monograph on reading comprehension- 
, bibliographies available on requelt; The K-12 Reading Program: A Planning Resource for Wisconsin 
>cnoois; 4 basic Skills: Resources ui program development, maintenance; "Basic Skills Improvement 
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Basic Skills H 
* PrintResourc.es 



The following print resources may be obtained from the* source or sources indicated, 
information follows the label Source (s) in each entry. 



This 



If the item is available on microfiche and you wish to borrow it for one month, send 
your request to: DPI library, 125 South Webster Street, P.O. box 7841, , 
Madison, Wisconsin 53707. Be sure to include the six digit number which 
begins with the letters "ED'L This number rs printed after the microfiche loan 
.information,. 

If the item is available in hard copy and you wish to purchase it, contact the source 
indicated* The latest available price information is included. 

If the item is a journal article, request a copy from your bcal'school tfMC or public, 
library. If the library does not have it, request that they get it through interlibrary 
loan. t 

. • . / - / 



Snider, Robert*C. 
Back to the Basics? 

National Education Association, Washington, D.C. 
Aug 78 ' . 

40p. ■ . ' % - ' 



One month loan from DPI Library; Request EDI 86449 

Publications, National Education Association, 1201 16th -Street, N.W. 

Washington, DC 20036 J$2.50).' v - 



Author(s) 
Title 
Orig Inst 
Pub Date 
Ndte 
Source(S) 
Microfiche/ 
HardCopjJ 

Abstract 

Issue^rebted to basic skills education are- discussed, beginning with a review of recent trends in 
„ American edupation. The 1960's are characterized as a" decade of innovation, while the L970's are 
tfespribed in terms of interest in accountability and cost effectiveness. Several reasons for current 
_ poncerns about' basic skills are suggested: parents' expectations; industry's interest in the school's role 
in job training; a .general emphasis on measurable quantities; and public reluctance to pay higher 
taxe$. Classroom teachers ate said to face a growing array of obstacles which seriously thwart their 
professional mission; many new policies contribute to t the erosion- of the individual teacher's 
autonomy. A variety of quoted sources indicates that there is little agreement on which skills are 
considered basic; definitions range from the three R's-reading, 'writing, and arithmetic-to ethics, 
coping skills, ajid self concept. Sever^ news ifems illustrate the fact thaMiter^cy data may be 
' misleading. (GDC) , • 



ERIC 



Author(s) ( Davis, James E4.; : And Others , 

^Titie ~ ~ ' Responding to the Basics Movement. 

Origlnst * Southeastern*Ohio Council o£ Teachers of English. 
^PubDate 79 ' r 

Note ' 100p.; The Southeastern Ohio Council of Teachers of English is an affiliate of 

the National Council of Teachers of English. 
Source(s) t . \ > 

Microfiche One month loan fronrBPHabrary; Request ED 185592 
Hard Copy National Council of Teachers of English, 1111 Kenyon Rd., Urbana, IL 61801 
(Stock No. 40831, $3.50 member, $4.00 non-member) 

Abstract N ^ f 

The 17 articles in this journal issue focus on a response fo the basics movement. Specific topics 
covered in the articles include the following: a definition of literacy, the meaning of the basics, the 
back-to-the-basics'movsment from a historical-linguistic perspective, behavior modification- and the 
teaching of English composition, developing practical literacy in college English, bringing learners and 
.language together through literature, teaching real English in the vocational school, the basics for 
secretarial students, way£ to help children develop language skills, teaching grammar, teaching 

[>rocess analysis, children's literature, midcareer management, the general public's attitude toward 
iteracy, research support for the teaching of spelling/ the basics of living, and using the power of 
J .comparison £o teach the power of language. Continuing columns in the journal provide information 
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^ , Basic Skills 

^ . 4k » Print Resources 



about "videotaping creative drama, boo.k reports, and attitudes toward textbook selection in United 
States schools from 1840 to 1978. (FL) * . 



Title_ _ WHat Do We Know About Standards for Effective Basic Skills 

s - ^ • Programs? ^ 

Orig'Inst - Office of Education (DHEWl, Washington, DC/ 
Pub Date Aug 79 

Note - , 44p. . ■ * 

Sburce(s) * " », . 

Microfiche . One month loan from DPI Library; Request ED 1800 16 
Abstract S 

The purpose 0 f this booklet is to provide information on wh^is/knovfrn about standards for effective 
basic skills improvement programs to persons developing such programs, philosophies, standards, 
and strategies It also provides access to Current thinking by practicing professionals on standards for 
building effective programs to eligible applicants for Tjtle II grants and contracts. The eight sections in 
the booklet contain a position paper on basic mathematical skills prepared by the National Council of 
Supervisors of Mathematics; a report of the Kansas City Coordinating Conference on Mathematics 
A^sues, held in 1978; the standards for basic skills writing. programs developed by the National Council 
of Teachers-of English; guidelines for the professional preparation of reading teachers devised by the 
• Professiohal Standards and Ethics Committee of >the International Reading Association; a discussion of 
reading programs that work; a reading program assessment scale developed by Rightto Read; and a 
flow chart for program assessment and planning from the "Right to Read Assessment and Planning 
Handbook." {FL) . • * 6 
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The following nonprint ^resources may be borrowed without charge from: Eunice Bethke, 
Department of Public Instruction, 125 South Webster Street, P.O. Bex 7841 r Madison, 
Wisconsin 53707. Reserve them as far in advance as possible. 



Author(s) 
Title 



Publisher 
Source 

Abstract 



Bradford, Timothy M. 

Clear Thinking: How To Improve Your Reasoning Skills Parts 1& 11 , , 

160 slides (plastic mounts) in 2 carousel cartridges: col.,; 2 x 2 in. + 2 sound 
v cassettes (32 min.) + 2 sound discs:; 33 1/3 rpm (32 min.j + teacher's guide 1 

The Center for Humanities, Inc. ■ * > r V 

9 Free loan: Eunice Bethke, Department of Public Instruction, 125 South 

Wibster St., P.O. Box 7481, Madison, WI 53707 ; 



r 

\ 



Using advertisements, cartoons, photographs, and artwork, this two-part slide-sound presentation 
helps students io learn how tQ draw inferences, pose hypotheses and test conclusions. The 
presentation also helps students to spbt errors in reasoning such as jumping tq conclusions, faulty 
comparisons,* faulty syllogisms, and misunderstanding cause and effect relationships. To ma*ke the 
program effective in the classroom, teachers are asked to "Warm uj^ their classes- before showing the 
program and ffien follow ittip with questions and activities so that the program cloes not seem oniy an 
isolated visual experience. The drganization of the program allows students to learn the concepts, to 
observe the concepts being applied to problems, and then to apply the concepts on their own. Class 
discussion is. encouraged while viewing the presentation by stopping the audio while students apply 
the clear thinking skills to suggested problems. This presentation is a complete", organized plan to 
develop clear thinking and reasoning skills. A bibliography for further reading is included. IBJS) 
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T hp f o ll ow in g . program descriptions include the name, address, and telephone number <rf n 



contact person. For more information, contact this person dirpfetly 

If the program is from outride the state of Wisconsin, it is part of the National Diffusion 
Network (NDNJ. In addition to contacting the program directly you can also receive 
information about these programs from: The Wisconsin State Facilitator Office 
Department of Publidnstruction, 125 South Webster Street, PK). Box 784'l, Madison 
Wisconsin 53707. Telephone (608) 266-9897 - ' *> ' 



Program . Computer Insfervice Program . 

Contact Person Berland A. Meyer or Du Wayne Kleinschmid* ' * ' 

' ' Public Schools of Wausau ^ 

Address 407 Grant StreeV 

•Wausau, Wisconsin 54401 * ■ „ * 

Telephone. 1 (715) 845-5279 . , * ^ 

Target Grades , Postsecdndary; Elementary Secondary Education . ' 

Abstract ^ , 

In the spring of 19/9 the decision was made by the Wausau School District to make a concerted effort 
to use microcomputers in the Educational system. It was further decided that in Srder to implement 
this effectively inseryice training had to be designed which would enable teachers to feel comfortable 
aftd competent with microcomputers. The program has progressed through four phases. During 
. Phase 1 three microcomputers were intrpduced and used successfully in three carefully selected fifth 
grade classes. Interest and enthusiasm^rew within the school districts. During Phase 2 # four teachers 
from within the district developed ana tan a four week "hands on* workshop.. This was repeated 
three times with a total of sixty participants. During^his ph^fce, 55 microcomputers were placed in the 
district and a college credit tourse was also offered. In Phase .3, a course with college credit was 
offered in the district; 23 people enrolled. As a result of this course, teachers are writing their own 

* programs mid classroom use is high.* During Ph^se 4, school district teachers 'have been /Offered 

/ college credit coursei in cooperation with a state university. More advanced work is developing and 
teachers from all grade levels aad subject disciplines ar^ pa&cipiting. The Wausau School District is 
now able to offer consultant assistance to other districts. (CWR) • 

FundineSourde(s) ' f * * » ^ " 

• Local School District; Elementally Secondary Education Act Title IV V * , 

; | i \ i - " * * >» \ *^ 

~ ; ~ - . % — K — \ ~* — ■ * ; 

Program Waukegan Follow Through Demonstration Resource Cfenter 

Contact Person Har^y Bo wen /Associate Superintendent * * * 

\ -£ Waukfegan Public Schools «* * . 

Address 1201 N. ShfcridcwRoad . . * 

Waukegan, Illinois 600^5 ' * • " • 

Telephone (312) 3.36-3 1Q^ T m ' 

Target Grades Primary. Education . « * / " / • * 

Abstract^ *• • a . * * « * 1 

; The model used by Waukegan Follo^Through was developed by the University of Kansas. The 
significant components of the program are: team teaching; training of staff; emphasis, on basic 
academlfcs; and parental involvement. All classrooms use a behavior analysis approach arid staff &re 
trained in positive reinforcement techniques. Acaderhic materials are introduced and fcught in 
kindergarten. Curriculum for reading and* spelling is based on programmed instruction material. 
Individual student targets are established for each child. Parents are used as paid paraprofessionals in 
order to cive tjiem the 3pportunitv to observe and influence their children's education. Close contact 
with student progress is provided by computer feedback on a biweekly basis in reading, math, and * 
spellmg. - s • . , 

Program Evaluation 

The program has been Validated by the JDRP 8/77/ * 1 ' - * 

Funding Sourcejs) \ r . - * - 

. United States Office of Education . , . 
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Basic Skills ' a ^ * 

Program Descriptions * ' 

A . Cost of Implementation 

The costs of replication are basically those of teaching staff, other staff, consumables, and possibly 
wleo equipment. ' 

V : — : — — — — — — 

Program Expanded Services In Early Learning, Reading, And Mathematics 

Contact Person Darryl Boudreauz, Federal Project Administrator 

' 4 * St. Mary Parish School Board * 
- •< Address P.O. Box 1239 _ ~ 

% Morgan City, Louisiana 70380 / % * 

Telephone t * (504) 384-1250 * 
Target Grades' Elementary Secondary Education 
•Abstract 

Ongoing diagnosis* of pupil need is the core of this program. Students are guided through graded 
learning experiences until they achieve mastery. Teachers and paraprofessional$ are usfceko maintain 
a ratio of four or five children per adult. An optical mark reader that scores each teaching practice or 
exercise the iAoment tne student finishes if makes immediate shifts in leaching strategy possible and 
acts as a strong motivator for students and teacher. Students attend special classes for 45 minutes 
daily. Each student's program provides three changes of activity during the period to ehsure full 
concentration during his or her attehfion span. The program is an instructional management system 
using every possible strategy to insure that the right instruction reaches each student. Both specially 
enveloped and commercially available materials are used. Test and practice materials copyrighted as 
"Precision Teaching Program" form the major part of the program. Inservice work with teachers and 
aides is very important. A week-long workshop before the start of the school year is followed by 
biweekly half -day meetings. Teachers and aides are taught toindividualize instruction, recognize and 
teach to each student's need, use commercial materials properly, and buiW their own materials. This 
basic-skills program is self-correcting; it draws attention to specific learning problems and indicates 
where help is needed. In 10 years, more than 1,500 pag^s of tests and special exercises have been 
prepared. The self-correcting feature gives the program potential for meeting the instructional needs 
of any students in any region v , ' -^j t 

Program Evaluation '} 

The Program has been validated by the JDRP, 1 1/78. " " ' 

Funding Source(s) 

Elementary Slfcondary Education Act Title I 

Cost of Implementation *' » 

r St. Mary Parish serves over 2000 students per yearln its Title I programs. Per-pupil cost, including 
salaries, is under $500 per year. ' 0 

" ~ ^ v I ~ ' : : 

Program • Model Classrooms: Classroom Management * 
Contact Person Sherry Avena * v * 

Model Classrooms * 
Address 4095 173rd Place S.E. v 

Bellevue, Washington §8008 , 
Telephone (206)746-0331 ' ^ 

Target Grades Elementary Education * *' 

Abstract * * 

This Washington state program^was developed by urban rural racial disadvantaged (URRD) funds to 
pemedy the basic skills deficiencies of disadvantaged Students. The classroom management system 
was subsequently re/ined for use by all students in regular classrooms. The program usually taTtes 

* place in the morning and lasts until lunch. Durina this time, students work independently^and in 
small groups on assignments keyed to their individual achievement levels. These assignments are 
determirfed in student-teacher conferenees. ^Bicultural students can receive assignments in their 
native language if they prefer. This classroom management system teaches students how to become 

* responsible for their own learning. They, with their teacher, determine the rules and procedures to be 
followed in the classroom, and mey perform the daily chores required Jo maintain an orderly *rork 
environment. Student progress is assessed weekly. .Students have access to their personal progress 
records and are responsible for suggesting the direction of their program for the following week. A 
five-day teacher training workshop is conducted at .the adopter site. In the Workshop, teachers select 
and organize their placement tests, cross-reference their materials, design class profile sheets, develop 
their classroom discipline .system, and establish their student-managed classroom organizational plan. 

• Implementation of model classrooms puts school districts in compliance with the Washington State 
x learning objectives law. This law requires the identification of reading, math, and l^jiguage arts 



ERIC . < Basic Skills-6> 1 



Basic Skills Resource Guide 

feasic Skills 

n Program Descriptions 

• students' learning objectives. Student growth is determined by assessing each pupil's achievement of 
the stated objectives. 

Program Evaluation , ' ^ - » • 

The model for thi^rogram, Model Classrooms: Classroom Management, has been validated by the 

# JDRP, 3/27/78. 1 ' 1 
Funding Source(s) 

Educational Regional Research Program t ^4 J 

Cost of Implementation * • 

-Costs of the program include approximately $200 per classroom, plus teacher and teacher's aide 
* training workshop stipends, and Developer/Demonstrator fees and expenses. 



Program ' Pre-Kindergarten / Extended, Day Kindergarten-Evansville School 

District . , < f 

Contact Person Dr. Patrick Meehan _ - 

' CESA 15 _ * 

Address • 545 W Dayton St 

Madison, Wisconsin 53703 .> \ . 

Telephone (608)266-9460 ' * * ■ 

Target Grades Preschooi Education; Primsiry Education 

Abstract • 

This program serves three and four year olds and kindergarten children. Three year olds selected are 
those showing the greatest need and scoring at a low level on a locally developed screening device. A 

■ teacher visits once a week in the home and parents are taught to work with the children three days a 

week. Once a week they meet in the classroom. Four year olds are also selected with a locally * 
-^developed screening^ vice. They mept in the classroom four days a week and a home visit is made 
on the fifth day. Kindergarten children falling below expected district performance levels participate 
in a' diagnostic teaching program^ After 9 to 12 weeks they are in an extended day kindergarten 
program. Each child has iirttividu4lly prescribed activities throughout the program. Language skills, « 
- motor skills, basic concepts and behavioral objectives are stressed throughout. (CVVF) 

Funding Source(s) . < 

' Elementary Secondary Education Act Titlfe I ^ , ' * 

Cost of Implementation _ 

The program presently costs the school* district $55,000. This is largely dependent upon teacher 
experience and travel expenses^ person conducts activities for the children emphasizing language 
listening skills, music/ movement, etc. While children are involved An group activities with a staff 
person, parehts meet w#i a teacher. They exchange ideas arid discuss various aspects of the program 
such as the at-home portion including the use of take-home activity kits, child development, etc. Just 

. before going home, parents select an activity kit geared to their children's learning levels and needs. 
These kits are brought back the following week and exchanged for others. Puzzles and books are also 
available for parents to check out and use at home with their children. (BJS) f 
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Program Pre-Kindergarten- Title I 

Contact Person Sheldon Niquette or Joyce Olson * 

Kaukauna School District * 
Address 109 E. Eighth St. * 

Kaukauna, Wisconsin 54f%0 . 
Telephone- * (414)766-2052. 
Target Grades Preschool Education 

Abstract . * 

The program focuses on skill development in the areas of auditory, verbal, visual and motor skills 
with Title I preschool children- Three and four year old children in the school district are screened in 
four developmental areaj^auditory, verbal, visual and motors Children scoring in the lbwest 25% are 
selected to attend the Title I program two or three days per week. These children will be attending 
eifoer public or non public schools. Thfe Title I prekindergafteri teacher, assisted by a full time aide, 
works individually and in small groups with children on specific skill development. A developmental 
checklist is used to measure growth by pre and post testing. High interest creative games and 
activities are used in the classroom to maintain interest and increase skill development. The Peabody 
Early Experiences Kit, creative art' activities, cooking and sensory experiences and a variety of large 
group activities provide early learninjg experiences for Title I children. Parents are involved in the ' 
Title I program through weekly Jiewsfetters and regularly scheduled parent conferences. 

• i * *■ 
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Basic Skills 

Program Descriptions . 



Funding Source(s) « ( \^ 

Elementary Secondary Education AcbTitle »I • 
Cost of Implementation 
$24,978.36 



Program* Extended Kindergarten 
Contact Person Judith Casey 

Wai^kesha School District 
Address fc 222 Maple Ave 

Waukesha, Wisconsin 53186 
Telephone (414)544-8874 ^ _ 

Target Grades Primary Education 

Abstract - ^ \ 

The program offers children more school time to % develop, skills introduced in kindergarten. 
Participating children attend regular kindergarten in the morning and return for extended 
kindergarten in thfcafternoon. Children are selected through the readiness purvey which correlates'to 
the basal program usfed in the Waukesha School District. Extended kindergartens have a class size of 
15 to 20 students. An aide assists the teacher during the entire time stmdents are present. Parents aha 
teachers indicate that children w^o participate in the program adjust to school more easily and have a 
higher potential for succeeding in firs^grade, than do students who have academic needs and were not 
in the program. (RML) 

Fundihg Sourcejs) 

Elementary Secondary Education AQt Title I w 

Cost of Implementation 

Costs of the program include teacher's salary, salary of aide, materials, and inservice training. 

Program Pre-Kindergarten Title I * 

Contact Person Marilyn Dewitt 

Wisconsin Heights School District (Black Earth-Mazomanie) 

Mazomanie Wisconsin 53560 
Telephone (608) 795-2254 
Target Grades Preschool Education 
Abstract'* 

The program consists of two activities pe^week, a home visit and*d story hour. The activities for home 
visits are experiential in nature and use subjects which interest pre-school children. Books are always 
used to introduce a lesson and pre-school skills, such as colors, counting, classification, fine m&tor 
skills, etc., are incorporated into- it. Time is allowed to work on any special needs that the child may 
have. The Story Hour is held in the school and provides for group activities and interaction between 
the children. It is also a time tb learn some of the school rules and routine. There is a story, art* 
activity, science experience, often a language activity, and free play time. Parents are encouraged to 
take part in both activities and to work with their child at home. Tnis type of program is an excellent 
step from home to school since the child works with the teacher in both places. 

Funding Source(s) ' * 

Elementary Secondary Education Act Title I 

Cost of Implementation • , 

Salaries and materials. 
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The following organisations provide resources and information for, educators as well as the 
general public. Contact each one directly for further information. 



Organization Department of Public Instruction 

Division "for Management, Planning, and Federal Serviced 
Bureau for Evaluation, Planning, Assessment, and Research 
Wisconsin Pupil Assessment Program \ 
Contact Person" Russell Allen 
'Address - 1 25 South Webster 
P.O. Box 7841 
Madison, Wisconsin. 53707 
Telephone (608)266-7941 
Service Area State of Wisconsin ' 3 

Target Group Teachers and state government officials and citizens. \ 
Abstract • ■ * 

The Wisconsin Pupil Assessment Program, administered by th$ DPI, uses objective-referenced tests, 
develpped in Wisconsin and* designed to measure specific objectives in the basic skills areas. The four 
goals of the program are to provide the legislature, governor's office* and citizens with a measure of 
student performance in selected academic areas, a comparison of Wisconsin public school students to 
the rest of the nation in mathematics", reading, and language, a description of skident scores over a 
period of years and materials and technical assistance to schools which voluntarily use the products . < 
and processes of the program. Local Wisconsin schools, both public arid private, have the option of 



administering these tests toJtheir own students. (GAW) 



) 
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Resources 

Results of the Wisconsin Assessment*Program, information about the program, and test construction 

are available from this office. 
Materials Distribution Policy' 

Contact the Assessment Office. 
Publication List ' . 

Publication list available from the DPI Publication Office. 
J' i > 

"V — — 

Organization Wisconsin Research and Development Center for Individualized; 
Schooling 

« . University of Wisconsin-Madison k „ ^ 

v College of Education 

Contact Person Marshall-Smith 

Address 1025 West Johnson Street / \ 

Madison Wisconsin 53706 -r 

Telephone (608) 263-4200 

Service Area State of Wisconsin 

Target Group Elementary and secondary teachers and colleges of ^Sucation. - - * 

Abstract L 

The mission of the Wisconsin R&D Center is to understand, and to help educators deal with, diversity 
among students. The Center pursues Ks mission by conducting and synthesizing research, developing 
strategies a^d materials, and disseminating knowledge bearing upon the education of individuals and 
diverse groupsof students in elementary and secondary schools. Specifically, the Center investigates: , 
-diversity as a basic fact of hum^n nature, through studies of learnin&end development -diversity as a 
central challenge for educational techniques, through studies of classroom processes -diversity as a u 
key issue in relations between individuals and institutions, through studied of school processes 
-diversity as a fundamental question! in American social thought, through studies of social policy 
related to - education. The Wisconsin Research & Development Center is a non-instructional 
department of the University of Wisconsin-Madison School of Education, supported primarily with 
funds from the National Institute of Education. (GAW) 

Resources > 
. Books, scholarly reports, workshops, conferences, films, filmstrips, games. 
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^ Materials Distribution Policy 

Single co{5ies of a few items are available free'of charge from the Center office. Most items are sold for 
a cost-recovery fee. ~ v ' • 

*" ^Publication List 

■ Bibliography of Publications" is available free of charge from the Ce^er Office. 
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Consultant Servites 



The following persons provide consultant seryices from DPI. Their services and resources are 
. described briefly. Contact th em jli rectly for further information. 

S : 7 

Name Kellner, Robert „ 

Job Title Supervisor-, English And Communication Arts 

Organization Department of Public Instruction 
DiViskm for Instructional-Servipe's 
Bureau for Program Development 
Address 125 South Webster Street 

P.O. Box 7841 
Madison, Wisconsin 53707 
Telephone (608)267-9270 
Target Group Local school districts. 
Abstract / 

Provides state level leadership, supervision, coordination and consultation relatejd to English, speech, 
theater and journalism education in Wisconsin. This includes assistance with curriculum 
development at the local level, program coordination between elementary, secondary and higher 
education, channeling to local schools and universities pertinent information' available from state and 
national sources and developing programs based on professional research, DPI guidelines and local 
district needs. 

Resources * " - 

Curriculum planning, development and implementation guides; program evaluation materials; 
, elementary and secondary skill development, materials; bibliography materials for professional 
organizations; local school and university program data. 
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The following print resources may be obtained .from the source or sources indicated, 
information follows'the label Source(s) in each ejitry. 



This 



► If the item is available on microfiche and you wish to borrow it for one iWith, send 
your request to: DPI library, 125 South Webster Street, P.O. Box 7841, 



Madison, Wisconsin 53707. 
begins with. the letters "ED". 
information. 



Be sure to include the six di 

This number imprinted after the 



t number which 

microfiche loan 



• If the item is available in hard copy .and you wish to purchase it, contact the source 
indicated. The latest available price information is included. 

• If the item is a journal article, request a copy from your lqpal school IMC or jpublic 
library. If the library does not have it, request that they get it through interiibrary > 
loan. " 



r 



Author(s) 
Title 
Orig Inst 
Pub Date 
Note 
Source(s) 
Hard Cojjy 



King, Martha L., Ed.; And Others' 

The Language Arts in the Elementary School: A Forum for Focus. 

National Council of Teachers oT English, Urbana, 111. 

73 

390p. 



National Council of Teache/s of English, 'llll Kenyon Road, Urbana, 111 
61801 (Stock No. 50544, $4.75 non-member, $4.25 member) % 
Abstract * • 

This collection of 37 articles presents various perspectives on the purposes, contents, and methods of 
teaching the language arts in the elementary school. x The primary focus is on developments in the 
language arts during the 1960s. Many*,of the authors relate innovations in language arts to more 
traditional concerns; the editors suggest that the general theme of this collection is that the language 
arts are concerned less with a strictly content-centered curriculum than with emphasizing the 
development of people by increasing their understanding of language, literature, and communication 
skills. The essays are grouped into six sections: (1) astate of the arts review, identifying major current 
issues and proposing future directions; (2) a discusswn of what should be the legitimate emphasis of 
language study in the curriculum; (3) current developments in spelling and handwriting; (4) creative 
expression in oral and written composition; (5) the teaching of reading skiHs as one component in a 
language arts program; and (6) a discussion of how literature study can serve the child. (DI) 



Author(s) 
Title 
prig Inst 
Pub Date 
Note 
Soiirce(s) 

Microtiche 
Abstract 



Kellner, Robert 

After Curriculum Development " Then What?" 

Wisconsin State Dept. of Public Instruction, Madison, Wisconsin. 

Aug 79 ; -~ 

lip. 

One month loan from DPI Library; Request ED196033 



A brief list of questions is offered as a checklist for local^scl^ool districts who have developed a 
language arts curriculum plan and who want to appraise their Work. The questions elicit information 
on curriculum 'design, key components and elements of the curriculum plan, teacher role, continuity, 
sequence, flexibility, implementation and evaluation. (RL) - 
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Author(s) Winkeljohann, Rosemary, Ed. 

Title Recommended English Language Arts Curriculum Guides K-H^ and 

* Criteria for Planning and Evaluation. 
Orig Inst • ERIC Clearinghouse on Reading and Communication Skilltff^Urbana, 111.; 

. National Council of Teachers of English, Urban^ 111. « x 

Pub Date 79 C\J 
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Note 

Source (sj 
Microfiche 
Hard Copy 



31p. 



One^jnonth loan from DPI Library; Request ED176332 
National Council of Teachers of English, 1111 K^nyon Road, Urbana, Illinois 

-61801 (StocKNo. 39515, $1 .25 non-member, $0#5-membet) 

Abstract \ / - , 

The first half of this booklet* presents an annotated' list of recommended curriculum guides 
representing a variety of sample frameworks, unit£ and lesson plans intended for reference use by 
schools and agencies who are in the process of curriculum development. Grouped according to the 
vear in which, the guides were recommended {1979, 1978, 1977), each annotation -provides the. 
- following information: the grade levels involve^; a description of the content, aims, and objectives; 
and information on obtaining the guide. Th£ second half of the booklet contains a revised statement of 
criteria for planning and evaluation of English language arts curriculum guides. The evaluation 
instrument presented to the booklet was designed to apply to many different cohtent emphases within 
the field of English language studies, as well. as to the learnirfgprocess/'organization, methodology, 
and language versatility. Criteria are organized under the headings of philosophy, policies and 
procedures, objectives, organization, process as content, language, composition, media, reading and 
• literature, evaluation, and design. (AEA) 



Author(s) 
Title 

Orig Inst 

Pub Date 

Note 

SourcejsJ' 
Microfiche 
Hard Copy 



Lundsteen, Sara W. . * , - 56 

Listening: Its Impact at All Levels on Reacting and the Other Language 

Arts. Revised Edition. 

ERIC Clearinghouse on Reading and Communication Skills, Urbana, 111.; 

National Council of Teacher's of English, Urbana, III. 

79 

179p. * 



One month loan from DPI Library; Request ED169537 
National Council of Teachers of English, 1111 Kenyon Road, Urbana? 111. 
61801 (Stock No\ 29498R, $6.00 non-membe£ $5.25 member) ■ 
Abstract 

In an integration of listening research with-bther areas of- language arts,' .this "mon'ograph presents a 
framework for understanding listening skills and outlines classrocyn activities that are based on 
scientific data. Stressing the priority and value of listening instruction, the introduction discusses the 
♦ need for more attention^ listeifing and calls for greater systemization in instruction. The (irsj chapter 
suggests two approaches to a definition of listening, while the second qhapter defines the term 
according to the operations of a proficient listener. Chapter three deals with listening comprehension 
as it relates ^instructional objectives and.teacher ne^ds. The final two chapters examine criticisms 
and rationales applicable -to both formal and informal listening tests and set standards ta assist 
teachers in reaching specific objectives. The appendixes contam lists of commercially published, 
listening materials and classroom listening materials intended to supplement those presented in the 
■text. (MAI) _ 
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Author(s) 
Title 
Orig Inst 
Pub Date 
Note 
Source (sj 

Microfiche 
• HardCopy 

Abstract 



Shane, Halrold G., Ed.; Walden, Tames, Ed. . 1 

Classroom-Relevant Research in the^Language Arts. , 

Asspciation for Supervision and Curriculum Development, Washington, D.C. 
78 V . 

160p. . % 

One month Jpan from DPI Library; Request ED 158333 

A^otiatioirtor Supervision and Curriculum Development, Suite 1100, 1701 

K Street, N.W., Washin^on, D.Q. 20006 (Stock No. 61 M78140, $7.50) 



This monograph, the Fifth in a series of publications issued since 1955, reviews current language arts 
literature and related research. Following an introduction which discusses language arts research as a 
reflection of chajige, separate chapters examine research in the areas of visual literacy, language 
development and critical thinking, foreign language instruction, English as a second language, and 
listening. Three chapters discuss the literature of reading research. Composition ahd creative writing, 
spelling and* handwriting, and literature are the remaining areas covered. The concluding chapter 
looks Jo the f&ture of language arts research. References appear at the end of each chapter (FL) 1 
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Author(s) 
Title 

Orig Inst 
'Pub Date 

Note 

Source(s) 
Microfiche 
Hard Copy 

Abstract 



and the Humanities. First 



Spann, Sylvia/ Ed.; CtHp, Mary Beth,-Ed. 
Thematic Units .in Teaching English 
SlipplementV - * • ' , 
National Gouncil of Teachers of English, Urbana, 111. 

77 \ , " . * - - . 

83p.— ' ' - * f 

' One month loan from DPI Library* Request ED1454^5 - > 

National Council of Teachers of English, 1U1 Kenyon Road, Urbana, Illinois 
61801 (Stock No. 53747, $3-95jion-member, $3.25 member) 



Jhe units in this first supplement to "Thematic JJnits in Teaching English and the Humanities" have . 
been selected, as were those in the original publication, because they.'involve students actively in 
reading, writing, listening, ajid speaking for a burp6se-4hat purptfse being to\explore and 
communicate with othexs on issues of vital interest. J The five units deal withlhS new journalism and 
the student voice, speculation about life on other planets, male/female roles in literature, and the 
media, the "exodus" theme in black American literature b and divdrce^For each unit, the contributors 
provide 1 daily lessen plans and list objectives, evaluation measures, books and other materials, and 
suggested activities. (GW) \ ' 



Author(s) 
Title 
Orig Inst 

Pub Date 
• Note 
Sourcejsj 

Microfiche 
' Hardcopy 
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Klein, Marvin L. 4 ~ - T 

Talk in the Language Arts Classroom. * , 

ERIC Clearinghouse on Reading and Comthunication Skills, Urban*?, 111.; 

National Council of Teachefs of English, Urbana, 111. 

* 77* , 

71p. < " - - # . . ' . 

-One month loan from DPI Library; RegUQSt ED 136280 



Abstract 



National Council of Teachers ofEitglish, ul) Kep^on Rdad, Urbana, Illindis 
61801 (Stock No. 50047, $2.9rnon-member, $2.75 member) ' - . • 

* ' / f \ ^ 

* Talk, the use of language to accomplish purposes of varying degrees of Significance in. the child's 
language development, is a learning activity, guided by" a teacher ahd practiced by the child. The 
purpose of this book is to show how important this skill', 'talk, is to the child and to present ways in* 
which teachers can stimulate children's talking skills in the classroom. Topics of chapters are the 
nature of talk, things people do with talk, things whichjhipinge upon talk, £ talk model for the 
language arts classroom, designing a talk environment) <and> roles for thq language, arts teacher to 

* consider. A biblibgraphy concludes the book. (JMj 



AuthorJsP^ 
^itle 

Otfg Inst ' 
- iPub Date 
, Note, 
Sourcejsj 
Microfiche 
Hard Copy 

0 . 

Abstract 



Loban, Walter < *j . * 

Language Development: Kindergarte#through Grade Twelve. NCTE 
Committee on Research Repprt No. 13. ^ 

Natipnal Council of Teachers of English, Urbana, 111. . 

76 . , V v • • . - 

156p. ' \ fc 

One month loan from DPI Library; Re 

National Council of Teachers oflJnglisn, 1111 Kenyon Road, Urbana^ Illinois 
61801 (Stock Nq. 26545, $3.75 non-membe^ $3.50 member) . 



This monograph reports a longitudinal study of the language^4 eve l°P me nt of 211 pupite as they 
progressed from kindergarten through twelfth grade. Data include transcribed interviews, written 
compositions, reading and IQ scores, listening scores and ratings, *eachers' ratings on specified 
language factory and reports of books read. Results concentrate * on "differences among three 
subsamples: 35 pupils rated high in overall language abilify^by thfir teachers, 35 ratecflow, and 35 
selected.randomly from th^ total group. Differences between pupils who use language effectively and 
those who do no( are described, as arfe tbs-stages, veldpity, and relative growth of. the children's 
language during the 13 years of the study. Appendixes provide samples of transcripts, compositions, 
instruments, and methods of analysis. (AA) •** 2g ' 
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Author(s) 
Tide 

Origlnst* 
Pub Date 
Note - * 



Source($J 
Microtiche 



Spann, Sylvia, Ed.; Culp, Mary Beth, Ed. 
Thematic Units in Teaching English and the Humanities. 

National Council of Teachers of English, Urbana, 111. 
75 

18Dp.; Some material removed from microfiche due to copyright restrictions 
prior to pagination 

Ohe1l6nthloan from DPI Library; Request EDI 19181 

HardCopy National Council of Teachers of English, 1111 Kenyon Rd., Urbana, Illinois- 

61801 {Stock No. 53739--leose4eaf $4.95 non-members, $4.50,member; Stock 
No. 53720-with binder $6.95 non-member, $6,50 member) ~' 

Abstract 

This book is dedicated to the use of a humanistic, thenlatic approach to the teaching of English. The 
chapters deals with such topics as teaching poetry, .teaching American folklore and tradition, and * 
helping students achieve greater selMaiowlecige and self -understanding through using the "speaking 
voice" in oral and written communication. The book also contains units on filmmaking, media and the 
representation of life, death, utoPia, the cohcepf of the hero, individual conscience versus established 
authority, growing old, the world K)f the occult, sports literature, and the future. Each unit is written, 
by a different teacher and £ :optain\the teacher's comments^on the unit as vyell as an overview, the 
■ gwieral objectives of the unit,' an& Measures for evaluating the objectives of the unit. A daily lesson 
plim^sdelineated and resources for the units are listed. (TS) 



Author(s) 

Title • ' 

Origlrifct 

Pub Date 

Note 
, Source(s) 
Microfiche 
Hard Copy 

Abstract 



Donelson, Ken, Ed. 

Back-to-the-Basics in English Teaching. 

,Ariz6na English Teachers Association, Tempe. - ' 

Feb 76 . ^ . . 

157p. * ; I . 

One month loan from DPI Library; Request EDI i7739 • y - 

National Council of Teachers of English, 1111 Kenyon Road, Urbana,. 111. 
61801 (Stock No: 02379R, $6.30 non-memberr$4.90 member) 



In this issue, the writers focus on the "basics" in English teaching, some offering suggestions on way^ 
of altering yesent conditions, some commenting g&xerqlly (in assessmenjs, defers, >pr .attacks) cn 
.the basics, Jtnd some presenting specific discussions of basics in teaching the various language arts 
components. AJfew of the articles and authors are: "'SCISAB' Spelled Backwards Is 'Basic'!" BV Allan 
^ Dittmer, "The Emerging^ New 'Basic Fundamentals' of Ehglish Media" by Nancy Cromer, " He Who 
Can Does-He Who Cannot Tests" by Joseph Mersano, "Relevai&e Is Out, Classics Are In" by 
* Florence Miller, "The Indifferent Bell: A Short Diatribe Against Teaching the Basics" by G. Lynn 
Nelson, "Writing, Prisons, and the English Teacher" by Richard Koch, "The Little Car That Could" by 
* Stephen Dunning, "Basic Backwardness" by Charles Weingartner, and "Humanities-Basic to Tbtal 
Education" by Martha P..Brincklow. (JM) — — — - # 



Author(s) 

Title 

Orig Inst 

Pub Date 

Note 

Source(s) 
Microfiche 
Hard Copy 

Abstract 



' -Dojielson, Ken/Ed. 1 * 

* Some New Wa?s of Looking # the English Curriculum. 

- Arizotaa English Teachers Association, Tempfe. / 
'Apr73 ' l 

li4 p- / • • , ; 

One month loan from DPI Library; Request ED094418 

National Council of Teachers of English, 1111 Kenyon Road, Urbana, 111. 

61801 (Stock No. 45272R, $3.45 non-member, $2.30 member) 



the essays -contained in thjf issue discuss some of the recent changes in the English«curri$ulym 
(including the move toward accountability), thedncrease in the number of elective courses, and the 
effect of recenOinnovations on the future of English as a staple of the high school curriculum. Contents 
include "The English Curriculum: Fossil, Amoeba or Complex,Organism," "Your Own Personal Rx 
fonG. E. F.," "CurricultaiShock," "English from APEX to Nadif," "A OUstom-Designed English 
Program," "Why Not Try THSmatic Unit Planning?" *As th^ World Tuxnrtin," "Man in Conflict': A 
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Program Designed for the English Open Space/ "Utopia. in English, "Interdisciplinary Team 
>Teaching at Alhambra High School," "Is English Worth Saving?" "Accountability English Style," 
^English, Community Style," "Gamemaking in the English "Curriculum," "Some New Questions and 
Some Old Answers About the' English Curriculum," "The Black Idiom," "High School Teaching 
Revisited, " "Implications of Elementary School Practice on Small Group Instruction," "Prove It! I 
Can't," "If I Had One WisK for Something New, Really New, in the English Curriculum" " Current 
Reaaing,fand "Shoptalk."((RB) 



Author(s) 
Title 

Orig I^st 



\ 



Robinson, 
Teacher 
Report. 



i. Alan: Burrows, ruvina licul 
Effectiveness in Elementary 



Language Arts: A Progress 



Pub Dat^ 
)N6te 
^Source(s) 
Microfiche 
Hard Qopy 



ERIC Clearinghouse on Reading and Communication Skills, Urbana, 111.; 
National Conference on Research in English. 
Apr 74 - " 

102p. , . 



One month loan from DPI Libra rf^Request ED089317 
National Council of Teachers of English, 1111 Kenyon Rd., Urbana, Illinois 
61801 (Stock No. 14282, $2.25 nonmembers, $2.00 members) 
Abstract - - A 

.This survey 6f recent research on teacher behaviors probe? seven areas of elementary language arts 
teaching: teaching linguistics to elementary and preschool children; teaching listening Skills tq 
children in+he elementary school; teaching literature to children; children's oral language/speaking; 




concluded that gaps exist in the crucial area of "precise activities at points of interaction between 
teacher and pup|l." In addition to sections reporting onVach of the seven areas probed, the book* 
includes Tten for a Five-Phase Study of Teaching Effectiveness," "Criteria of Excellence in Teaching 
the Language Arts," "Evaluative Instruments and- Pertinent Research," and "A Forward Look." 
(HOD) \ < , 



Author(s^~ 
Title 
Orig Inst 

Put Date 
Note ' • 
Sourte(sJ 
Microfiche 



Neff, Charles, Comp.; Neff, Nancy, Comp. ^ ° 

Aids to Curriculum Planning: English Language Arts K-12. 

ERiC Clearinghouse on Reading and Communication Skills, Urbana, III. 
National Council of Teacher of English, Urbana, 111. 
Opt73 % u • v 

168p. 



One month loan from DPI Library; Request BD085697 
HardCopy National Council of Teachers of English, 1111 Kenyon Road, Urbana, 111. 
61801 (Stock No. 00233, $4.95*monimeinber, $4.50 member) 
Abstract , * 

The aids consist of excerpts of curriculum guides that are representative models for sections of the 
" Criteria? {or Planning and Evaluation of Curriculum Ouides." The criteria were established by the 
National Council of Teachers of English Comnjuttee on Curriculum Bulletins and were designed to 
facilitate thfe planning and evaluating of curricula. Thjese aids are intended to: (1) provide curriculum 
guide developers wiflfa model, (2) present useful units to the classroom teacher, and (3) be used as 
reference material in.college classes. Each of the seven sections in the book (philosophy, objectives, 
language, composition, media, reading and literature' and evaluation is preceded by an explanation of 
criteria. Most seetions include a- model excerpt from an elementary, a secondary, and a total K-12 
curriculum guide. (LL) * 



Author(s) -Donelson, Ken, Ed. 

Title Elective Programs in English. 

^Orig Inst ' Arizona English Teachers* Association , Tempe* 

Pub Date Feb* 72 * 

Note *83p. . * 
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Source(s) 
Microfiche 
Hard Copy 

Abstract 



One month loan from DPI Library; Request ED068929 • • L 

National Council of Teachers of English, 1111 Kenyon Rc&d, Ufbana, 111 
61801 (StockNo. 01456, $1.75 non-member, $1.65 membef) 



Sixteen articles are presented which deal either generally with this issue's theme, " Elective Programs 
in English, or specifically describe and/or evaluate experiences with particular elective programs or 
courses. Included in the "Current Reading" section is a brief bibliograpW articles and book* recent 
« cu * iff e!e ^tive progrsins :n English. Brief ideas and thoughts on die topic are presenWd in the 
Shoptalk" section. (JF) * • * r ™ 



Author(s) 
title ' 
Orig Inst 
Pub Date 
Note 
Soujrce(s) 
Hardcopy 



Dilke, ChajlesR^ " , 

Creative Dramatics and English 7 Teaching. 

National Council of Teachers of English, Urbana, 111. 

180p. . J • 



jsenMd in th 
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National Council of Teacher/ of English,. 1111 Kenyon Rd., Urbana, Illinois 
61801 (Stock No. 01223, $3.50 nonmemBer,- $3.25 rhember) 
Abstract * ' 

Although creative expression afid drama in the classroom are important fn leading education toward a 
more humanistic approach to learning as well as toward the^devlTopment of students capable of 
, responding more rationally to the changing world educators "have offered few opportunities for 
creative student expression. Thus, this book focuses on concrete suggestions for implementing 
creative dramatics techniques. Part one explore? the theoretical background of the creative process 
• the historical development of children's drama, creative dramatics in its relationship to the child's 
^development, special areas and applications of drama in education, and the future of creative 
• dramatics in education. Part two treats the teacher's role in fostering creative expression, especially in 
drama, and suggests methods for guiding students in creative dramatics. Part three provides a 
handbook of resources for creative dramatics. Appendixes provide a content outline for a creative 
dramatics course on the college level and suggest areas which might be included in a curriculum 
which uses drama as an integral part of teaching. A selected bibliography concludes the book (JM) 



Joos, Martin' 

The Five Clocks~A Linguistic Excursion Into The Five Styles of English 
Usage. , , 

lp. • 

National Council of Teachers of English, 1111 Kenyon Road, Urbana, J1L 
61801 (Stodk No. 17473R, J$4.60 non-member, $3.45 member) 



, Author (s) 
Title 

Pub Date 
Note 
Source(s) 
Hard Copy 

Abstract 

This study of language presents a specific, systematic description of the-ways in whlcha speaker 
adjusts his manner of speaking according to the context in which he employs language Four 
usage-scales of "Native Central English" are introduced-age, breadth, responsibility, and style. A 
knowledge of these four dimensions hopefully will overcome the horma£Kmerican's "-English usage 
guilt-feelings," and help him realise that depending on differing ne«Jds-jSnd occasions there are at least 
tour acceptable ways in which English-can be used. In order to understand how people choose from 
among grammatically equivalent forms, stylistics must be taken into consideration. A study of five 
styles-frozen, formal, consultative, casual, and. intimate-constitutes the greater portion of the book 
Albert H. Marckwardt provides an introduction. ■ 

' - s -. 

Crowley, Sharon, Ed. - . 

Arizona English Bulletin; Volume 20, Number 3, April 1978. Speech 
and Drama in the English Class. 

Arizona English-Teachers Association, Tempe. 
Apr 78 . 

94p.; The-Arizona English Teachers Association is an affiliate of fhe National 
Council of Teachers of English , 
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One month loan from DPI Library; Request EDI 7^226 
Natibhal Council'of Teachers of English, 1111 Kenyon Road, Urbana, Illinois , 
61801 (Stock No. 46341, $3.50membef, $4.00 non-member) % 



v HardCppy 

Abstract ( N %, ' 

k Jhf 23' articles .in this coUectioh suggest practical speech and drama activities for the English 
• classrojom. Among the topics discussed arejthe following: classroom discussion as theatfe, using 
groups for more effective teaching, role playing activities that teach language concepts, improvisation 
as an instructional method, an oral approach to literature, improving writing through the use of small 
peer-group discussions, incorporating speech and mrama- into the English program, pantomime and 
improvisatipivas creative dramatics, ^mall group discussiQn in the English classroom, transforming 
"The Scarlet Letter" into a radio play, the, oral" reading approach in*the English survey course,/ 
establishing an appropriate climate tor role playing, using elements of transactional analysis in speech" 
and drama, establishing a sexual values week, using the overhead projector as a. dramatic tool, having 
students research and give oral reports on individual family histories, teaching speech skills to ninth 
grade students, and producing adaptations of " Macbeth" with eleventh grade students. (GT) . 
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Author(s) 
Title 
Orig Inst 
Pub ©ate 
Note 

Sou reefs) /- 
Microfiche 
Hard Copy 



Herian, Roger; Moen, Mary * * - 

A Resource Curriculum in Broadcast Media. Bulletin No. 8025. 

Wisconsin State Dept. of Public Instruction,' Madison. 1 

78 T t ,. . 

One month loan from DPI Library; Request EDI 7 1 245 
Department of -Public Instruction, Publications Office, 125 South Webster 
Street, P.0." Box 7841 , Madison tyi 53707, no charge 

> - * r 

- A resource for teachers who design instruction^Kprograms uTbisqadcast media, this curriculum guide 
consists of eight units which deal with the natur&of broadcast \jedia, broadcast programming anc^ 

EublicT interest, broadcast advertising, broadest regulation, apcietal effects of broadcasting, . 
roadcasting and future technology, radio broadcasting, and television broadcasting. E&ch unit 
fcfilows a standard format-introductory statement, instructional objectives, content outline, learning 
activities, instructional assessment, and unit references. (CMV) * 



Abstract 



/ 



Author(s) 
Title 

Orig Inst 
Pub Date « 
Note . 
Source(s) 
x Microfiche 
Hard Copy 



< t 

Poyatos, Fernando * 

Man Beyond Word^ Theory 

Communication. Monograph No. 

Hew York State English Council. 
76 . • 

,216p. 
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Methoddlpgy of Nonverbal 



Irsity College at 



One month loan from DPI Library; Request ED151843 
Peter. D. O'Connor, Department of English, State Uni\ 
, Oswego, Oswego, New York 13126 ($6.75) 
Abstract * .7 

Comihunication cannot and should not be studied as the simple, >solatecTphenomenon known as 
language, because language occurs in a cultural context and its messages are shaped by nonferfcal 
elements. The basic structure of total communication includes, language, paralanguage 
(vocal-nonverbal communication), an3 kinesics (communication through gestures, manners," and 
postures). Other factors that affect total communication and that should be studied are proxemics and 
chronemics (space and time as communication). .The theo,ry and methodology o'f total- 
communication's nonverbal elements can be applied to written as well as spoken activitiesrone such 
application is the study of nonverbal /communication in narrative literature. (Experiences and 
field-research projects that reflect nonverbal communication theory and methodology are*suggested.) 
(RL) 
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Author(s) 
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Orig Inst 
Pub Date 



l)ana, Jane; Zimmerman, LaNette ^ ' . 

Jtesource Unit in'Film. Bulletin No. 7087. , 
lisj)onsin State Dept. of Public Instruction, Madison. 

' ' " \" . • ' 26 
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49p. 



One month loan from DPI Library; Request ED140313 



Note * 
Source(s) 

Microfiche 
Abstract 

The units on film in this curriculum guide may be used in sequence or as needed to strengthen film 
units already being taught. Since it was designed to offer ranges of choice fofa variety of teachers, this 
resource guide contains more than^n individual teacher is likely to use in a particular unit or course. 
Topics oHhe units, which are arranged-in a logical ordefof presentation, are the nature of film, the 
tools of film, the filmmaking experience, the forms of film, film criticism, and the shape of film to . 
come. Each unit contains a list of instructional objectives, a content outline, lists of learning activities 
and instructional assessment procedures, and references. (JM) 

/ - ; _ 



Author(s) 
Title % 

Orig Inst 

Pub Date 

Note* 

Source (s) 
Microfiche 
Hard Copy 



Wood, Barbara Sundene^Ed. , * 

Development of Functional Communication Competencies: Grades 
.7-12. 

ERIC Clearinghouse on .Reading and Communication Skills, Urbana, 111.; 
Speech Communication Association, Falls Church, Va, 
Apr 77 

38p.; Theory & Research Into Practice Series 



One month loan from DPI Library; Request ED137859 
Speech Communication Association, 5205 Leesburg Pike, Falls Church, Va. 
22041 1$ 1.40 members, $1.50 non-members) 
Abstract . ' 

This booklet discusses'functional communication competencies in young people at the seventh-grade 
through twelfth-grade levels s The first part of the booklet, which is devoted to an analysis of current 
theory, describes the "competent" adolescent, communication acts, communication competence in 
general, communication practice, and^ instructional goals. The second section, which discusses 
teaching' techniques and provides activities to encourage communication competence, includes 
exercises for students in graces seven and eight and for those in grades nine through twelve. (KS) * 



Author (s). 
Title 

Orig Inst 

Pub Date 

Note * 

Source(s) 
Microfiche 
Hard Copy 



Wood, Barbara Sundene, Ed. 

Development of Functional Communication Competencies: 
Pre-K-Grade 6. 

ERIC Clearinghouse orf Reading, and Communication Skills, Urbana, 111.; 
Speech Communication Association, Falls Church, Va. 
Apr 77 

33p.; Theory & Research Into Practice Series 



One month loan from DPI Library; Request ED137858 «^ 
Speech Communication Association, 5205 Leesburg Pike, Falls Church, Va. 
22041 ($1.40 members, $1.50 non-members) 
Abstract 

This booklet discusses functional communication competencies in children at the prekindergartefl 
through sixth-grade levels. The first part of the booklet which is devoted to an analysis of current 
theory, describes the "competent"* child, communication acts, communication competence in general, 
communication practice, and instructional goals. The second section, which discusses teaching 
techniques and provides activities to Encourage communication competence, includes exercises for 
pre kindergarten and kindergarten and for fourth-grade through sixth-grade children. (KS) 



Author(s) * Mersand, Joseph, Ed. 

Title . Guide to Play Selection; A Selective Bibliography for Production and 

Study of Modern Plays. Third Edition. 
Prig Inst National Council o£ Teachers of English, Urbana, 111. 

PUb Date 75 
Note 296p. 
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Source(s) 

Microfiche One month loan from DPI Library; Request ED109696 
Hard Copy . National Council of Teachers of English, 1 1 1 i Kenyon Road, Urbana, Illinois 
61801 JStock No. 19468, $5.95 nonmember, $5.75 member) 
Abstract ' 

This selective bibliography for production and study of modern plays was compiled by the NCTE 
Liaison Committee with the Speech Communication Association and the American Theatre 
* Association. The introduction, "A Guide to Play Production," discusses general criteria of play 

selection and provides an overview of the collaborative process of producing a play, focusing chiefly 
on the role of the direetor in giving conceptual unity to the production. Approximately 850 plays are 
described and arranged according to playwright in tne section entitled "Guide to Play Selection." The 
appendixes include listings of publishers, distributors, or agents who control amateur performance 
rights to plays described in the guide. Addresses of authors representing their own woi^ks, if knoton f " 
are also given. The bibliography of anthologies and collections lists over 400 volumes which contain 
plays listed in this guide. Included are author and title indexes, as well as a topical index and an index 
arranged according to the number and sex of the players required in each pl^y . (LL) 



Author(s) Tiedt, Iris M., Ed. 

Title Drama in Your Classroom. 

Orig Inst National Council of Teachers of English, Urbana, 111. 

Pub Date 74 

Note 50p.; Reprints from the January 1974 issue of "Elementary English" 

Source(s) 

Microfiche One month loan from DPI Library; Request ED0977 1 1 
Hard Copy National Council of Teachers of English, 1111 Kenyon Road Urbana, Illinois 
61801 (Stock'No. 08538, $1.65 nonmember, $1.50 member) 

Abstract * 

This publication contains articles offering new perceptions of creative drama in the elementary school 
basic English program. Creative dramatics is viewed as the core of a child's imagining, improvising, 
and languaging processes. Articles included are "Dyama in the Classroom" by Sister Marie P. Hardy; 
"The Ray Bradbury Dramatic Workshop" by Dan Donlan; "Creative Dramatics in a Language Arts 
Program: Personal Growth and Self-Expression" by Beatrice A. Furner; "Puppetry" by Myra Weiger; 
" Creative Dramatics as a Classroom Teaching Technique" by Harriet W. Ehrlich; "Dramakinetics-An 
Approach in Creative Expression" by Sister Jannita Marie; and "Creative Drama in the Language Arts 
Program, or 'Catch that crab before he finds a hole!'" by Linda Reed. (SW) « 
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The following nonprint Tesources may be borrowed without charge from: Eunice Bethke, 
Department of Public Instruction, 125 South Webster Street, P.O. Box^T841, Madison, 
Wisconsin 53707. Reserve them as far in advance as possible* 



Author(s) Kovacik, Sally Gilhaus; Herkert, Patricia 

Title Study Skills 

1 sound cassette (15 min.) + 44 slides in 1 carousel cartridge:; col. + script 
' Publisher Wisconsin Department of Public Instruction 

'Right to Read Project 

Source Free loan: Eunice Bethke, Department of Public Instruction, 125 South 

Webster St., P.O. Box 784i; Madison, WI 53707 

Abstract m 

Study skills assist students in developing independence in gathering information from printed 
material. To facilitate their independent information gathering process, students need instruction and 
guidance so that* study skills can be used independently. This slide-sound presentation focuses on six 
major areas in which students need directed work in study skill development: outlining, test taking, 
library skills, graphic aids, rate of comprehension, and note taking. (BJS) 



Title 

Publisher 



Source; 
Abstract 



Storysharing Celebration 

3 Videocassettes (30 min. each): sd., col.; 3/4 in. 
Wisconsin Department of Public Instruction 
Division for Library Services £ 
Right to Read Project 

Free loan: Eunice Bethke, Department of Public Instruction, 125 South 
Webster Street, P.O. Box 7841, Madison, WI 53707 



This three-part videocassette series provides dSverage of 'the Storysharing Celebratjon held April 14, 
1980, at the Governor's residence in Madison, Wisconsin. Storysharers demonstrated their skills and 
.offered helpful suggestions on selecting literature and preparing it for presentation. Since 
storysharing can be used to both teach and to entertain, iLiaan important skill for parents, teachers, 
librarians, Faculty 'members, and others' desiring to reifchuheir audiences. Storysharing helps to 
develop an appreciation for literature in its listeners as Vra^as to create a desire to read* Also, 
storysharing can be effectively used to develop other language g(r£skills such as writing, listening, and 
creative dramatization of literature. Each viaeocassette focuses on a specific aspect q£> storysharing. 
The first videocassette features enhancements which can bd brought to the storysnarin&experience to 
attract and to hold an audience's attention; storysharers demonstrate the use of props, costumes, 
puppets, songs, ^adience involve mentand creative dramatization, f*ure storytelling is featured in the 
second videocassette with storyshrfrefettsing only th$ir voices, faces, and bodies as their tools. The 
third videocassette demonstrate/ the skill of reading directly from b^oks." Literature is brought alive 
through the use of dialect, graphic art, ^nd. illustration presentation. In the last part of this 
videocassette storysharers offer suggestions in story selection, preparation, and presentation; they also 
discuss some of their personal experiences in storysharing. (BJS) * * > 



Author (s) Holmes, Adrienne 

Title Communication Skills-Reading: Understanding The Main Idea and 

Making Inferences; Parts I & II 

• 160 slides (plastic mounts) in 2 carousel cartridges'! col., 2x2 in.; + 2 sound 

cassettes (32 min.) + 2 sound discs: 33 1/3 rpm*; (32 min.) + teachers' guide, 
inci script & sources + ditto; masters + student activity cards 
Publisher The Center for Humanities, Inc. 

Source Free loan: Eunice Bethke, Department of Public Instruction, 125 South. 

Webster St., P.O.Box 7481, Madison, WI 53707 

Abstract i 

Using advertisements, cartoons, photographs, and artwork, this two-part slide-sound ^presentation 
helps students learn how to draw inferences afid read for the mam 'idea. These concepts are 
dramatized with literary examples; built-in exercises allow students to apply these reading skills and 
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to receive immediate reinforcement from the media interaction. To make the program effective in the 
classroom, teachers are asked to "warm up" their classes before showing the program and then follow 
it up with questions and activities so that thp program does not seejn merely an isolated visual 
experience. Several suggestions are made for both warm up and wrap up activities. Specific * 
discussion questions are also included.: This method allows students to learn the concepts, to observe 
the concepts being applied to problems, and then to apply the concepts on their own. A bibliography 
for further reading is also included. (BJS) 



Author(s) Halloran, Bill 

Title The Affective Dimension of Reading; Reading and Writing: How to 

Create The Desire " 

1 videocassette (60 min.): sd., col.; 3/4 in. 
Publisher Indiana University Reading Programs • ~* 

Note Visual examples difficult to see. 

Source Free loan: Eunice Bethke; Department of Public Instruction; 125, South 

Webster Street; P.O. Box 7841; Madison, WL 

Abstract / * 

This cassette encourages educators of all levels to use books to reach and to motivate their students. 
By reading to their students, teachers can relax and ease students into their classroom work. 
Storysharing can be used by teachers to create a desire to read, to develop other language art skills, 
and to establish positive teacher-student relationships. Teachers can add a touch of excitement to 
their existing programs through teaching with books. Vocabulary development,* dictionary use, and 
creative writing techniques are demonstrated using books and pictures as their focus. Besides 
practical application to curriculum, the positive affective dimension of reading to students is stressed; 
teachers have to give to their students before they can Expect to receive from them. Storysharing 
helps to create a favorable working relationship between teachers and students. (BJS) 
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The following program descriptions include 'the name, address, and -telephone number of a 
contact person. For more information, contact this person directly. 

If the program is from outside the state of Wisconsin, it is part of the National Diffusion 
Network (NDN). In addition to contacting the program directly you can also receive 
information about these programs from: The Wisconsin State Facilitator Office, 
Department of Public Instruction, 125 South Webster Street, P.O. Box 7841, Madison, 
Wisconsin 53707. Telephone (608) 266-9897^ m 



^ — v r 

Program TALK: Teaching Activities for Language Knowledge 

Contact Person Roberta Stiles, Project Coordinator 

Muldoon Center *■ ^ — 

Address Rockford School District #205 

Rockford, Illinois 61102 * , . 

Telephone (815)964-7019 
Target Grades Primary Education 

Abstract. _ 

A language specialist teaches 30-miilute oral language lessons twice each week in K-3 classrooms. The 
participating classroom teacher remains in the classroom during lessons demohstrated by the 
language specialist, teaches weekly follow-up oral language lessons assigned by the language specialist 
from the TALK lesson manual, and completes a brief evaluation of the TALK lessons conducted." A 
TALK lesson manual includes lessons in listening skills, grammatical skills, describing and defining, 
personal and social awareness, choral speaking, story-telling, creative dramatics and puppets/ and 
speaking and hearing science. 

Program Evaluation 

The program has been validated by the JDRP, 7/79, 

Funding Source(s) 

Elementary Secondary Education Act Title III 

Cost of Implementation 

Two hours release time per week for a language specialist or classroom teacher to service two 
classrooms. Each teacher must have the TALK instructional manual, $25. A TALK training manual, 
$ 10, is suggested for each school district. * 



Program Student Teams-Achievement Divisions (STAD): Language Arts 

Contact Person J. Richard Lewis 
Area II Office 
* 0 Trederiqk County Schools 
Address 103 Prospect Street " ^ \ 

Middletown, Maryland 21769" 
Telephone (301)473-8910 
- Target Grades Elementary Secondary Education \ < 

Abstract \ 
STAD is one ofthree student tedm learning instructional processes. IN STAD students are assigiied to 
four- or five- member teams. Epch team is composed of a relatively high-achieving student, a low 
achiever, and two or three average achievers. Teams are composed of botn minority and nonminority 
students, boys and girls. The teacher using STAD follows a regular pattern of activities, the first day 
teaching a lesson on the class objective. The nextdayl students go into teams to study the material the 
teacher has presented. The students use worksheets and answer sheets to help eacn other study the 
material and to assess their mastery of it. Duringthis time, students typically quiz each other, explain 
problems, and mutually h^lp each other become proficient in the skill. Finally, students take a 
15-minyte quiz on the material with no help from their teammates. Each student earns quiz points 
determined by comparing his/her score with scores of students on other teams who have about the 
same past academic performance. Individuals' points are compiled into team scores, and team scores 
are recognized in.a class newsletter at the end of .the week, Students using STAD in language arts 
'typically learn more than students in traditional control classes, especially as measured by / 
standardized tests. STAD students alsOvgain more than* control students in liking for school, 
self-esteem, positive relationships with students of different races, and other outcomes. STAD can be 
used with teacher-made materials or with inexpensive materials available from the project. It is easy 
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to learn and use, and there are prbject trainers all over the United States able to help teachers learn to 

use ST AD in the classroom. > 
Program Evaluation * 

Tne program has been validated by the JDRP, 4/79. K 
Funding Source (s) - ^ 

National Institute of Education ^ 
Cost of Implementation * 

Teacher's manual, $2. Manual set, $3. Awareness/training filmstrip/tape, $15. Curriculum materials 

for language arts: grades 3-6 (20 one-week units), $8, grades 3-6 (100 one-week units), $20; grades 7-8 

(20 one-week units), $8. Supplementary manual, $ 1. No special equipment or staff needed. 

Program Personalized IiislrtTction^A Classroom Team Approach. 

Contact Person Sally Jo Case or Elfcanof Pennington 
Address * 4476 West 68th Avenue • 

Westminster, Colorado 80030 
Telephone (303) 428-351J • * 
Target Grades Elementary Education r 
Abstract 

The Personalized Instruction: A Classroom Team Approach program is designed to provide an 
instructional model that will'be successful in helping pupils improve their language arts skills. The 
program includes reading and communication skills, language development, creative writing, and 
recreational reading. Specialists, Working in a team relationship with cooperating classroom teachers 
and aides, devise and implement instructional activities that relate the pupils' characteristics and 
learning styles to the classroom teachers' existing curriculum. Pupils selected for the program are in 
th£ lowest quartile in reading achievement. They are cross-age grouped in regular classrooms, with 24 
Title I pupils served for .a 60*80 minute language arts period. Each class is divided into three or four 
suberoups of six to eight pupils. During the period, each subgroup receives 20 minutes of regular 
reading instruction from tne participating classroom teacher,- 20 minutes of supplementary and 20 
minutes of reinforcement activities from the aides. (In the case of an 80-minute period, the class 
regroups for 20 qjinutes of instruction in written communications). In addition to the regular 
classroom program, a resource classroom may be provided, offering supervised activities in 
recreational reading^and creative writing. These activities are scheduled (Turing the afternoon, when 
classroom regrouping^ are not feasible. % 

Progiftm Evaluation 

The program has been validated by the JDRP, 12/16/74. 

Funding Source(s) ' 
Elementary Secondary Education Act Title 

Cost of Implementation •* 
Per pupil cost is estimated at $423. 

Program Success Strategies for Reading and Language 

Contact Person June Johnson 

W.T. Moore'Elementary Schopl % 
Address. Rt 17, Dempsey Mayo Road 

Tallahassee; Florida 32308 
Telephone (904) 877-8595 
Target Grade* Primary Education 

Abstract • • 3 

This interdisciplinary program', emphasizing basic language and reading skills, trains regular 
classroom teachers to utilize diagnostic, prescriptive, and behavioral techniques more commonly used 
by reading clinicians and psychologists. Sucji clinical approaches are combined, with proven 
traditional methods to help teachers meet the 'wide range of. pupil performance found in today's* 
classrooms ana remedial classes. Strategies useful for working with remedial, normal, and gifted 
students include: ongoing teacher diagnosis of reading, language, anil thinking skills; special 
•remediation of severe -language deficits; efficient classroom organization and management; 
large-group, small-group, and individual study; attention to sppken vocabulary, psycholinguistics, 
• reading,*grammar, standard English, writing, and critical thinking skills; a wholesome yet stimulating 
learning environment; and effective disciplinfe.^igrhis program is a combination of individualized 
techniques for basal reader instruction, a systematic management system with learning activities that 
are motivating yet appropriate for elementary-age children, a concern for academic achievement, tad 
a concern for the child's self -concept. Adaption may be for the total curriculum project or for any one 
of three program components: Psycholinguistics, Oral Language, and* Reading. Training for effective 
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classroom discipline accompanies each component. A five-day seminar at the D/D site is available for 
training leadership teams from adopter school systems selecting total curriculum adoption. Seminars 
pYovide in-depth training to prepare leadership teaVns for training classroom teachers and all training 
materials, including instructional modules far ^each professional staff member apd an 
implementation/management kit. Training worksfops are also available at adopter's home district for 
classroom teachers and administrators. The number of days required for these workshops depends on 
•the number of components chosen. 

✓Program Evaluation 

The program has been validated by the JDRP, 5/23/74. ^ 

Funding Source(s) 

Elementary Secondary Education Act Title III 

Cost of Implementation 

Costs are estimated at $ 15 per component per teacher, $0-$ 10 per child for student materials. 

— & 

# 

Program Model Classrooms: Classroom Management 

Contact Person Sherry Avena . ^ 

Model Classrooms 
Address 4095 1^3rd Place S.E. 

Bellevue, Washington 98008 
Telephone (206) 746-0331 \ 
Target Grades Elementary Education / 
Abstract 

This Washington state program was developed by urban rural racial disadvantaged (URRD) funds to 
remedy the basic skills deficiencies of disad^ntaged students. The classroom management system 
was subsequently refined for use by all students in regular classrooms." The'program usually takes 
place in the morning and lasts until lunch. During this time, students work independently and in 
small groups on assignments keyed to their individual achievement levels. These assignments are 
determined in student-teacher, conferences. Bicultural student^ can receive assignments in their 
native language if they prefer. This classroom management system teaches students how to become 
responsible for their own learning. They, with their teacher, determine the rules and procedures to be 

* followed in the classroom, and they perform the daily chores required to maintain an orderly work - 
environment/ Student progress is assessed weekly. Students have^access to their personal progress 
records and, are responsible for suggesting the direction of their program for the following week. A 
five-day teacher training workshop is conducted at the adopter site. In the workshop, teachers select 
and organize their placement tests, cross-reference their materials, design class profile sheets^ develop 
their classroom discipline system, and establish their student -man aged classroom organizational plan. 

- Implementation of model classrooms puts school districts in compliance with the Washington State 
learning objectives law. This law requires the identification of reading, math, and language arts 
students' learning objectives. Student growth is determined by assessing each pupil's achievement of 
the stated objectives. 
Program Evaluation 

The model for this program, Model Classrooms: Classroom Management, has been validated by the 
JDRP, 3/27/78. - 7 

Funding Source(^) 

Educational Regional Research Program 

Cost of Implementation 

Costs of the program include approximately $200, per classroom, plus teacher and teacher's aide 
training workshop stipends, and Developer/Demonstrator fees and expenses. . . 

-v . . , : : 

w» > * > x ; 

Program. Reading/Language Arts- Edgert on School District 

Contact Person Dr. Patrick Meehan 
CESAljfr 

Address 545 WWaytonSt. 

Madison, Wisconsin 53703 

TelephQner (608) 266-9460 * # 

Target Grades Elementary Education f • ' ' 

Abstract , * * ^ 

Children in kindergarten through sixth grade are selected on the basis of their need for remedial work 
in language arts. Ongoing diagnostic. procedures such as evaluation of students', writing, individual 
conferences following self-selected reading, informal, reading inventories, and use of children's • 
personal votabulary is used to determine instructional practices. Individually prescribed activities are 
prepared for children to work on, either alone or in groups. Techniques used include the language 
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experience approach to reading, creative writing activities and the experience approach to developing 
basic cognitive and language skills. (CWF) ~ • 
Funding Source(s) " . 4 - ' * : . > 

t • Elementary Secondary Education Act Titles I * •* 

• Cost of Implementation ^ 
r Costs depend upon teachers' salaries and cpst of games and activity materials. 

Program Reading and Math/Grades 4-8/Title I 

Contact Person Joyce E. Kieslich 

Elcho School District _ 
Address * Box 223 

Elcho, Wisconsin 54428 
Telephone * (715) 275-3225, School or (715) 275-3788 Home 
Target Grades Intermediate Grades; Junior High Schools 
Abstract * * y 

This program provides supplementary education for students in grades 4-8 having special needs in the 
areas of reading/language arts, and/or math. A student's level of self-esteem is increased, resulting in a 
more positive learning, working, and social climate with less discipline problems. The program also 
focuses on increasing parental interest and involvement in student and school-related activities, 
through development of a strong Parent Advisory Council. The instructional cycle of the LRC 
program has seven basic elements: 1) Referral of students who fall below the 40th percentile 6n schopl 
testing program, using the Iowa Test of Basic Skills. 2) Pre-testipg in fall, using Stanford Diagnostic 
Reading and Math tests. 3) Identifying specific skill needs. 4) Writing individual prescriptions for each 
student. 5) Making out daily lesson plans each week, which include innovative, highly motivating 
activities and materials, correlated with skill needs. Materials are either commercially available and 
adapted to students needs, or staff developed to meet student needs and ihterests, 6) On-going 
i monitoring of student progress. 7) Post-testing in spring (using same test as in fall testing) to determine 
Ujjroject gains. Several highlights of the LRC Program are the following: 1) The strong emphasis placed 
on improving a students' self-esteem. 2) One day a week for Educational Activities (using games to 
reinforce skills). 3) A Reading Enrichment Day, to motivate students to read for pleasure as part of the 
weekly program. 4) An effective parent involvement program. With the help of the staff including a 
reading specialist-director, three aides, and volunteer parents, students are scheduled for 20-30 
minute periods each day, five days a week. Moveable dividers divide a large classroom into four 
sections to accommodate the* staff. A list of materials used for different phases of the LRC program 
and samples of various forms are available upon request enclosihg a self- addressed envelope. Visitors 
are welcome to the program by notice. (BJS) 
Funding Source(s) . 

Elementary Secondary Education Act Title I 
Cost of Implementation 

i Program costs are stated to be the following: Based on Title I Distribution of Educatipn Division 
General Administrative Regulations (EDGAR) July 18, 1980, costs for regular school term 1979-80 b 
reading/languaee'arts phase of Title I Learning Resource Center Program-(LRC) for 49 students was 
$45.00 per student. Approximate Qost of operation, $2,193.00. Math phase, $586.00 cost per student. 
Cost of operation $21,691.00 (This was the first year that math was implemented into the program. 
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Program Mastery Learning and Basic Skills ■ 

Contact Person Dr. Frisby D. Smith 

Milwaukee Public Schools . - 
Address 5225 W. VlietSt. y 

^ ^ p o - Drawer 10K ^ 

^ Milwaukee, Wisconsin 53201 tf 

Telephone * (414)475-8049 * 
Target Grades Elementary Education • 
Abstract . ' ^ 

Exemplary Center for Reading Instruction (ECRI) is a mastery learning apprbach to the teaching of 
reading and. language arts based on the assumption that if readers can understand hoy*they use 
comprehension skills as they read, their comprehension will be stimulated. Teachers are given 
directives for teaching and testing Hteral, inferential, critical, and creative comprehension; it is 
assumed that teachers can learn to teach all pupils to read. ECRI does not have a specific set of 
mfcterialsother than the teacher's manual used in training aiyi the initial packet of materials arid pupil ' 
fand teacher record sheets. It is a technique which can be used with any materials reading series, and 
it involves the use of sets of "directives" (a script) »for teaching wora recognition, comprehension, 
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•Program- Descriptions 



manuscript/cursive, spelling, writing, and study skills. ECRI ba& a built-in management system" much 
responsibility is placed on the teacher to teach and the student to learn. Teaching and learning alike is - 
to mastery. Instructibn .is direct, clear, and diagnostic apd calls for many' oral as well as written * 
responses by the children. ECRI is active teaching and active learning. (BJS) 

funding Source(s) * 

7 Elementary Secondary Education Act Title II 

Bost of Implementation 

Program costs are stated to Be t|ie following: 1) ECRI consultant fees of $225 per day for 8 hours daily 
A or 5 days are needed for initial training; 2) ECRI manuais-a set of 11 costs aboyt $100^3) $50 pe* 
jacket of materials to be run off for each teacher; 4) $50 per *et of mastery tests (if pririffe) for text ' 

i being used; 5) $2,000 for papeyr, ditto masters, and transparencies; and 6) ifnhe system has to pay 
teachers' salaries during training, salary costs of approximately $153 per day for 5 d'ays. 



Program * 
Contact Person 



Address 

Telephone. 
Target Grades 
Abstract 



j 



Language Arts, K-12 
lyiarleneTianson 
WhifehalFPublic Schools 
2405HobsonSt 
Whitehall Wisconsin 54773 
(715)538-4374 t ' 
.Elementary Secondary Education 

T t e *» . 

The Whitehall Public School Language Arts K-l2 project is designed to provide continuity in the 
district's English language curriculum. Usins specific objectives in eleven units, English teachers 
K-lfy teyed^bjectives into appropriate grade levels using the code I (introduce), E (expand), M 
-(master) and R (review). Actfvities wer e then devised to teaclvthe concebts and skills for each level 
Funding Squrce^) x V^— / 

Local School District * • * 

Cost of Implementation . 

Cost for teacher inservice to implement the program /Cost of duplicating'actual curriculum materials 
Consultant cost for implementation. 9 N ' Ij 5 



.Prpgram 
Contact Person 



Reading, Math, Language Arts Team Approach - Title I 

Marilyn Dewitt 

Wisconsin Heights School District {Black Ejarfh-Maz'omanie) 
lyiazomanie,' Wisconsin 53560 
(608)795-2254 * V* 

Elementary Education ; junior High Schools , ' 



Address " 
Telephone 
Target Grades 
Abstract * 

The Title TTeam consists of a reading specialist, language clinician, two^elementary teachers and an 
art teacher. The skills areas Covered in this program are language development, reading, English 
expression, and math. The children who .^re chosen, work h*the area of greatest need, in groups of no 
more than four. It is possible for a child to work in more thafl one are<L Commercial and teacherrmlde 
material* are ujpd. The art teacher works with about one-third o£ thegfe children reinforcing thl basic 
skills- with ciSitive projects. Before beginiyng a project a child may^ave to read instructions 
measure area, write instructions, compute cost, etc, thereby using* Jn a' practical way, the basic skills 
being worked on by the rest of the team. Children chosen for t^is.area are those who need io see the 
practical application oi the basic skills op those with poor self conpept who need to improve their 
confidence. The team also participates irtHhe team meetings' <tf. the other Units in the school in order 
to keep in clo o se contact with the classroom teachers. ' - v ; • • 

Funding Source(s) ° ** ^ .* , 

Elementary Secondary Education Act Title I ■ % ■ 

Cost of Implementation 

Salaries and materials. - , 



Program » 
Contact Persd 

Address 

Telephone 



Racine Standards Program 

Nancy Neill (K-6); Joe Papgnfuss (7-12) 
Racine Unified School District 
2220. Northwestern Avenue ' . 
Racing Wisconsin 53404 
(414)631*7171 . \ ; 
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Program Description^ 4 ^ 

Target Grades: Elementary Secondary Education 

Abstract ,^ " " w * - * * 

An all-inclusive K-12 program for primary children and those .students in elementary and secondary 

* grades whose scores on^the Metropolitan Achievement Tests fall below the 25th percentile of national 
norms, do poorly on^he school district diagnostic feed; back tests, or ar& recommended by their 
teacher or principal. The Pre-Primary Component provides a full day of education for up to 102 

v * # students whose* progress in kindergarten was unsatisfactory and wko are not ready for first grade. The 
Intermediate Combonent operates at all elementary_schools and gives priority to students in the 6th 
grade, then 5th, then 4th. These students receive smaH grotfp assistance In reading, English, and 
mathematics. Each Elementary Standards Program is staffed with a ^t^li er and an aide. The Junior 
High Component serves 7th graders in all six junior high schools in the areas of reading, English,*and 
mathematics; 8th and 9th graders receive reading assistance. Each of the three high schools offers the 
assistance of one teacher in these areas. The StandardsHProgram operates in designated schools during 
the summer. 6ther components include motivational activities, parental involvement, competency 
testing, and assistance frofn guidance counselors., SuccesSfuhpassing of competency tests are required 
by graduating classes (RH| : A > 

Program Evaluation * k L 

Research and Development Department, Racine Unified School ^District * * 

Funding Source js) * -> „ 

Local Idhool District . • <f 

Cost of Implementation " ^ , *. _ * ^ 
The cost during 1980-1981 for the Standards Program, which includes reading,* language arts, .and 
mathematics, was about 1.8 million. '""\ «*.. ' • ♦ 
< ; \ . v \ s : 

« Program \ Reading/English Rotation Model-Junior High (RER) , - 
Contact Person Nancy Gurrie t , ; . 

Beloit Public School District 1 . ^ 

Address 220 Wait Grand Avenue 

Beloit, Wisconsin 53511 . - 

Telephone (606)3646755 . - - I 
Target Grades Junior High Schools 
3 Abstract * 

9 Beloit's two junior highs are ^adopter/adapter schools of the nationally validated Title I 
READING/ENGLISH ROTATION (ftER) PROJECT developed in Thomson, Georgia. Procedures fot 
student selection, instructional emphasis', and ^valuation have been designed to meet the unique 
needs of Beloit's Title I eligible population. Beloit's RER project involves 7th grade students, Theaim 
4 of the project* is .to increase low achieving -students' facility with' reading and writing and, 
subsequently, raise , achievement levels. /The thrust is an integration of the language arts in both 
instruction and program organization. Th4 RER project is Beloit's attempt to exftore an alternative'to 
. traditional pull-out programs for Title I students. The project utilizes three classrooms: an English 
classroom, a reading room and a Title I skills lab. Students are divided into three groups according to 
' reading leNfel!" The three groups rotate tmong the three classrooms during the period of the rotation 

f>rojectr^ThV building administrators schedule the students into a language arts block consisting of the 
irst two cJates periods of the morning for a total of 90 minutes. One of" those periods would have 
normally Itedn English and one a study hall. The RER staff in each school consists of a district funded 
reading specfclist, a district-funded English teacher, a Title I teacher and a' Title I instructional aide. 
One staff .member serves as a team leader. All team members have & common planning period during 

* the third class period of the m&rning and plan together at least once a ? week. In the READING ROOM 
the reading specialist instructs students in basic reading comprehension, vocabulary and word 
analysis skills.. She introduces themes, reading skills and vocabulary. In the ENGLISH ROOM 
students are engaged ( in' basic English skills including language sttidy (grammar and spelling), 

0 composition (content and mechanics, and oral language skills. In the SKILLS LAB 'the Title I teacher, 
assisted by an instructional aide, provides for small group and individualized help in reading and 
writing through the use of language techniques and specific skill reinforcement. * 
Funding Source(s) \ * 

Elementary Secondary Education * Act ^Jprtle I; Local-School District , * 

Cost of Implementation , . ' 

Specific personn%, inservice and materials costs for Beloit's (Wisconsin) project are available from the 
. school district. / • 
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Program Descriptions 



Program 
Contact Person 



Exemplary Center for Reading Instruction Language Arts Program 

Roger Klumb 

Menominee Indian School District 
Keshena, Wisconsin 54135 s * >! ***. . 
(715)799-3345 < ' • \ ■ . 

Primary Education * 



„ Address ' 
Telephone 
TargetGrades 
AUsfract ' 

The Menominee Indian School.district stfcff recognized a need to improve students 1 language arts skills 
thrpugh increased teacher effectiveness. The model that the district adopted to meet this need is the 
program developed bythe Exemplary Gfcntpr for Reading Instruction (ECRI). The ECRI program is 
characterized by individualized instruction techniques and positive reinforcement. The goals of the 
program are to help structure a district-wide language arts program, improve teacher effectiveness in 
meeting th^instructiondl needs of individual students, and increase the skill mastery and reading 
... fechieyeip.ent levels of students^ Procedures used to implement the program are inservice education, \ 
specific scheduling strategies, and modified teaching methods^nd techniques. Expected outcomes of 
the program are to provid^teachers with the knowledge and material* to implement mastery learning 
activities in their classrooms aad to improve students' achievement in the basic skills. v ■ 

Funding Sourc*(s) v 

Elemefctery Secondary Education Act Title II; Elementary Secondary Education Act Title IV; Locals 
School District • ♦ ^ 

Cost of Implementation • 

Uhe Menominee Indian School District estimates 
-$25,000.00. * f 



Program" * , 
Contact Person 



Address 



the" cost \ 



f implementing the program to be* 



Telephone 
Target Grades 
Abstract 

Public .and nonpublic sc 
room for individual asse 
those students in 
area of deficiency 
the needs of the stude 



Academic Improvement ZfiVough Language Experience 

Thomas Zutyke. . * * 

Kendsha Unified School District " - 

Department of-Federal Projedre / 
SlZFfttietfrstreerf 
Kenosha, Wi%copsin 53140 
(414) 656-637 
Primary Editeation, 



grea 



>1 classxoom teachers refer low-achievingf students to the TITLRJtresoyrce* 
lent. Following the educational as^e&merit, the resource teafchqj" selects... 
jfest need. A personalized performance plan is developed that considers tfie 
jdenVs learning style, and the instructional techniqu^to be be modified as 
h^fhange. The language experience approach to' instruction is utilized. 
Instruction follows the assumption that students caiyspeak about that which they have experienced^ 
I write about that which they have spoken, and read about that which they have writteji. At the parent 
project, a te^dier andtfwo aicte$ serve each resource room. Instruction is individualized 1 and takes 
place in small groups. This project serves appt^ximately 1^200 students during the school year and 
450 in the Sumfner. Intensive inservice and parent participation, are essential components of this 
program. Target schools are'established by ESEA TITLE I low-income guidelines. Students served are 
selected from tljgse scoring in the low^t quartile on standardized tests. Kindergarten students are 
selected from those referred by classrodni teachers. 
• Program Evaluation . • \ ' 

Tni^program, Academic Improvement Through Language Experience, has .been validated by the 
jmP, 5/23/78. « \ 

Pmiding Source (s) _ 7 

Elementary Secondary Education Act Title I 
Cost of Implementation 

Implementation ^ts are stated to be approximately $ 15.00 per student for materials yi addition to the 
staff^required. 
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Organizations ^ ' ** * 



The following organizations provide resources and information for educators as well as the 
^general public. Contact each one directly for further information. * 



Organization .Wisconsin Council of Teachers of English 
Contact Person Richard Hansen 
Address" Bayport High School , 

Address 1217 Cardinal Lane 

Green Bay, Wisconsin 53404 / 
Telephone (414)434-0261 £ 
Service Area^" State of Wisconsin • 

Target Group English and language arts teachers and colleges of education. 
Abstract ' 

The Wisconsin Council. of Teachers of English, an affiliate of the National Council of Teachers of 
English. It is a non-profit professional organization dedicated to the promotion of the teaching of 
m language arts and English jn Wisconsin. Nine different district directors not only supply workshops 
" for Uheir districts, but also represent those- mjynber's viewpoints to 'the Council, tne DPI, the 
legislature, etc. The Council provides district workshops state conventions, publications,* .special 
interest committees, and consultation assistance, especially on censorship issues. (GAW) 
Resources 

Periodical^ are "Wisconsin English Journals." "WCTE Newsletter." "Teaching Procedure^and 
*Servic<BttHetins/ The Council also prGVides* workshops,~workstiop leaders, and consultants for 
local censorship protection./ • ' -S w 

Materials Distribution Policy ~ 

- Most publications are a part of the rrrembership dues. 

'Organization, . Wisconsin Academy of Sciences, Arts, and^ Letters 

Wisconsin Junior Acfedemy , ^ 
Contact Person LeRoy Lee 

Address ^ 1922 University Avenue , -^et 

— Madison, WisQonsin 53705 
Telephone , {608)263-1692 .' • \ % . * .-i— _ 

Service Area State of Wisconsin . / ' 

Target Group Junior and senior high stkootsttfdents and teachersL y 
Abstract " 

The Wisconsin Academy of Sciences, Arts, and Letters is a nonprofit, tax-exempt membership 
^ organization chartered by .the Wisconsin Statl Leg}slature4nr 1870 whose purpose is to encourage 
Investigation and dissemination of knowledge in the sciences, arts, and letters. The Wisconsin Junior 
Acadfemy is the high school programmingndi vision bf'WASAL. Focusing on the same areas as the 
parent group , it develops and conducts programs for secondary students including workshops, 
^mjgeftnstitutes, seminars, and contests. . One of the projects is a magazine pf original student 
writing_and-photography, Excerpts, which is published tnree times a yearSPrograms for teachers 
include talks, consultation, institutes, and conferences in the areas of science ^^Science for 
handicapped, science education; AP science, field expedience for students or teachers, stucfent*--^ 
research, women in science), arts (photography andjdancd}, and letters (creative writing). Much of the 
work is done by volunteer teachers, .administrators, and Students. flPhe Academy cooperates with 
other organizations. (GAW] * . #- / 

Resources 1 ♦ „ 

Excerpts, a magazine, is published three times a yedfr: Presentations are limited to workshops by 
a experienced teachers. dpr 

Materials Distribution Policy 
'/ Excerpts is^vailable for purchase. Workshop fees vary depending on topi^and location of the 

Presenter, i 
lication List - ^ 

None - * 
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Organization 
Contact Person 
Address 



Telephone 
Service Area 



Wisconsin Communication Association 
Craig R. Streff 
7500 Milwaukee Avenue 
Wauwatosa, Wisconsin 53213 ' t - 
(414) 476-3227 (school); (414) 771-4469 (horns) 
State of Wiscgnsin t s 

Speech, communication, media teachers and colleges of education. 



Target Group 
Abstract 

The Wisconsin Communication Association is an association for teachers and coaches concerned with 
all areas related to communication which includes such things as communication theory, public 
speaking, interpersonal dynamics, debate, forensics, organizational communication, and meaia. It 
provides annual conventions, publications, and develops curricula, ofteftsrugpoperation with DPI. It 
is affiliated with Central Stated Speech Association and Speech Communication Association. (GAW) 
Resources 

Pamphlets, posters, curriculum guides (units), cassette recordings, journals and some individuals may 
serve as independent resource persons. 
Materials Distribution Policy 

Journals will be sold for a cbst-recovery fee. Costs for services and materials depends on the nature of 
the request. 

Publication List ~ * 

No publications list. 



. Organization 
Contact Person 
Address 

Telephone • . 
Service Area 
- ; ^a'arget Group 
Abstract 



Wisconsin High School Forensic Association 

Larry Larmer or Mary Palm 

610 Langdon Street 

Madison, Wisconsin 53706 

(608J262-2313 

State of Wisconsin * 

Junioriand senior high school students and forensic; teachers. 



The Wisconsin High School Forensic^ssociation coordinates statewide co-curriculaf events in speech 

communication activities which iflWlde the areas of theater speech and debate. Educational 
* programs such as workshops and seminars offered for teachers .and students and limited print and 
. *non-print materials are distributed to member schools. (GAW) i 
Resources * _ v ;» 

Books, cassette recordings, slide Japes, bibliographies, and consultantsTare available for ceremoniafor 

instructional occasions. 
Materials Distribution Policy * „ 

"Materials are distributed free of charge on a first-come, first-served basis. Charges for consultants are 

on a cost-rfccovery basis. 
Publication List • . 

The publication list, available to member Schools at no charge^ under revision. 



Organization 
Contact Person 
^Address 

Telephone 
Service Area 
Target Group 
Abstract * 



Wisconsin Theatre Association, Inc. 

Harv Thompson 
610 Langdon Str*t 
Madisop, Wisconsin 53706 . 
(608)263-6945 
State of Wisconsin 

High school students, high school teachers, and the general public. 



ERIC 



The Wisconsin Theatre Association, Inc. (WTA), h is a nonprofit corporation. formed in 1972 out of the 
need for communication among theatre practitioners, coordination of theatre*education programs, 
and the desire for morq public support and recognition of theatre in Wisconsin. It developsprograms 
for the general public to assist in understanding theatre; cooperates with state and federal agencies 
and with regional and national conferences to promote progranKdevelopment; supports the 
development of educational standards for personnel and curricula on theatre aijft at all educational 
levels in Wisconsin; serves as the communication link among theatre people; and provides services 
and resources to perpetuate a high caliber of theatre production, teaching, and research: (GAW) 
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Organizations ^ ♦ f 

Resources r " o> 

Playscripts, on-site' visitations, "Secondary School Theatre Bibliography" and "Call Board" a list of 
productions throughout the state with dates and box office detail. 
Materials Distribution Policy - 
f' Playscripts are loaned to members only; all other printed materials are available at cost. 

/ Publication List 

' None • * , 



Organization Rational Council of Teachers of English 
Contact Person Holly O'Donnell 
Address - 1111 Kenyon Road 

* Urbana, Illinois 61801 
Telephone (217)328-3870 ^ 
Service Area United States 
% Target Group English and language arts teachers and colleges of education. 
Abstract ^-^L^ 
v ^^The National Council of Teachers of English, the world'sk^gest subject-matter association^fa<juses on 
1 the major concerns of teachers of English and language arts. KCTE has three section committees: 

% elementary, secondary, and college. There are also three constituent organizations: the Conference on 
3, . College Composition and Communication (CCCC), the Conference 'on English Education (CEE)\nd 
the Conference for Secondary School English Department Chairpersons (CSSEDC)rin addition, NCTE 
sponsors more than 20 conferences, conventions, institutes, and workshops each year. It also includ^ 
special interest groups as needs arise and recognizes special achievement of students. It offeS 
v v teaching aids, information services, and publications to members as well as advice, direction, ana, 
guidance. It serves as a clearinghouse for ideas on the su^ect matter of English and its teaching. It ' 
>y provides teachers with a forum for improving the status of their profession. (GAW) 
Resources * 
* More that 300 professional books, pamphlets, and literanr maps. Three section journal* are published: 

"Language Arts," "English Jdarnal," and "College English," and five other related periodicals. 
Materials Distribution Policy^ 

Oijfe.of three section journals is included with membership. Other items will be sold with discounts of 
up to 33 percent to members. For more information, contact the NCTE Order Department. 
Publication List , 

NCTE catalog: Professional Publication^ for the Teacher of English and the Language Arts js available- 
from the association, ' • * » 



Organization Speech Communication Association * 
Contact Person Director of Educational Services 
Address 5 1 05 Backlick Road 

Annandale, Virginia 22003 " * 

'Telephone : (703)750-0533 
Service Area United States" 

Target Group Speech and communication teachers and clinicians and colleges of education 
Abstract 

While the Sueech Communication Association is an international organization for professionals in 
speech conimunication arts and sciences it is open to anyone interested in forwarding its purposes. 
They are "to promote study criticism, in search, teaching and application of the artistic humanistic 
and scientific principles of communication particularly speech communication". Sections and 
divisions such as Forensics, Instructional Development, Theatre, and Rhetoric... put memhfrs.with 
shared interests and concerns in touch, Annual conventions summer conference and special meetings 
help members acquire and-^maintain courses, professional competence through workshops, short 
^ ^courses, seminars, research panels, exhibits, and othfcfvactivities. ,|t provides an organized national x 
vdfce on-professional matters. A placement service is Mailable to members. (GAW) 
Resources 

SCA publishes a variety of print and nonprint materials including books ^jnonographs, pamphlets, and 

audio cassettes. The quarterly journals are "Communication Education" (CE); "Communication 
, - Monographs" (CM), and " Quarterly Journal of Speech" (QJS). V v 

Materials Distribution Policy 

Jtems are sold for a cost recovery fee with a discount to members. 4 * 
Publication List * * ^ 

" Publications* is a catalog of publications available from the Association. * *^ 

® . ^ * . % 40 ' 
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Mathematics 
Consultant Services 



T^e following persons provide consultant services from DPI. Their services and resources are 
described briefly. Contact them directly for further information. 



Name 
Job Title 
Organization 

Address 



Chambers, Donald L. 

Supervisor, Mathematics 
Department of Public Instruction 
Division for Instructional Services 
Bureau for Program Development 
125 South Webster Street 
P.O. Box 7841 
Madison, Wisconsin $3704 
Telephone (608)366-7712 

Target Group Lpcal school districts and mathematics teachers. 
Abstract 

7 Provides consultation in mathematics and computer science curriculum and instructional strategies 
for K-12. Assists in the development of Title I mathematics programs, preparation of mathematics and 
computer related proposals under ESEA Title II and ESEA Title IV. 

Resources 

Guidelines to Mathematics K-6; Guidelines to Mathematics 6-8; Guidelines for Teaching Metric 
Concepts; Report on the Cohference in Competency Based Mathematics Education; Nafionaf Council 
of Supervisors of Mathematics Position Paper on Basic Mathematical Skills; Interpretive Report on the 
1973 Wisconsin State Mathematics Assessment; What Math Should All Twelfth Graders Know?- 
Recommendations for the Preparation of High School Students for College Mathematics Courses; A 
• S? mpanson of the Mathe ™atics Achievement of Males and Females; Changing to the Metric System- 
The Mathematics Curriculum: 9-12; Research Within Reach: Elementary School Mathematics- 
National Council of Teachers of Mathematics Annual Meeting, 1980 (cassettes of the major 
presentations); International Congress dh Mathematics Education IV (cassettes); Multiplying Options 
and Subtracting Bias (3/4 w videotape cassettes on sex role stereotyping in mathematics^ Mathematics 
Anxiety Annotated Bibliography. J 
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Mathematics 
Print Resources 



The following print resources may be obtained from the source or sources indicated. This 
information follows the label Source(s) in each entry. 

% • If the item is available on microfiche and you wish to borrow it for one month, send 
your request to: DPI library, 125 South Webster Street, P.O. Box 7841, 
Madison, Wisconsin 53707. Be sure to include the six digit number which 
begins with the letters "ED". This number is printed after the microfiche loan 
information. 

• If the item is available in hard copy and you wish to purchase it, contact the^ source 
indicated. The latest available price information is incl luded. C 

• If the item is a journal article, request a cop^from your local school IMC or public 
library. If the library does not have it, request that they get it through interlibrary 
loan. 
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Driscoll, Mark J. 

Research Within Reach; Elementary School Mathematics 

R&D Interpretation Service, CEMREIvInc, Saint Louis, MO. < 
79 

'20 - 6p. pamphlets * , 

One i#onth loan from DPI Library; Request by title. 
CEMREL, Inc, 3120 59th Street, St. Louis, MO 63139 



Author(s) 
Title 
Origlnst 
Pub Date 
Note 
Source(s) 
. Microtiche 
Hard Copy 
Abstract 

This set of 20 bulletins, plus an introduction, is designed to interpret research findings and ways they 
pan be applied in teaching elementary school mathematics. Classroom teachers were interviewed to 
determine the issues they felt were most pressing in day-to-day mathematics teaching. Thus the 
bulletins address questions that arise out^of actual classroom situations. Each bulletin begins with a 
question which sets the stage for the oiscussion that follows. Research conclusions are reflected 
whenever possible in the suggestions for the teacher. Suggested readings are- included with each 
bulletin. The bulletins include five each on Mathematical Development: The Children (kindergarten 
topics, the concrete-abstract bridge, counting, ,manipulatives ( and measurement); Mathematical 
Development: The Teacher's Role (diagnosis, remediation, testing, mastery learning, evaluation, and 
motivation); Instructional Strategies (meaning, drill, grouping, individualizing, and algorithms); and 
Stronger Curriculum (problem solving, estimation, calculators, sequence, and textbooks). 



Author(s) 
Title 
Jour Cit 
Source(s) 

Hard Copy 
Abstract 

Four types of experiences in problem solving are identified, and steps childre^ must learn to do 
problem solving are presented. (MP) % 



De Vault, M.Vere 

Doing Mathematics Is Problem Solving 

Arithmetic Teacher; v28 n8 p40-43 Apr 1981 

Interlibrary Loan - Journal Article 



ERJC 



Collins, William J. 

Arithmetic Teacher; 28; 7; 51-52; Mar x 1981 



Interlibrary Loan - Journal Article 



Author(s) ' 
Jour Cit 
Source(s) 

Hardcopy 
Abstract 

The qill for "Back to Basics* is reviewed in regard to mathematics instruction. Activities associated 
with the annual Basic Skills in Math Month in Syracuse, New York public schools are featured. 
Improvement of student scores on "statewide tests during this period is seen as more than just 
coincidence. (MP) 
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Title An Agenda for Action: Recommendations for School Mathematics of 

the 1980s. \ \ 

Origin* National Council of Teachers of Mathematics, Inc., Reston, Va I 

Pub Date 80 I 

Note 30p. 

Source(s)- - . 

Hard Copy National Council of .Teachers of Mathematics, 1906 Association Dr. Reston 
VA 22091 ($1.00). 

Abstract 

Eight recommendations for school mathematics in the 1980s are given. These are based partially on 
results from mathematical assessments and other studies, and are intended to launch a decade of 
. action in mathematics education. For egch of the following recommendations, the document includes 
a short commentary and a series of recommended actions to.be taken: (1) problem solving should be 
the focus of school mathematics in the 1980s; (2) basic skills in mathematics should be defined to 
encompass more than computational facility; (3) mathematics programs should take full advantage of 
the power of calculators and computers;** all grade levels; (41 stringent standards of both effectiveness 
ntr!™ C I f h 5 ul f . bC 3 P phe ? t0 J^ e tea, ? hi ng of mathematics; (5) the'Success of mathematics 
SdSSS^si 11 karmng l hou , ld be evaluated by a wider Tange of measures than conventional 

testing, (6) more mathematics should be required for all students and a flexible curriculum with a 
greater range of options should be designed to accommodate' the diverse need of the student 
population; (7) mathematics teachers should demand of themselves and their colleagues a high level of 
professionalism; and (8) public support f Q r mathematics instruction should be 'raised to a level 
commensurate with the importance of mathematical understanding to individuals and society. (MK) 

^ : — J — 7 

Author(s) ' Meiring, Steven P. M 

Title ' Problem Solving - A Basic Mathematics Goal, 2: A Resource for 

Problem Solving. , - 

Origlnsf Ohio State Dept. of Education, Columbus. 

Pub Date 80 

Note 95p. 
Soufcels) 

Microfiche One month loan from DPI Library; Request ED186288 

v HardCopy The Ohio Department of Education, Div. of Inservice Education, 65 South 
Front St -' Columbus, OH 43215 (write for correct price information). 

This second booklet of a two-part publication, designed as an in-service tool for teachers of grades K-9 
concerns the teaching and curriculum aspects of problem solving. It is a digest of selected topics 
integral to successful problem-solving instruction. The resource is organized into independent units 
tor individual reference or group in-service us*. TheSe units can be employed in a variety of ways. 
Self-contained topics may be selected as needed by teachers engaging in problem-solving instruction 
with their classes. Individual units may serve as the topic for in-service meetings conducted by 
supervisory staff . Particular units can be selected for periodic .sustained study throughout the school 
year as a comprehensive in-service program or course on problem-solving teaching. The individual 
unit -titles are: Introduction to Teaching* Problem Solving; Research and Psychological Summaries- 
Looking Back Strategies; Teaching Considerations; Choosing Different Teaching Modes; Story 
Problems and Number Sentences; Getting Started; Primary Instruction; Intermediate and junior High 
Instruction; Creating a Problem Solving Environment; Organizing the Curriculum; and Calculators in 
Problem Solving. (Author/MK) 

mX - 

Author(s) Meiring, Steven P. , „ 

>I iUe Problem Solving -- A Basic Mathematics Goal, I: Becoming a Better 

Problem Solder. 
Orig Inst Ohio State Deft, of Education, Columbus. » » ' 

Pub Date 80 ■ »<* 

Note 65p. 
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Source(s) 
• Microfiche 
Hard Copy 



One month loan from DPI Library; Request EDI 86287 
ThQ Ohio Department of Education, Div. of Inservice Education, 65 South 
'Front St., CohflUbus, OH 43215 foVrite fdr correct price). 

Abstract , Jf u > . » . . ^ • f , 

This introductory book of a two-part publication, designed as an in-service tool for teachers ot grades 
K-9,us based on the postulate that a teacher should become a better problem solver in order to teach 
problem solving, more effectively to students. This booklet provides an overview of problem solving as 
a process used daily by all individuals and as a curriculum goal important to all disciplines. A 
substantial portion of the booklet is devoted to introduciqg strategies, methods useful in getting started 
. on problems, and,successfully solving them. Though the booklet uses mathematical problems as the 
medium for problem solving discussion's and activities, the techniques have application to virtually 
any problem area. The booklet is intenfled for interactive use, it mdv be studied individually or be 
used by groups of teachers. It is planned in sections, which art precedfcd by objectives in that section. 
The major portion uses a strategies approach to problem solving. Sections are organized by clusters of 
^related problem solving strategies. Each strategy of a cluster is discussed and illustrated in the solution 
of a prob km. (Author/MK) 



Author(s) Braildau, Linda; Easley, Jack 

Title Understanding the Realities of Problem Solving in Elementary School ■ 

With PracticafPointers fo^Teachers. 
, Origlnst ERIC Information Analysis* Center for Science, Mathematics, and 

Environmental Education, Columbus, Ohio, * - , 

Dec 79 

71 p- . ; . / 

One month loan from DPI Library; Request ED 179424 
Information Reference Center (ERIC/IRC), Tl}e Ohio State University, 1200 
Chambers Rd., 3rd Floor, Columbus, OH 43212 ($2.00) 

Twf paper is divided into three parts. Part I connects the reality of the classroom with the idealism 
which arises from some of the problem solving literature. It is argued that a broader concept of 
problem solving is needed to provide a perspective for bridging the gap between the conceptions of 
1 problem solving in the literature and typical classroom practice. Part II examines what " problem < 
'solving" might mean utohe context of the elementary school classroom. Part III considers hpw' 
children can be helped to understand the non-arbitrary character of rules of arithmetic by examining 
the connectedness of mathematical ideas, rules, and pnfcedures. Also included is a list of references 
and recommended readings, a list of specific pointers for teachers, and a conclusions section. 
(Author/MK) 



Pub Date 

Note 

Source (sj 
Microfiche 
Hard 'Copy 



Used. 



Author(s) ~ Schoen, Harold L. 

Title Calculators in Mathematics*-JHow Should They Be 

Pub Date ' Apr 79 m . * 

Note 22p.; Paper presented at the annual meeting of the American Educational 

Research Association (San Francisco, California, April 8-12, 1979) . 

Source(s) „ ! 1 < 

Microfiche One month loan from DPI Library; Request EDI 75628 

Abstract I "*"* * 

This paper was presented at the 1979 meeting of the American Educational Research Association 
(AERA) in San Francisco. It describes specific examples of calculator^aided mathematics learning 
activities for children, in grades 2-6. These examples illustrate a variety of topics and types of learning 
which can be enhanced' by a range of capabilities bf * four-function calculator. Activity^ sheets and 
explanations of their uses are included-, the activities are categorized by their instructional goals, and 
are designed to teach counting and numeration/ basicMacts, some selected number concepts, 
estimation, an4 problem solving. A discussion of the role of the calculator in mathematics learning as 

, illustrated by the sample activities is also presented. (HM) 
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Author(s) Chambers, Ronald L.; Dowling, Kenneth W. ' 

Title Changing to the Metric System. 

Orig Inst Wisconsin State Dept. of Public Instruction, Madison. 
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Pub Date 
Note 
Source(s) 

Microfiche 
* Hard Copy 



(78) 
37p. 



One month loan from Dpi Library; Request ED173142 ' 
Department of Public Instruction, Publications Office, 125 South Webster 
Street, P.O. Box 7841, Madison, Wt 53707, i>o charge 
Abstract « % • 

This repprt examines educational aspects of the conversion to, the metric system of measurement in 
the Untfed States. Statements of positions oi},metrication and basic mathematical skills are given from 
various groups. Base units, symbols, prefixes, and style of the metric system are outlined. Guidelines 
for (teaching metric concepts are eiven, including organization of behavioral objectives by grades and 
topics and student behavioral objectives. Resources for support of metric education, such a's the 
MeasureMetric Instructional Television Series and Metric Week, are reviewed. A bibliography of 
printed resources on metric education is given.*(MP) • m 



National Council of Teachers of Mathematics Position Statements* 

National Council of Teachers of Mathematics, Inc., Reston, Va. 
Nov 77 

18P- . * • 



Title 

Origins^ , 
Pub Date 
Note 
Source(s) 

Microfiche 
Abstract 

This document contains 12 position statements of the National Council of Teachers of Mathematics, 
The statements affirm positions on basic skills, mathematics and bilingual/Jricultural education, class 
size, guidance and counseling for secondary-school counselors and mathematics teachers, 
involvement of and pressures on classroom teachers, individual differences, the jnetric system, use of 
calculators, competency-based teacher education, computers, and career education. (MSf ; 



One month loan from DPI Library; Request ED 153782 



Author(s) ^ 
Title 

Origlnst * 
Pub Date 
Note 
Source(s) 

Microfiche 
Abstract 

This booklet is one of B^fet of five booklets which comprise tie basic curriculum for "Mathematics 
Laboratories for Disadvantaged Students," • a nationally validated Title III ESEA project. This 
. publication provides evaluation ipaterials and student materials related to number theory. Topics . 
included in this booklet are prime and composite numbers! odd and even numbers, integers, ' 
divisibility, and exponents. The project was designed for middle school students (Grades 5-8). (RH) 

t. : » , ,+ 



Rogers, Sandra " ' . 

Laboratory Mathematics. Curriculum Booklet 6 - Number Theory. 

Anderson County School District Honea Path, S.C. Washington, D.C. 
77 . > \\ 

27p. ; * 

One month loan fr6m' DPI library; Request ED141 172 



Title 



The NIE Conference on Basic Mathematical Skills and Learning 
(Euclid, Ohio, 'October 4-6, 1975). Volume II; Reports from the 
Working Groups. _ . 

National Inst. ofEducation (DHEW), Washington, D'.C. 

75 ™ . 

49p. * - 



One month loan from DPI Library; Request ED 125909 



Origlnst 
Pub Date 
Note 
Source(s) 

Microfiche 
Abstract 

In October 1975 a conference was convened in Euclid, Ohio, by the Basic Skills group of the National 
Institute of Education (NIE). Position papers presented tjy the 33 participants and status reports from 
11 agencies involved in mathematics education w^re received and analyzed. On the basis of this • 
analysis, four topici were identified as issues around which working groups would be formed for the 
remainder, of the conference. These were: (1) classroom instruction and teacher education, (2) 
•^urriculum development and implementation, (3) goals for basic mathematical skills and learning, and 
f(4) research priorities. Reports of the individual working groups are presented in this volume. These- 
• * reports make specific recommendations to NIE: reconynendations range from statements of general 
policy and procedural guidelines which the groups felt should be followed to specific projects for 
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which funding should be available. The final paper in this volume is a summary of the conference 
with comments on 10 broad problems by the co-chairmen. (SD) r * 



Title Overview and Analysis of School Mathematics, Grades K-12. 

Origlnst Conference Board of the Mathematical Sciences, Washington, D,C. National 

Advisory Committee on Mathematical Education. 
75 ^ 

172p. /' • v 



Pub DatQ 

Note 

Sburce(s) 
Microfiche 
Hard Copy 



One month loan from DPI Library; Request EDI 15512 
ConferenCe.Board of the Mathematical Sciences, 2 100 Pennsylvania Avenue, 
N.W., Suite 832, Washington, D.C. 20037 (Single copies available upon 
request) A 
Abstract 

By appointment of the Conference Board of the Mathematical Sciences,, a, committee was established 
. to investigate the status of mathematical education at the pre-college levels. Drawing on the data 
gathered and published by the National Assessment of Educational Progress, the National Center for 
Educational Statistics' survey of course offerings and enrollments at ptfblic secondary schools, and thef 
American Institutes for Research's survey concerning computing activities in secondary education, as 
well as the committee's own studies of statewide objective and testing programs and of elementqA 
school curricula and instruction, the report addresses a broad spectrum of issues. Chapters of thfc 
report are devoted to a summary and analysis of the curricular reforms during 1955-1975, 
identification and discussion of current curricular emphases, analysis of alternative instructional 
situations and patterns, discussion of teacher education, and statement of recommendations for policy 
changes as well as for research and development. Two overriding policy recommendations advocate 
the avoidance of dichotomizing mathematics (e.g., "old" vs. "new") and the commitment to s quality 
njathematicbl education for all. Suggestions concerning curriculum, teacher education, evaluation, 
and research &re presented in detail. (SD) " f 
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The following nonprint resources may be borrowed without charge from: Donald Chambers 
Departihentxtf Public Instruction, 125 South Webster Street, P.O. Box 7841, Madison! 
Wisconsin 53707. Reserve them as far in cfivqnce as possible. 

• Author (s) Downs, Floyd; and others 

Title What Should Be Dropped from the Secondary School Mathematics 

V „ Curriculum to Make Room for New Topics? ^ t 

v. % • 2 Sound Cassettes (lhr., 40 min.) ) 

Publisher Fourth International Congress On Mathematical Education 

Note A session recorded at the Fourth International Congress on Mathematical 

Education. 

Source Free loai>: Donald L. Chambers, Mathematics Supervisor/ Department of 

Public Instruction, 125 South Webster Street, P.O. Bdx 7841, Madison, 
* H Wisconsin 53707. Request tape no. 3 lC,a&b. 

Abstract ^ 

. An international panel of mpth educators addresses the fact of the information and technological boom 
since the end of World War II which has made much of the traditional curriculum obsolescent. 
Speakers from the USA, Taiwan and the Netherlands observed that time is a commodity in short 
supply and must be used to advantage. An interdisciplinary approach, relating math to real-life 
problem solving situations, was encouraged. Overly abstract ianguage and theory Was deemed 
appropriate to teaching at the basic skills levels?. Many "New Math" concepts confused students and 
did little to enhance real learning: It is preferable to move from the concrete and specific to the 
general and abstract, rather than the reverse. Calculators and computers in the classroom mean that** 
long computational problems need not be worked by hand. Since very few students will become 
mathematicians, usefulness is an important criterion in deciding what to include in the curriculum 
This includes understanding of consumer math, exponential gfowth, interpretation of data, and the 
like. Ideas which improve cognitive functions are also important-critical thinking, memory training, 
precision are to be fostered. Educator* are told not to save topics just because they've always been ' 
/ taught, or are thought to be good for students. An improved curriculum can stimulate interest in math 
and encourage students to pursue math-relatqd careers. (RML) 



ERLC 



^1 

Author(sJ SobeT, Max 

Title Back to Basics: Past, Present, Future 

^ 1 sound cassette (60 min.) 

^Publisher Fourth International Congress on Mathematical Education 

Source » Free loan: Donald L. Chambers, Mathematics Supervisor, Department *of 

Public Instruction, 125 South Webster Street, Madison, WI 53707. Request 
, tape no. 311. " ^ 

Abstract • — 

' pf™™ 111131 changes in the late 70's emphasized a return to basic sfcills in math instruction, and 
focused on problem solving, competency testing, and providing for individual differences. Th<T 
National Council 6f Teachers of Mathematics noted that computational competence is the major 
objective of current math programs. The speaker cautions that there is a danger that the skills concept 
i will be ihterpreted too narrowly, losing sight of the goal of teaching_for njath understanding. There 
are presently ten basic skills defined: 1) problem solving, 2) applied math in daily activities, 3) 
^cognition of reasonable results, 4) estimation and approximation, 5) kpowing the appropriate 
computational method,*6) geometry, 7) measurement, 8) reading and maiang charts and graphs, 91 
probability, and 10) computer learning. Testing in 1977-78 showed that students with narrow basic 
skills training could compute but not master more sophisticated math. Their estimating skills were 
poor, and rote learning has replaceiunderstandirig of principles. Adoption of the 10 point basic skills 
, Ppgram is a vitahdirection for mdth in tie 8Q[s. Arithmetical skills should be*exercised all through 
high school,, as students need training in technological arid practical (i.e. useful) math, in order to be 
prepared for the complexity of contemporary society. (RML) 
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Author(s) Sobel, MaxA. ' \ 

Title The Long Road Ahead 

1 sound cassette (30 min.) 
Publisher Fourthlnte rnational Congress on Mathematical Educatior 

Note A session recorded- at the Fourth International CofrgqKs on Mathematical 

Education. ^ m 

Source Free loan: Donald L. Chambers, Mathetnatics "Supervisor, Department of 

Public Instruction, 125 South Webster Street, TP.O. Box\7841, Madison, WI 
53707. Request tape no. 525.- 
Abstract * - ^ 

An ^Agenda for Action* drawn up by the International Congress on Mathematical Education resolves 
to teach math better in the 80's by emphasizing improved instruction, especially through inservice 
teacher education and preservice teacher education. Teachers must acknowledge that it is important 
for them to motivate and understand students and to bring patience and enthusiasm to the classroom. 
~To teach in the best way possible teachers need the support of school, and community, together with 
strong teacher associations. A teacher "examination of conscience" is recommended to consider 
whether each day's work has been presented in the best way possible; whether each child has 
benefited by the teacher's presence that day. Improvement of student self-£onc£pt "will benefit al| 
children, but will particularly assist those who are in some ways 'disadvantaged., Children must be 
recognized as their country's chief resource of the future. (RML) - * 



Author(s) 
Title 

Publisher 
Note 

Source * 



Abstract 



Trafton, PaulR. * 
Effective Instruction and Productive Learning 

1 sound cass <*fte (65 min. - 

National Council of Teacners of Mathematics * 4 

A major presentation at the 1980 Annual Meeting Of the National Council of 
Teachers of Mathematics. ' * 
Free loan: Donald L. Chambers, Mathematics Supervisor, Department of 
Public Instruction, 125 South Webster Street, PX>. Box 7841, Madison, WI 
53707. Request tape no. 495. ' v 



The speaker directs attention to the idea that mathematics teaching methods must be both efficient 
and effective. Because instruction time is Brief and usually fixed, it must be optimally used so that 
students learn the material thoroughly; re-teaching is costly in terms of time and money. How well 
students understand what they have been taught must be determined through tests and analysis of 
teaching techniques. Readiness to learn is an important component in the retention of material; so 
also is repetition hnd review in the classrpom. Most teachers are more effective as curriculum 
implementers than as curriculum develdpers. They are assisted by texts that define the curriculum 
well and are sequentially organized. Students should be given an astive-role in their own learning, 
with teachers who help strengthen skills where they are weak. "Learning is cumulative and 
comprehensive; ideally the teacher will be able to engage the emotions as well as the intellects of 
students, their heads as well as their hearts. (RML) 



Author(s) 
Title 



Publisher 
Note 

Sfeurce 



Abstract 

The crQ^ded 
accommodate 



Shulte, Albert P. ~, „ " 

Bettering the Basics: Pruning Past Practices and Insightfully 
Implementing Innovation - 

X sound -cassette (66 min.l 

National Council of Teacners of Mathematics 

A major presentation at the 1980 Annual Meeting of the National Council of 
Teachers of Mathematics 

Free loan: Donald L. Chambers* Mathematics Supervisor, Department* of 
Public Instruction, 125 South Webster Street, P.O. Box 7841, Madison, WI 
53707. Request tape no/399. ' • . ■ 



mathematics curriculum must be pruned of obsolete topics in ofder, to better 
new technology of the 80's and a cognnWiui.nl to bawgpttocation that is more 
far-reaching than insistence on merely computational skills. The spraterrlpdicaies that math 
strategies that deal with real-life problem solving are important: students needxo be competent in 
penciland paper, but it is important to utilize calculators, computers, and minicomputers, as they are 
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an integral part of the mathematics of the future. Students' need mtife training and use of 
measurement and measurement tools; they should spend <less tinfe on conversions between 
measurement systems except for some rule of thumb approximations. They need to be versed in 
estimating and ratio and proportion, logical thinking and decisionmaking, spatial'relationships and 
the charting of maps and graphs. Glasses should spend less time on routine drill problems and 
^multi-digit pencil calculations. Calculators can do the work once students grasp ihe math principles. 
#Blassro6m ti^ie should allow for experimentation exploration, and application of what is learjied. A 
/ variety pf teacher-introduced. formats for problem solving (schematics, math models/charts) will 
/ stimulate interests. (RML) ^ • 

It 'fc M 



Author(s) 
Title 



Publisher 
Note 

Source 



K&uder, Donald * * ' 

TeSjinology and Education--the Impact of Computing Technology on 
thcfcDbjectives of Elementary and Secondary Education, and Beyond 

1 Sound Cassette~(60 min.) , 1 
National Council of Teachers of Mathematics 

A ir&jor presentation at the 1*980 Annual Meeting of the National Council of 
Teachers of Mathematics. * " \* ' 

Free-loan; Donald L. Chambers, Mathematics Supervisor, Department of 
- Public Instruction, 125 Souui Webster Street, Madison, WI 53707. Request 
tape no. 340. < 
Abstract • 

This speech indicates that math educatiort must be renovated for the 80's; the traditional curriculum 
must accommodate She new computing technology which will have an impact on all our futures. 
Computers and calculators provide students with new and sophist icated,problem solvmg methods. By 
replacing the drudgery of pencil and paper work with the spirt second functions of calculators, new 
mathematical questions may be introduced which are far more relevant to our society. Using highly 
technical equipment requires students to learn a new scientific language and loeic-the old must snare 
tire Stage with the new. Viewed in its historical perspective, it can be seen that the mainstream of 
mathematics is presently being transformed. What it will be like'in fifty years depends largely on 
^ what we dpiwjth th^riev^tecljthojogy tod&y. (RML) • > * v 

— i 1 1 - : ^ * i 



Airtiior 
Title 



Publisher 
Note 4 

Source 
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1 of Substance and Process in School Prdgrams. , 

S(^a ca^ltte (44fhiiU ■ . • * , ' * ^ 

Natto^l^?^^ 9 „ , ■ 

* A majqj pifesggfetidn^Jl the, f9£0 Annual Meeting of the National Council of 
\ Teachfers of Mathematics-* v ^ «, , # f 
Free€San: bonal<rchamoersi Department of Public Instruction, 125 South 
* . Welter Street, »P-.<5 . JSofc 7844 / I$a$son fc WI 53?07 — 

Abstract - # ^ s r.' '< ' ^ v ■ - • * o ' * 

The main-subst^nte of this speech isra^ei^tatten of data from the research, " A Study of Schooling," 
directed by the speaker.* It looked at "contextual factors" ^n school environment, i.e. -the Way, 
education is carried on and how-people m the scnooj setting feel about it. Representative schools from 
seven geographic areas in ,the r U.§Swei;er^tudfed^m ctepth. The fincungs were presented- in 
considerable depth. In summary, parent^encied fqjwant broad and comprehensive programs and to 
.have their „childr6n stay in school tnroqgh wel^K grade. Student data pointed to a diverse population 
with a powerful p£er group structure not veiy^caggfmically oriented. Teacher data indicated £ 
narrow range of teaching methods with the donrirant instructional activity textbooks and worksheets. 
Knowledge made available to students Ips bqen 4differejrftiated through tracking. There is more 
homogeneity in teachmg methods than in knowledge flicsented. Thevcentral issue for curriculum 
development may well be equity <5F access l^knQwledgdHor a diversified population. In relatinjfthe 
bindings to the NCTM, recommendatidihs for cumcjluno' of the 80's Goodlad cautions that 
implementation will not be easy. (GAW) 
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The following program descriptions includfe the name, address, and telephone number of a 
contact person. For more information, contact this person directly. * ~* 

If the program is from outside the state 6f Wisconsin! it is part of the National Diffusion 
Network (NDN). In addition to contacting the program directly^ou can tffso .receive 
information about these programs from: The Wisconsin State Facilitator Office, 
Department of Public Instruction, 125 South Webster Street, RO, Box 784% Madison, 
Wisconsin 53707, Tel^ljone (608) 266-9897 . ♦ ^ : 

: — i — — . ! - : ' ' 

Program ' Math Skill Center ° - ^ 

Contact Person Du Wayne Kleinschmidt \ a 

School DistrictfofWausau* ' '* 

West High School 
Address 1200 W. Wausau Ave . 

Wausau, Wisaonsins 54401 ♦ 
Telephone - (715) 675-3351 
Target Grades Senior High Schools 

Abstract ^ v 

The Math Skill Center program was developed to meet the needs of high school students who have 
terminated their mathematics education after/one year of algebra or geometry. -Often these students 
later need advanced math skills ih college^r technical education. In addition, a diagnostic test 
administered in the junior yepr identified a large number of students with areas of weakness in 
mathematics. The Math Center operates with one fulfetime teacher and qjjfe additional department 
member present at -all times. Three program^ have lieen developed. The first one is a program in 
v which credif can be earned. Tom McHatefc ■ Modules published by Addison Wesley is tie text. 
* Students come to the Center at any time, work independently and are responsible to the center 
director. The average placement score was »39 percent for all modules. The final exam average has 
been 93 percent after completion, Th? second program is a short-term, no-credit remediation 
approach. 4 > Material has been c^elcTped By4he district; using Wisconsin Department of Public 
Instruction recommended guideline*: Placement tests and instructional units Have been developed in 
addition^ subtraction, multiplication, division, fractions, fcnd ratios* The third program is an 
interdisciplinary approach in which subject are^teachers have cooperated^ developing Subject units 
which require math skills. The Math,Ceirter seats 52 students and is also used for mdependfent testing, 
'backscheduling, tutoring, etc. (CWF) * v 6 

Funding Source(s) V 

Local School District * ' i 



Program Systematic Teaching And Measuring Mathematics (STAMM) 

" Contact Person GlynH.Sharpe 

Jefferson County Schools — 

Address . 1209 Quail Street 

Lake wood, Coloradp 802 15 ( 
Telephone (303)231-2341 
Target Grades Elementary Secondary Education 
Abstract * 

The iflajor objectivfc<rf the program is to provide continuous progress in mathematics for the, entire 
school experience of aiUtudents, kindergarten through senior high school. The STAMM program 
represents a complete syfct«n that can be adopted or adapted by other districts. A framework of 
odje^tiv^and assessment bysmterion-refetenced tests are basic to STAMM. Careful monitoring of 
student progress, meajurementstff mathematics cpmpetenciesr'and alternative courses *at the high 
v schopl level are featured. The ptograifl may be used successfully Inmany different classroom 

situations^ including small-group instruction, large-group instruction, individualized instruction, team 
teaching, and rfiath lab. Resource material is provided for each objective; textbooks, manipulate 
materials, and teacher -made resources may be incorporated as well. Since STAMM is based off 
continuous progress, it is important for a school using STAMM to keep complete records on each 
/ student and to test each student's progress frequently. This enables a teacher, in the fall, to continue a 

student from where he/she left off in the spring. A teacher With one grade level of students may need 
to be familiar with more than one level of the program to accommodate continuous progress. The 
, basic skills continuum for grades K-8 is covered in levels A,B,C,D,E,F,GE,G, and H. High school 
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courses are defined for Mathematics Competencies, Algebra I, Geometry, Algebra II, Trigonometry 

Applied Math, Vocational Math, and Rapid Calculation. Special materials are packaged for Title I and 

special education emphasis for use in regular classrooms andlabs. 
Program Evaluation r . 

The project has been* validated by the JDRP, 6/23/76. • 
Funding Source(s) 

Elenfentary Secondary Education Act Title III 
Cost of Implementation ^ 

Costs include teachers' manuals, K-12; at $10 each, test bpoks and $3 each, less if purchased in 
quan titles. - r 



Program -> School Volunteer Development Proj^k > 
Contact Person Audrey Ross . ^ ' w 

.Address"' 1410 N. E. Second Avenue \ A 

* • . Miami, Florida 33132 ' w 
Telephone^ (305)37^2491 

Target Grades Elementary Secondary Education 
Abstract ^ f 1 " 

' The School Volunteer Development Project includes an overall plan for a delivery system of volunteer 
services and the accompanying support materials; recruitment procedures to generate a resource pool 
ot Volunteers; training for volunteers and teachers who use/hese services;- and evaluation of each 
piiase.pf the project, along with an overall evaluation of thcSystem. The system, designed to locate 
process, end evaluate volunteer services in Dade County (Florida) Public Schools, is transportable and 

l easily adoptable in rural or urban settings. The community is the backbone of the project with * 

- volunteers selected from high school and college students, parents, senior citizens,' and 
community-minded people from business and industry. Orientation and p^service training for 
volunteers are provided as well as inservice training for classrooiA teachers. This project also has the 
_capability4o recruit, trim, and place volunteers in classes for the educable/trainable mentally retarded 
and learmngdisabled. 'The multimedia starter kit for the utilization-of volunteer services contains two 
administrative reference books, introductory tinning ^materials and eight modules for training 
volunteers, teachers, and administrators. Three modules with tapes, a course outline for cross-age 
tutor training, and two additional reference books are offered as optional items'. 

Program Evaluation 

This program has been validated by the JDRP, 12/ 1 8/75. > 

Funding Source(s) 

Elementary Secondary Education Act Title III 

Cost of Implementation 

Based on a paid coordinator, per pupil costper year is estimated at $2.25. • % t 

Program Expanded Services In Early Learning, Reading, And Mathematics 

Cqritact Person Darryl Boudreauz, Federal Project Administrator 

St. Mary Parish School Board 
Address ' P. O. Box 1239 0 — '* 

Morgan City, Louisiana 70380 - _ * 

Telephony (504)384-1250 , * — 

Target Grades Elementary Secondary Education 

• Abstract \ > y " 

Ongoing diignosisNof pupil need is the core of this prograpfff Students are guided through graded v 
learning expenencedsuntil they achieve mastery. Teachers^nd paraprofessionals are used to maintain 
a ratio of four or five bfcildren per adult. An optical mark reader that scores-each teaching practice or 
exercise the moment the student finishes it makes immediate shifts in teaching strategy possible and 
acts as a strong motivator for students and teacher. Students attend special classes for 45 minutes 
daily. Each .student's program provides three changes of activity during the period to ensure full 
concentration during his or her attention span. The program is an instructional management system * 
using every possible strategy to ensure that the right instruction reajthes each student. Both specially 
developed and commercially available materiafe are used. Test and practice materials copyrighted as 
Precisi6n Teaching Program" form the major part of the program.* Inservice work with teachers and* 
aides is ^ery important. A week-long workshop before the s start of the school year is followed by 
biweekly half-day meetings. Teachers and aides are taught to individualize instruction, recognize and ' 
teach to each student's need, use commercial materials properly, and build their own materials This 
basic-skills pxogram.is self-correcting; it draws attention to specific learning problems and indicates 
where helpjs needed. In 10 years, more than -1,500 pages of test^and special exercises have been * 
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prepared. The self -correcting feature giy^s the program potential for meeting the instructional needs 
of any fetudents in any region * ~ 1 

Program Evaluation 



of any Students in any region. * - \ fc> 

ogram Evaluation a A 

The Program has been validated by the JDRP, 1 1/78. I 
incline Source Is) * . . 



Funding Source(s) 

Elementary Secondary Education Act Title I 
Cost of Implementation . t 

St. Mary parish serves over 2000 students per year Ui its Title I programs. Per-pu£if cost, including 
salaries, is under $500 per year. 

Program * Elementary Metric Project 

Contact Person Roland B. Huber ~ ) 

Erementary Metric Project. J 
Address 4Q0 Avenue E East . • * . > 

M Bismarck, North Dakota 58501 
Telephone .* (701) 255-1987 ext. 54 -* 
Target Grades Elementary Secondary Education 
Abstract t ^ \ 

The project has a two-fold purpose: teacher inservice metrifc instruction- and student curriculum^ 
implementation for the elementary and .secondary levels. It serves elementary pupils in public ancP 
nonpublic schools. The metric trainer inservice includes 12 hours of intensive metric training and 
project implementation. Trainees return to their local district to inservice LEA classroom teachers. A 
complete inservice packet has been developed to train tfeachers in metric instruction. The. units 
jnclude: Introduction to the Metric System, Linear^easurement, Mass (Weight), Capacity (Volume), 
and Temperature. The project's student* curriculum includes cpordinated-sequentia^objective^ and 
curriculum, pre/posttests and answer keys, and a manual containing suggested metric activities for 
each grade level; these can b$ reproduced for classroom use. (BJS) ' 
Program Evaluation „ * 

This Program, Elepientary Metric Project, has been validated by the JDRP, 3/16/78. 
Funding Source(S) . . # 

Elementary Secondary Education Act Title III , * 

Cost of Implementation , 
Program costs are, stated to be the^ following: Set including one student curriculum, student 
e/posttest, five teacher inservice ijnits, and teacher pre/posttests, $100. Travel and per diem 
jenses for the two-day workshop must be paid by the adopter. Cost of schooLihiplementation varies 
i the number of students involved and present available metric hands-onequipment. 

# • ' ' • -# 

Program Diagnostic Prescriptive Arithmetic (DP A) 

Contact Person ^Matthew Scaffa or Janet Caste llapo 

^Community School District 31- v 
Address 21 1 Daniel Low Terr. ' 

- Staten Island, New York 10301 * 
Telephone (212)447-3637 " * 
Target Grades . Elementary Education 

Abstract.. ^ , %• t 

DPA is the arithmetic component of a total mathematics program* and includes counting, place value, 
''addition, subtraction, multiplication, arid^division of whole numbers. A diagnostic test is used to 
identify students' strengths an<3 weaknesses, both in concepts and skills. Prescriptions are planned 
using the MjJ Teacher's ManuM. The Teacher's Manual contains activities for developing and 
modeling basic concepts as well as for feinfQrcing*and practicing, the required skills. Each of the more 
than 75 activities has very specific objectives related to the arithmetic instructional sequence and'the 
diagnostic test items. The manual also includes descriptions of.ongoing mathematics experiences 
(estimations, data collection, and "applications to real life experiences), simplified recordkeeping 
procedures and devices, classroom management techniques, and instructions for designing and 
developing a variety of teacher-mWe materials. DPA can be used in self-contained elementary grade 
, classes as the arithmetic component of the 'mathematics program or as a co-curricular remediation 
program (PSEN: Title I). Both approaches are essentially the same. The diagnostic test is administered 
and the results ajre analyzed for .general trends pnd specific needs. These data are recorded on the 
analysis chart,- which aids the teacher in forming instructional groups and planning a program. Each , 
student begins at his or her level of understanding. He or she may work with or without the teacher, in 
aJarge group, small* group, or independently. He or she may use concrete materials for modeling a 
basic concept and may work with a DPA activity for reinforcing a new skill. Each stydent may 
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complete a written activity for practice or may help in the school by applying arithmetic ^o k real life 
situation. This is a concept-based program that useSv manipulatives and physical materials and is 
« adaptable to special education students. - 9 

Program Evaluation % 

This program has been validated by the JDRP, 9/ 1 8/74. 

Funding Source(s) 

Elementary Secondary Education Act Title I; Elementary Secondary Education Act Tiite III ; 
Cost of Implementation . * 

Program's implementation costs are estimated to be the following: Curriculum and testing material 
start-up costs are about per pupil or $ 150 per classroom or resource teacher. Maintenance costs are 
usually less than $ 1 per pupil . ^ ^ 

^ - L > . : — i 



Program 
Contact Person 
Address 



PROJECT R : 3: Readiness, Relevancy -and Reinforcement 
PcbdmeE. Perazzo • K * 



PcMme E. Perazzo 
1635 Park Avenue / 
San Jose, California 95126 
(408ja87-llll I 
Junior High Schools 



Telephone 
Target Grades 
Abstract 

Project R-3 was jointly designed in 1957 by the San Jose Unified School District and the Education 
Systems Organization of Lopfeieed Missiles and Space Company with the help of consultants from San 
Jose State University. Its^ curriculum interrelates reading and mathematics and supplies' 
reinforcement throi^h gaming/simulauon, intensive Involvement (a three-day study trip), parerftal 
involvement, and aln inservice training ©rogram for staff development. The main objective of Project 
R-3 is the upgrading of essential reading* and mathematics skills. By deeply involving the students in 
classroom games and simulations, the program seeks to motivate them to achieve in learning 
experiences: to make them ready to learn, to make learning relevant, and to reinforce positive 
attitudes and behavior. s The projaet utilizes the diagnostic/prescriptive .individualized approach in 
reading and m&h. Reinforcement of skill areas is provided through gaming/simulation activities that 
involve team learning, the decisiSn-making process, and developing career awjf eness. 

Program Evaluation / ' ^ 

The program has been validated by the JDRP, 2/74. 4 > y 

CosHtt Implementation / * r ' 

BaSic secondary-level reading program materials can be utilized. Special prepared math contracts cost* 
approximately $150 for a complete set of masters w^ich can be duplicated. Other costs: reproduction 
of gaming/simulation activities and contracts; secondary instructional aides. 



Pre- Algebra Development Ceni**s 

Dorothy Strong 

PrerAlgebra Devekkjment Centers • 
228 North tasalle Stteet 
Chicago, Illinois 60621 
(312)641-4062 
Secondary Education 



si\ con 



Program 
Contact Person 

Address 

'Telephone 
Target Grades 
Abstrac^ 

, The curriculum design develops students' basA computational and conceptual skilly through five^ 
units of concentration: Ratios and Proportions, fractions, Decimals, Percent, and Metric Measures.* 
Mathematics principles \ised in the development of all curriculum materials include Ratios and 
Proportions, One-Its Najne ajid Properties, Place value, and. the Additive and Subtractive Properties 
1 of Numbers. These tobls of the \f ade provide a foundafidn for the teaching of concepts, ^he program 
uses an original instructional approach that complements 'the diversified learning behavior of 
individuals. The instructional technique employs mathematics laboratory instruction, regular 
classroom instruction, and individualized diagnosis fcnd remediation, coupled with reading ijx 
mathematics, to improve computational skills. 

Program Evaluation 

The program has been validatedT>y«the4DRP, 5/75. 

Funding Sources) . 

Elementary Secondary Education ActTitle III " • 

Cost of Implementation m f ^ 

Depends on number of students and attendance centers involved, and teachers to be trained. $5 per 
student. Laboratory materials: approx. $60(T(may be used by 500 students with staggered schedules) 

y 
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Model Classrooms: Classroom Management 
tson Sherry Avena k / 

Model Classrooms ' * 
4095173rd Place S.E. 
Bellevue, Washington 98008 
Telephorfe (206) 746-033 1 
Target Grades Elementary Education 
Abstract * * * 1 

This Washington state-program was developed by urban rural racial disadvantaged (URRD)" funds to 
remedy the basic skills deficiencies of disadvantaged students. The classroom management system 
was subsequently* refined for use by all students in regular classrooms. The program usually takes 
place in the morning and lasts urftil lunch, ^dring this time, students work independently and in 
small grQups on assignments keyed to their, individual achievement levels. These assignments are 
determined in student-teacher conferences. Bicultural students c&n receive assignments in their 
native language if they prefer. This classroom management system teaches "students how to become 
responsible for their own learning. They^/ilii their teacher, determine the rules and procedures to be 
followed in the classroom, and tney penunfl the daily chores required to maintain an orderly work 
environment. Student progress is assesSgcy weekly. Students have access to their personal progress 
records and are responsible for suggesting the direction of their program for the following week. A 
five-day teacher training wbrkshop is conducted at the adopter site. In the workshop, teachers select 
and organize their placement tests, cross-reference their materials, design class profile sheets, develop 
their classroom discipline system, and establish their student -rnanaged classroom organizational plan. 
Implementation of model classrooms puts school districts in compliance with the Washington State 
learning objectives law. This law requires the identification of reading, math, and languagSsarts 
students' learning objectives. Studentjrowth is determined by assessing each pupil's" achievement^* 
the stated objectives. 3 * 
Program Evaluatipn 

The model fqr this program, Model Classrooms: Classroom Management, has been validated by the 

JDRP, 3/27/78. 
Funding Source(s) 

Educational Regional Research Program 
Cost ofjjnpleftientation 1 5 

Costs of .the program include approximately $200 per classroom! plus teasfter and teacher's aide 

training workshop stipends, and Developer/Demonstrator fees and expenses. 



Program HIT: high Intensity Tutoring 

Contact Person Clarence L. Stone 

Highland Park School pistrict 
Address 20Bartlett , . * 

Highland Park, Michigan 48023 
•Telephone -(313)956-0160 * * ' " 

Target Grades Intermediate Grades; Junior High Schools . ^ 
Abstract ' * 

HlT centers provide an individualized instruction program designed in the reading center to develop 
vocabulary and comprehension skills and in the math center to increase computational abilities, 
problem-solying abilities, and understanding of mathematical concepts. Sixth, seventh and eighth 
grade students identified as deficient in reading and/or mathematics are selected on the basis of 
-> performance at least one year below grade level on standard tests and by observations of the 
classroom teacher. The HIT method actively involves ttitors, tutees,' a certified teacher, and two 
paraprofessional aides. Tutoring focuses on peer-teaching and reinforcement techniques. It is 
developed primarily from principles of programmed instruction. Tutors from grades 7 and 8 assist 
sixth-grade tutees m developing grada-level skills and reinforce correct performance. This interaction 
also helps the tutors upgrade their own Skills. Thp two .basic HIT Center components are the 
instructional system and the motivational Syste»& The primary features of the instruction program 
'are daily calculation of the percentage of correct responses for each tutee and use of instructional 
materia^ that carefully control introduction of new concepts and incorporate frequent review. The 
motivational system is crucial tq optimal student progress, Tutees receive points for correct responses 
which accumulate in a 'BANK BOOK' and are redeemable for tangible rewards.. Tutors receive points 
and rewards on the basis of attendance. > , 

' > *• > 
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Program Evaluation 9 

The program has Been validated by the JDRP, 1/S4.- 
Funding Source(s) * 

Elementary Secondary Educatiop Title I 
Cost of Implementation 

• Annual operating budget for a reading center is $26,(100, or $200 per pupil. Adchng tutors, costs are cut 

1 in half. Yearly budget for Operating math centers is approximately $25,000, or $175 per pupil. 
/ - Operational cost&are approximately 85% personnel-related. Start-up costs are approximately $5,000' 
y percenter. f ^ t 

? » [ : % -r* : : f" — ■ : 

Program t Reading and Math/Grades 4-8/Title I „ . 

Contact Person J&£ce E. Kieslich 

^Icho School District ' CS y 

Address - Box 223 

- Elcho, Wisconsin 54428 

Telephone (715) 275-3225, School or (715) 275-3788 Homfe 
Target Grades Intermediate Grades; Junior High Schools 
Abstract m j 

This program provides supplementary education for students in grades 4-8 having special needs in the 
areas of reading/language art?, and/or math. A student's level of self-esteem is mcreased t jesulting in a 
more positive learning, working, and social climate with less discipline problems. The program also 
focuses on increasing parental interest and involvement in student and school-related activities, 
through development of a strong Earent Advisory Council. The instructional cycle of the LRC 
program has sfeven basic elements: 1) Referral of students who fall below the 40th percentile on school 
testing program, using the Iowa Test of Basic Skills. 2) Pre-testing in fall, using Stanford Diagnostic 
Trading and Math tests. 3) Identifying specific skill needs. 4) Writing individual prescriptions for each 
student. 5) Making out daily lesson plans each week, which include innovative, highly motivating 
activities and materials, correlated with skill needs. Materials are 'either commercially available and 
' adapted to students needs, or staff developed to. meet student needs and interests. 6) On-going 
monitoring of student progress. 7) Post-testing^ spring (using same test as in fall testing) to determine 
^project gains. Several highlights of the LRC Program are the following: 1) The strong emphasis placed 
on improving a students' self-esteem. 2) One day a week for Educational Activities (using games to 
reinforce skiQs). 3) A Reading Enrichment Day, to motivate students to read for pleastjre as part of the 
weekly program. 4) An effective parent involvement program. With the help of the staff including a 
reading specialist-director, three aides, and volunteer parents, students are scheduled for 20-30\ 
minute, periods each day, five da^s a week. Moveable dividers divide a large classroom into four 
. sections to accommodate the staff. A list of materials used for different phases of the LRC program 
and samples of various forms are available upon request enclosing a self- addressed envelope. Visitors 
are welcome to the program by notice. (BJS) % • 
Funding Source(s) , 

* Elementary Secondary Education Act Title I 
Cost of Implementation 

"Program costs are stated to be the following: Based on Title I Distribution of Education Division 
General Administrative Regulations (EDGAR) July 18', 1980, costs for regular school term 1979-80, 
reading/language arts phase of Title I Learning Resource Center Program (LRC) for 49.students was 
* $45.00 per student. Approximate cost of operation, $2,193.00. Math phase, $586.00 cost per student. 
Cost of operation $21,691. OOjThis was the first year that math was implemented into the program. 
: a ' . ' 

- "> 

Program Mathematics, Reading Title I 

Contact Person Gary Nelson 
New London 
Address 903 North Water Street 

New London. Wisconsin 54961 
Target Grades Junior High Schools , s 

Abstract || * , . w 

A daily 25 minute Title I classtin mathematics or reading or both serves 40 to 50 students each who 
come from study halls for ^instruction. The students are referred by a-faculty member and have 
received parental permission. ^The programs focus^pn the basic skills. A battery of diagnostic tests 
* brings to light areas ovweakness; instruction is zeareA to overcome these deficiencies. Both programs 
have a teacher and an aide. The stfone points of thcprograms are theindividual attention given every 
studentr and the strong support of the Tegular staff, the building principal, and the' district 
administrator (RH) 
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Funding Source(s) t " > * 

Elementary Secondary Education Act Title I ' ,.v * *" 

Cost of Implementation r ^/ v * 

. $28,0O0-Keading $28,000-Mathematics. 

Program Extended Kindergarten 

Contact Persjpr Judith Casey * ■ ~ 

Waukesha SchooL District 
Address 222 Maple Ave 

Waukesha, Wisconsin 53186 
Telephone (414) 544-8874 
Target Grades Primary Education 

Abstract *< 

The program offers children *more school time to* develop skills introduced in kindergarten. 
Participating children attend regular kindergarten in the 1 morning and return for extended 
kindergarten in the afternoon. Children are selected through the readiness survey which correlates to 
the basal program used in the Waukesha Scfiool District. Extended kindergartens have a class size of 
15 to 20 students. An aide assists the teacher during the entire time students are present. Parents and 
teachers indicate that children who participate in the program adjust to school more easily and have a 
higher potential for succeeding in. first grade, than do students who have academic needs and were not 
in the program. (RML) * 
Funding Source(s) 

Elementary Secondary Education Act Title I * 
Cost of Implementation - % • 

Costs of the program include td&cher's salary, salary of aide, materials, and inservice training. 

Program Language Arts, K- 12 

Contact Perspn Marlene Hanson 
^ , ' Whitehall Public Schools ' * 

* Address / 240$HobsonSt 

• ' "« Whitehall, Wisconsin 54773 
Telephone ' (715)538-4274 - 
.Target Grades Elementary Secondary Education . « 

Abstract * 

The Whitehall Public School Language Arts K-12 project is- designed to provide continuity in the 
district's English language curriculum. Using specific objectives in eleven units, English teachers, 
K>12, keyed objectives into appropriate grade levels using the code I (introduce?], E (expand), M 
(master) and R (review). Activities were then devised tQ teach the concepts and skills fqr each level. 
Funding Source (s) v- 
1 Local oghool District . : - 

Cost of Implementation * ^ 

Cost for teacher inservice to implement the program. Cost of duplicating actual curriculum materials. 
Consultant cost for implementation. 

: — . 1% 

-** 

Program r Reading Powpr in the Content Area 
Contact Person JoRogowski 

Barron Area School Dfstrict * 
Address • 135 River Avenue ' 

Barron, Wisconsin 54812 
Telephone (715) 537-5641 ext. 0 . . ; 

Target Grades Postsecondary Education 
Abstract 

^ The goals of the project are: to narrow the cap between student reading ability and the skill level 

required to read printed instructional materials; to help content-area teachers select and use textbooks 
ana other reading-related activities; and to train every teacher as a reading teacher. The program 
consists of five components.* Testing trains teachers to use formal and informal tests and inventories 
to assess reading abilities of their students. Readability analysis provides teachers with the knowledge 
and tools to analyze the reading levels of printed instructional materials, to apply this knowledge 
when selecting texts, and to modify and improve use of the printed materials to tit students'* reading 
abilities. Fifteen reading in the content area modules provide materials for teaching reading in the 
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i content areas. Vocabulary development focuses on practical vocabulary activities that the teacher can 
incorporate into the total curriculum. In addition, for vocational adopters, project- developed 
vocational student reading-support materials in the form of 32 occupationally specific key word 
glossaries are available. Instructional materials system involves the development of a resource system \ 
that provides teachers with ready access to a wide variety of instructional materials in their field. The 
first year of operation of this project adaptation is the school year 1981-82. % 
Funding Source(s) 

Elementary Secondary Education Act Title II L 
Cost of Implementation ? •* 

Cost^ include staff time and "Reading in the Content Area" modules at $300.00 per set, Key Word 
. Glossaries at $3.00 each. 1 



The Weehawken Project For Improving Written Composition 

Fred A. Cruckson, Director of Instruction 
Fond du Lac School District 
72 South Portland Street 
Fond du Lac, Wisconsin 54935 / 
(414) 922-4210 

Intermediate Grades; Secondary Education 



Program 
Contact Person 

Address 

Telephone 
Target Grades 
Abstract 

In the 1978-79 school year, the Fond du Lac School District implemented a replication of th 
Weehawken, New Jersey writing project in 23 public and private schools in grades 4-9. Teachers use 
selected technique&and procedures to further student writing skills., The 1980-81 school year saw the 
project focus on students in grades 10-12. An adaptation of the Weehawken Model was used in 3 
schools. To help the teachers implement the project, training sessions, resource manuals, texts and 
additional services were provided. Inservice programs and a fall workshop of the Wisconsin Council 
of Teachers of English as well as numerous trips to outlying school" districts to examine writing 
centers, curricula and methods provided further background. A Letter Writing Week was successful 
in raising community sensitivity to thf value of writing. The project newsletters, distributed to 
administrators, staff, and to parents ser^d as a good communication tool between the parents and the 
schools involved. (RH) ■ 

Program Evaluation > 
The Weehawken Project for improving written composition has been validated by the JDRP The 
replication projects at Fond du Lac WI, 1978-79 for grades 4-9, 1980-81, grades 10-12 were evaluated 

Funding Source(s) * 
Elementary Secondary Education Act Title IV h 

Cost of Implementation 

A teacher's manual is available from the Weehawken School District in Weehawken, New Jersey, at 
$ 10.00 a copy. Fond du Lac chose to employ a full-time project director for the initial year This 
involved $37,500.00 for implementation activities. 




Program 
Contact Person 



Reading, Math, Language Arts Team Approach - Title I 

Marilyn Dewitt 

Wisconsin Heights School District (Black Earth-Mazomanie) 
Mazomanie, Wisconsin 53560 
(608) 795-2254 

Elementary Education; Junior High Schools fJ 



Address 
Telephone 
Target Grades 
Abstract ' 

^ The Title I Team consists of a reading specialist, language clinician, two elementary teachers and an 
art teacher. The skills areas covered in this program are language development, reading, English 
expression, and math. Th^cjiildren who are chesen work in the area of greatest need, in groups of no 
more than four. It is possjWfc for a child to work in more than one area. Commercial and teacher-made 
materials are used. Thwart teacher works with about one-third of these children reinforcing the basic 
skills with creative projects. Before beginning a project a child may have to read instructions, 
measure area, write instructions, compute cost, etcJlhereby using, in a practical way,thebasic skills 
being worked on by the rest of the team. Childrenfchosen for this area are those who need to see the 
practical application of the basic skills or those with poor self concept who need to improve their 
confidence. The team also participates in the team meetings of the other Units in the school in order 
id keep in close contact with the classroom teachers. 
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Elementary Secondary Education Act Title I 
Cost of Implementation 



Salaries and materials. 



Program . Racine Standards Program 

Contact Person Nancy.Neill (K-*6); Joe Papenfuss (7-12) 
• - Racine United Scnool'District 

Address 2220 Northwestern Avenue 

Racine, Wisconsin 53404 

Telephone " (414) 631-7171 \ 

Target Grades Elementary Secondary Education 

Abstract ' • % 

An all-inclusive K-12 program for primary children and those^tudents in elementary and secondary 
grades whose scores on the Metropolitan Achievement Tests falrtJelow-tlie 25th percentile of national 
norms, do poorly on the school district diagnostic feed- back tests, or afr^recommended by their 
teacher or principal. The Pre-Primary Component provides a full day of education for up to 102 
students whose progress in kindergarten was unsatisfactory and who are not ready for first grade . The 
Intermediate Component operates at all elementary schools and gives priority to students in the 6th 
grade, then 5th, tnfcn 4th. These students receive small group assistance in reading, English, and 
mathematics, Each Elementary Standards Program is staffed with a teacher ai^d an aide. The Tunfor 
High Component serves 7th graders in all six junior high schools in the areas<ff reading, English, and 
mathematics; 8th and 9th graders receive reading assistance. Each of the three high schools offers the 
assistance of one teacher in these areas. The Standards Program operates in designated schools during 
the summer. Other components include motivational activities, parental invplvement, competency 
testing, and assistance from guidance counselors. Successful passing of competeiky tests are required 
yby graduating classes (RH) ■ , - 

Program f valuation * ^ 

Research and Development Department, Racine Unified School District 

Funding Source (s) 

Local School District. . t * * 

Cost of Implementation 

The cost during 1980-1981 for the Standards Program, which includes reading, language arts, and 
-mathematics, was about 1.8 million. 



Program ReadingfTitle I * 

Contact Person JackMerrihew ^ 

Superior School District' s x 

Address 823 Belknap Street 

o Superior, Wisconsin 54880 -~ 

Telephone (715)394-0479 

Target Grades Elementary Education; Junior High Schools 

Abstract r . * 

In this^Language-Experience program a thematic approach is used. Varied experiences are proyided to 
stimulate nevy interests and provide a base for increased reading comprehension. Questions ^itiated 
as the result of the experience are recorded. Answers are sought through extended experience, field 
trips, and an increased desire to read. An expanded vocabulary is developed by engaging the children 
in meaningful activities, which can involve social studies, science, language arts, and mathematics. 
Thus, reading is attached to all areas of study. This growth in vocabulary is measured through pre and 
post tests. The comprehension of this vocabulary is measured by its usage in the children s creative 
writings done in each unit. Children's reading needs are diagnosed through informal testing. 
Individually made games and small group skill lessons are used to strengthen basic skills. 

Funding Source(s) 

Elementary Secondary Education Act Title I 

Cost of Implementation ^ ° * 

Additional costs to implement the program are negligible. 




Program o R^med^l Summer School Competency Program 
.Contact Person Marlin L. Tanck 

Sheboygan Area School District 
Address 830 Virginia, Avenue ^ ^ 

50 
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Sheboygan, Wisconsin 53081 
Telephone (414^59-3533 
Target Grades Junior High Schools 
Abstract 

The district board of education requires students to pass a competency test in three basic skills areas. 
Beginning with the class of 1983, students must demonstrate competency in mathematics, reading, 
and writing. Eighth graders are given an equivalent test to prepare them for the actual test they will 
take when they are sophomores. This diagnostic "flag" will identify students with serious deficiencies 
in the basic? skills who may have difficulty passing the competency test. The project has two goals. 
First, the.project proposes to set up* a remedial program modeled after a similar program in Racine, 
Wisconsin for those students identified as deficient. It will institute a four-week course focusing on 
deficiencies identified by an objective referenced test. Second, a curriculum will be developed which 
will allow teachers to design instructional approaches to address deficiencies identified by testing. 
This process will allow the information revealed by the testing program to be translated into 
instructional -strategies . \ 

Funding Source(s) * , ^ ^ 2 

Elementary Secondary Education Act Titlell 

Cost of Implementation { 

District states the costs to be $4,986,664. r 

Program Computer-Assisted-Diagnostic-Prescriptive Program in Reading and 

Mathematics (CADPP) 

Contact Person Debra J. Glowinski \ 
> Title I Office 

Address Box 292 * 

Dillwyn, Virginia 23936 c 

Telephone * (804) 983-2714 or (804) 983-2863 . , . 

Target Grades Elementary Secondary Education «o 

Abstract ' ( . 4 

CADPP is a remedial program in reading and rpatfiematics designed to supplement the regular school 
program. Both regular and Title I curricula develop and utilize teacher-made games, worksheets, and 
manipulative materials. The- staff believe that diverse learning styles require a variety of 
supplemental materials to-reinforce skills. Q^DPP'has three major components; A diagnostic 
approach to individualized instruction; a learning center approach to classroom management; and an 
individual, computerized prescriptive approach to instruction in areas of need. Essential* elements of 
the program include diagnosis with a criterion referenced test, use of a computer to develop an 
individualized educational plan, an instructional management system incorporating learning stations, 
and maintenance of a continuing computer update pf instructionalActivities and pupil progress. Use 
of a Computer to perform the ojirical duties allows teachers more Wie for instruction. Intense staff 
development provides the computer with a data bank containing information on student 
characteristics and learning material characteristics. After diagnostic testing and teacher observation 
cjefine skill neecfe, the computer matches the two sets of characteristics to prepare the prescription , 
best suited to each individual student. The teacher? receives \echniqal assistance in effective 
implementation of the students's program. * , \ 

Program Evaluation * < ) 

This program has been validated by the JDRP, 6/79. - » . . 

Funding Source(s) 1 . ^ 

Elementary Secondary Education Act Title*! 

Cost of Implementation * - 

Based on 468 pupils, start-up cost is $45.51 per pupil. In addition, cfcst for implementing a 
criterion-referenced testing program and instructional management system is $13.64 per pupil. 
Continuation costs are $ 10.32 per pupil, based on 630 students, » 



Program Project Catch-Up v 

Contact Person Fay Harbison 

Newport-Mesa Unified School District 
Address P.O. Box 1368 

Newport Beach, California 92660 * . > 
Telephone (714) 760-3300 
Target Grades Elementary Education 

GO 
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Abstract / 

Project Cafch-Up is a laboratory program deigned to provide remedial instruction to improve the 
achievement in reading and/or math skills of/children who test in the lowest quartile in Jhese areas. 
Classroom and laboratory teachers work clpsely to identify program participants, an^formulate a 
laboratory schedule that does not cause any>child to miss reading or math in the regular classroom. 
Laboratory teachers identify individual ne£ds by. means of diagnostic testing. They then select 
materials and methods from a wide variety^ of high-interest resources available in the laboratory to 
meet the child's needs. Children spend an average of ojie half hour per day in the laboratory, in groups 
„of one to three, working with the teacher on skill deficiencies. The program is designed in such a way 
that eadi child experiences success, and mpves toward the acquisition of more difficult skills armed 
o with increased confidence. Staff have identif ied>materials according to priority. (GAW) 

Program Evaluation « * 

T&e model for this program, Project Catch-Jpp; has been validated by the JDRP, 4/4-5/73. 

Funding^Source(s) ^ 

Elementary Secondaryjtaucation Act Titlel " * 

Cost of Implementation 

The cost for materials is $4.50-$20.00 per child depending on funds available and for equipment three 
high interest instructional machines per laboratory at $250.00 per machine. Staff needs may be met 
.with Title I funding. 

. y 

) 

Program Comprehensive School Mathematics Program (CSMP) 

Contact Person Ron Ward . 

' CEMREL-CSMP 
Address 3120 59th St. 

* St. Louis, Missouri 63139 
Telephone (314) 78J-2900 ext. 242 
Target Grades Primary Education , < 

Abstract - * » * « -• * <■ 

An underlying assumption of the CSMP curriculum is that children can learn, and'&sii enjoy learning, 
much more math than they do now. Unlike most modern programs, the tontent is presented not as an 
artificial structure external to the experience of, children, but rather ajp an extension of experiences 
children have encountered in their development, both at th6 real-life aptHantasy levels. Using a 
♦ "pedagogy of situations," children are lgd through sequences of problem-solving experiences 
presentecf in game-like and story settings. It is CSMP's strong conviction that mathematics is a unified 
whole and should be learned as such. Consequently, the content is completely sequenced in spiral 
•form so that each student is brought inta contact with each area of cpnteot continuously throughout 
- the program while bujlding interlocking experiences of increasing sophistication as tne situations 
become more challenging. A feature unique to CSMP is the use of three nonverbal languages which 
give children immediate access to mathematical ideas and methods necessary not only for solving 
problems, but also for continually expanding their understanding of the mathematical concepts 
themselves. Through these languages the curriculum acts as a vehicle that engages children 
immediately and naturally with the content of mathematics and its applications without cumbersome, 
c^uifisy linguistic prerequisites. These languages include: the Language of Strings (brightly colored 

\ strings anB dots which deal with the fundamentally useful and important mathematical notion of sets); 
the Language of Arrows (colored arrows between pairs of dots which stimulate thinking about 
relations between objects); thte Language of Papy Minicomputer (simple abacus which models the ( 
positional structure of our numeration system. Using this language, one may represent all decimal 
numbers (positive or negative) tix^encourage creative thinking about the nature and properties of 
numbers. The Minicomputer is used both as a computing device and as a motivation for mental 
arithmetic). CSMP is flexible enough to facilitate whole-group, small-group, and personalized 
instruction, ajid is appropriate for all children from the " giftecr to the " slow Learners" . It recognizes 
the importable, of affective as well as cognitive concerns and has been developed and extensively 
tested in olasst'ooms nationally. t , t 

Program Evaluation 

Tnis program has been validated by the JDRP, 3/17/78. t 
Funding Source(s) 

Elementary Secondary Education Act Title III; Elementary SecondaryBducation Act Title IV; National 
""Institute ot Education j 
Cost tif Implementation ( 

CEMREL-CSMP states the start-up cost s forg one teacher and 30 ^students to be the following: 
Kindergarten, $75.00; first £rade, $135^J0TTsecond grade, $170.00; and third grade, $180.00. 
Replacement costs of materials for one teacher and 30 students are stated to be the following: 
IGndergarten, $22.95; first grade, $50.40; second grade, $'90.39; and third grade, $114.12. 
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Program 
Contact Person 

Address 



Conceptually Orieriied Mathematics Program 

Alta M. Harngss , 
COMP Consultants, Inc. 
916TandyAvelme#l 
Columbia, Missouri 65201 
(314)449-0881 
Elementary Education 



Telephone 
Target Grades 
Abstract 

The ; ,Conceptually Oriented Mathematics program is a management system that provides a list of 
sequential skills to be mastered in each of the basic skills area* It is designed to meet individual needs 
through small-group instruction. Students are tested to determine individual strengths and 
weaknesses, and are grouped accordingly. The program provides continuous progress through 25 
instructional levels. Ten broad concept areas are developed through these 25 levels. Each level has 

t been broken down into two oY more steps. (Step A in each levfel provides additional materials for the 
highly motivated student.) The program utilizes cooperative planning and teaching. The ideal 
instructional situation is one in which each teacher has no more that two instructional groups. It is the 
intent of the program to encourage teachers to be creative in their teaching and to adapt the program 
to the learning styles of their students. * * 

Program Evaluation ~ 

This program has been validated by the JDRP, 10/18/74, ' • ^ 

Funding Source^) 

Elementary Secondary Education Act Title III 

Cost of Implementation % 

Basic costs of the program include textbooks and coordinators' salary, an average of two guidebooks 
per teacher at $9.00 per book, and the costs of reproducing texts. J 




6 



' < Mathematics - 21 > 



. ) ^ Basic Skills Resource Guide ^ 

Mathematics 

Organizations % 



^he following organizations proVfe k resou xres and information foiLeducatdrs as well as the" 
general public. Contact each one dirfctfrflor further information. 



ERLC 



Organization Department of Public Instruction ' 

Division for Management, Planning, and Federal Services 
Bureau for Evaluation, Planning, Assessment^and Research * 
4 * - Wisconsin Pupil Assessment Program - 

Contact Person Russell Allen t 

Address 125 South Webster 

P.O. Box 7841 % 

Madison, Wisconsin 53707 • ' 

Telephone J608) 266-7941 

Service Area- * State of Wisconsin t 

Target Group Teachers and state government officials and citizens, v 

Abstract \ 

The Wisconsin Pupil Assessment Program, administered by'the DPI, uses obje&tjve-referenced tests, 
developed in Wisconsin and designed to measure specific objectives in the basic skills areas. The four 
goals of the program are to provide the legislature, governor's office, and citizens with a measure ©f 
student performance in selected academic areas, a comparison of Wisconsin public school students to 
the rest of the nation in mathematics, reading, and language, a^scription of student scores over a 
period of years and materials and technical assistance to schools which voluntarily use the products 
and processes of,the program. Local Wisconsin schools, both public and private, have the option of 
administering these tests to their own students. (GAW)" 

Resources . 

Results of the Wiscpnsin Assessment Program, information about the program, and test construction 
are available from this office. 

Materials Distribution Policy 
Contact the Assessment Office. 

Publication List 

Publication list available from the DPI Publication Qffice. • 
. % . 4 

* c * '9 

Organizat'ibn Wisconsin Research and Development Center for Individualized; 

Schooling , / 

■ University of Wisconsin-Madison ■ S 

College ot Education ^ , 

Contact Person Marshall Smith „ 
Address 1025 West Johnson Street 

Madison, Wisconsin 53706 * 
. % Telephone (608) 263-4200 . ■ 
' Service Area State of Wisconsin * 
♦ Target Group Elementary and secondary teachers and colleges of education. 
Abstract ** ' v 

The mission of the Wisconsin R & DCenter is to understand, and to help educators deahvith, diversity 
among students. The Center pursues its mission by conducting and synthesizing research, developing 
strategies and materials; and disseminating knowledge bearine upon the education of individuals and 
diverse groups of students in elementary_and secondary schools. Specifically;* the Center investigates: 
-diversity as a basic fact of human nature, through studies of teaming and development -diversity as a 
central challenge for educational techniques, Jhrough studies of,pJassroom processes -diversity as a 
key issue in relations between individuals and institutions, through studies of school processes, 
-diversity as a fundamental queSion in American sqcial thought, through studies of social pofccy 
related to education. The Wisconsin Research & Development Center is a non-instructional 
department of the University of Wisconsirf-Madison School of Education, supported primarily with 
' funds ffom the National Institute of Education. (GAW) 4 

Resources 4 . . * 

Books, scholarly reports, workshops, conferences, films, filmsjrips, games. ■ 
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* " x Organizations 

Materials Distribution Policy - . . 

Single topies of a few items are available free of charge from the Center office. Most items are sold for 
a cost-recovery fee. N * , » ^ 

Publication List _ » 

" Bibliography of Publications" is available free of charge from the Center Office. %* 

, 1 1 * — — 

Organization Wisconsin Mathematics Council 4 
Contact Person Dr. Henry S. Kepner,Jr.* t . 

n Address . Department of Curriculum and Instruction ~~~~ \ 

University of Wisconsin-Milwaukee w % 

Milwaukee, Wisconsin 5320*1 • 
Telephone (414)963-4814 . « ^ 

„ Service Area otate of Wisconsin 

Target Group Mathematics teachers and colleges of education. 

Abstract * 

yhfe._.Wisconsin Mathematics^undl-is-^>rofessional organization of teachers dedicatedlo'lhe 
improvement of mathematics arid-computer science education. The Wisconsin Mathematics Council 

. (WMC) is a professional organization of Jeachers of mathematics dedicated to the improvement of 
mathematics and computer science education. Six publications on mathematics education are sent- 
. annually to members throughout the state. Annual fall-and spring meetings on a complete range of 1 
mathematics and computer education topics are held. Knowledgeable ipembers in most areas of 
mathematics education are available for presentations, in-service work, and consultantships. (GAW) 

Resources . 1 . 

Books, pamphlef s,.presentations, and consultantships. 

Materials'Distribution Policy \ , 

"The Wisconsin Teacher of Mathematics" and the "WMC Newsletter" are avail^le with 
membership. Materials developed by WMC members are available through DPI. Materia^ 
developed by the National Council of Teachers of Mathematics are available for purchase . 

Publication List 

A National Council of Teachers of Mathematics publications list is available. y "* 
_: , " I * [ * ^ . 

Organization National Council of Teachers of Mathematics 

Contact Person James D. Gates " ^ 

Address 1960 Association Drive " " , / 

Reston, Virginia 22091 < ~ + 

Telephone (703) 62&9840 ' • _ 

Service Area , United States *. ^ 

Target Group Mathematics teachers and colleges of education. — 

Abstract y / ^ v - ' 

The National Council of Teachers of Mathematics is^arofessional organization of teachers- dedicated 
to the irfipfovement of/ mathematics instruction at 4 all levels. It % accomplishes this through 
publications, national 'conventions, geographic affiliated groups, and* a teacher/learning center. The 
• teacher/learning center includes a library^ displays of instructional materials, and is open at Council 
headquarters Monday through Friday. (GAW) ' ' * 

Resources — 

Several periodicals and newsletters are published. General publications With topics ranging from 
Teaching methods and study techniques to tests and contests, computer-assisted instruction and 
teaching<aias* - 

Materials Distribution Policy « 

"Mathematics Teacher" or "Arithmetic Teacher" *nd NCTM Newsletter available as part of 
membership. Additional periodicals are sold at reduced fees and all other NCTM publications are sold „ 
at 20percentdiscounttorfiembers. * - „~ 

Publication List ' * * 

A current publications list is available free of charge. ' , 
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Consultant Services 



The following jpersons provide consultant services from DPI. Their services anct resources are 
described briefly. Contact them directly for further information* 




/Name 
Job Title 
Organization 

Address 



Bffewer, Ben t 

Reading Supervisor 
Department of Public Instruction 
Division for Instructional Services 
Bureau for Special Educational Programming 
t25 South Webster Street — 
P.O.Box 7841 

Madison, Wisconsin, 53707 „ 
(608)267-9268 % jr 

Public School Teachers; Administrative Personnel; Boards of E4ucation 



Telephone 
Target Group 

Abstract » 

Presents workshops in ther following areas: developmental and/or remedial reading programs, basic 
skills and writing grants. •* 4 
* Resources * . r ^ w 

Vary with the presentation. 



Name 
Job Title 
Organization 



Bethke, Eunice 

Chief, General Program Section 
DepartmeWeiihiblic Instruction 
Division for Instructional Services 
Bureau forSpech^Educational Programming 
General Program Section 
125 South Webster Street 
P.O. Box 7841 * 
Madison, Wisconsin, 5&707 
(§08)266-9897 - \ 

Curriculum coordinator^* directors of instruction, jyirfcipals and teachers. 
Administers the Ba^ Skills Program, serves aFresourc.g to school district 
personnel in basic skills and reading program assessment^ planning, 
implementatioiyand maintenance, curriculum development, instructional 
techniques ana staff development. Can. assist with innovative program 
— _ planning and development in the basic skills area. 
Resources / 

Reading: PVdgram Assessment and. Planning Handbook; resources in approaches to reading 
instruction^ e.g., language experience, phonics, basal te*ts; instructional materials review and 
selection instruments; student achievement and program evaluation instruments; advisement for 
implementation of ,section 118.015, Wisconsin Statutes; monograph onreading comprehension;, 
bibliographies available on reauest; The K-12 Reading Program: A Planning Resource for Wiscpnsin 
ScRooIs; Baste Skills: Resources in program development, maintenance; "Basic Skills Impfbvemetit 
Project - 




Address 



Telephone ~ ' 
Target Group 
Target Group 
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The following print resources may be obtained from the source or sources indicated. This 
information follows the label Source(s) in e&ch entry. 

• If the item is available on microfiche and you wish to borroV-k for one month, send 
your request to: • DPI library, 125 South Webster Street, P.O. Box 7841, 

„ , « Madison, Wisconsin 53707. Be sure to include the six digit number which 
<\ begins with the letters "ED". This number is printed after the microfiche loan 
information. ' . 

• If the item is available in hard copy pnd you wish to purchase it, contact the soured 
indicated. The latest available pjrice information is included.^ 

• Jf the item is a journal article, request a copy from your iQcal school IMC or pu 
library. If the library^dpes not have it, request that they get it through interlibra 
loan. 1 




Author (s) Goodman, Yetta; Watson, Dorothy J. 

title A Reading Program to Live With: Focus onTomprehension 

Jour Cit * Language Arts; 54; 8; 868-79; Nov/Dec 77 

Source(s) 

] HardCopy • Int^rlibrary Loan 

Abstract ^ r 

- Describes a reading program focused on comprehension and defends it as being student-centered^as 
keeping language and thought intacf**nd as beginning and ending with rtieaning. (DD) A ' « 

— — • — - — — I 

Title* Reading and Pre-First Grade. 

Jour Cif . Y)oung Children; 32; 6; 25-26; Sep 77 . 
Source(s) \ - t 

Hard Cppy Interlibrary^Loan ^ 
Abstract ^ 
. This joint statement expresses* concerns about present practices in pre-first grade reading instruction 
2nd makes recommendation^ for improvement. The statement was prepared by seven organizations' 
concerned with preschool education and/or reading instruction. (BD) 0 ^ 

• ; r % ; 

Author(s) ' . FadeivDaniel; And Others * 

Title j /* The New Hooked on Books. 

Pjjb Date 76 * h 

Note 294p.; Tenth Anniversary Edition 

Source(s) . ° % 

HardCopy B,erjdey Publishing Corp., 20O. Madison- Avenue, New York^N.Y. 10016 
* ($1.75) \ 

Abstract / «. ^ " 

This anniversary edition of "Hooked on Books" adds new materials about the general educational 
context necessary fdr the success, of the approach described in earlier editions. Discussions center on 

a the difficulties "of reading instruction, caused by the decreasing importance of reading in a television 
era; growth in the impqrtance of peer teaching as class sfze increases; approaches to the teaching ofi 
writing; the need for teachers to develop a greater pense of professionalism; and practical guides to^ 
using ancj administering the program in elementary and secondary schools. A lengthy reading list of 

s books attractive to young readers is included. The text of fhe original report is reprinted with little 
change. (AA) 0 V ' 



Author(s) ' Reid, VirgihiaM., Ed.. *• ' . 

Title Reading Eadder sjfor Human Relations. 5th Edition. 

Orig Inst , American Councilon Education, Vyashington, D.C.; Bacone Coll., Okla. 

PubDrfte . 72 • - , • . 
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Note 
Source(s) 
HardCopy 



346p. ' • _ *' 1 

Natihpal Council of Teachers of English, lilt Kenyon R(»d, \jrbana, 111. 
6VS01 (Stock No. 43303, $3:95 non-member, $3.56 member, paper; Stock No. 
✓ 43312, $9.00 non-member, $8.40 member, hardback 

Abstract # • 4 

' Updated through the help of teachers, librarians, and other specialists, the book aims at advancing the 
cause of better human relations through literature, especially drama and fiction. The reading laaders 
include: 1) Creating a Positive Self-Image, recognizing one's strengths and weaknesses, growing into 
J maturity and accepting ojrKself, identifying with one's heritage, and developing personal values; 2) 
Living with Others, considering family relationships, friendships, peer relatidnsnips, relationships 
with others, ahd alienation and rejection; 3) 'Appreciating different Cultures:' ethnic, religious, 
regional, and Wbrld; and 4) Coping with Change, indluding'personal^ social and economiq, and 
political. Books dealing with each of these particular aspects of human relations arfe crois-listed in this 
special bibliography both by theme and age group, and the annotations show their'relationship to the 
tedder in which they are placed. Quoted passages from books for children and young adults are 
provided in the introductions to each ladder. The instructional strategies include the use fc( drama, 
. , book talks, and book illustrations to further the responses 6f children and young people to literature.. 



Author(s) 

Title 

Ori^fnst 

Pub Date 
Note 
Source(s) 
Hard Copy 



Goodman, Kenneth S.; Niles, Olive S; ' . * ' ^ . 

Reading: Process and Program. * % «■ > 5 

National Council of Teachers of English, .Champaign, 111. Commission on, the 
English Curriculum. 

70 , , " . 

74p.^ * . • . # 



National Council of Teachers of English, 508 .South Sixth St., Champaign, 
% . - Illirfois 61820 (Stock No. 50955,-$2.25) . * » <\ 

Abstract 

Broad and.major concerns dealing Wkhjs^ding are set forth in this monograph to pratfbke discussion 
dhd examination by both researchers anahractitioners. In Part 1, Kenneth S. Goodman presents a' 
psycholinguistic view ql languafcc-fcnd seaaingjsarithin a transformational-generative framework) as 
essentially a set of processes of recoding, decoding, and encoding leading tb comprehension-«the real 
objective of seeing. A model of the reading process is included, plus four diagrams showing processes 
> in spoken language, early reading, proficient reading, and oral reading. In Part 2, Olive S. Niles 
focuses on the framework for a secondary school reading program: appropriate climates for reading, 
development, of curriculum, recent trends, evaluation e( organizational structure, teaeher^election 
and preparation, and materials-library rriaterialsv' content area materials, and reading instruction 
skills materials. (JMC) ^ . . - 



Author(s) 
Title 

\ 

Orig Inst 



Morrison, Beverly t , ; 

Coptent-Arear Reading Staff Development for Secondary Tearchejs: 
Comments and Guidelines for the Reading Specialist. J. 

Wisconsin Univ., Madison. Research and Development Center "for 



.Individualized Schooling. 
Oct 80 
, 197p. 



One month loan from DPI Library; Request ED 194885 



ERIC 



Pub Date 
Note 
Source(s) 

Microfiche 
Abstract 

This guide presents a staff development program on content area reading that high school reading 
specialists can donduct for teachers of content areas such as histqry, chemistry, and literature. Section 
one of the guide offers specific reasons why professional growth, is necessary for teachers, why 
reading education^ou£ht to be part of that professional growth, and, why teachers of grades* 7 through 
12 need to be concerned with reading education. Section two contains guidelines for preparing staff 
, development experiences, including logistic, content ^and procedural considerations*Section three' 
provides outlines of eleven toaics f6r staff developmentin content reading. Based on the responses of 
approximately 400 teachersJThese tqpics include building a comprehensive elementary secondary 
* reading program, making assignments, factorsVontributing to the complexity of text, developing 
content area vocabulary, extracting ideas from the printed page, u^ng, textual 'aids, providing studv 
tips, asking questions. Section four elaborates on the tlev§n topics u outliriiil|*tne nucleus of a session 
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«and suggesting* activities for six of the topics,*while providing pibtotypic text, transparencies, and 
activities for the other five topics. Appendixes contain summary comments from the Conference on 
the Problems of Developmental Reaqing Instruction at Postelemeritary Levels, and a learning/reading 
skills questionnaire. (RL) / 



Author(s) • 

Title 

Orig Inst 

Pub Date 

Note 

Source(s) 
Microfiche 
Hard Copy 



Lapp, Diane, Ed. ' r 

Making Reading Possible through Effective Classroom'Management. 

International Reading Association, Newark, Del. "\ \ 

80 , . ~ ' 
248p. \ . t 



One month loan from DPI Library; Request ED188149 
International Reading Association, 800 Barksdale Rd., P. Q. Box 8139, 
Newark, DE 19711 (Order No. 729, $6.00 member, $9.00 non-memberJ e 
Abstract » 

Intended as a theoretical and practical step-by-step guide to the implementation of organized reading 
f programs, the ten chapters in this boolc address issues that have hindered managed program 
, implementation and suggest ways that classroom teachers can help students extend their basic skills 
through diagnostically planned learning tasks. The chapters ptovide information on the following 
topics: the underlying constructs of classroom organization; six factors that are important in 
establishing and maintaining an effectively organized classroom; characteristics of effectively 
organized elementary school and secondary school feading programs; a design for planning a 
managed, individualized classroom; initial assessment for individualization; continuous assessment of 
instructional needs in reading; record keeping Jor effective reading instruction; how to- eliminate 
stumbling blocks to organizational change; and how to assess the components of a managed 
curriculum* (FL) „ 



Title • 

Orig Inst 

Pub Date 
Note 

Source (sj ; 
Microfiche 
HardCo^y 



Advisement to Wisconsin School Districts in Developing K-12 Reading 
s Programs Pursuant to Sec. 1 18*015 Wis. Stats* 

'Wisconsin State Dept. of Public Instruction, Madison. Div. of Instructional 
Services. 
Jun79 ' 

17p- * * ^ 



One month loan from DPI Library; Request ED185496 
Eunice Bethke, Department of Public Instruction, 125 South Webster Street, 
^iJ.O. Box 7841, Madison, WL53707, no charge ^ 
Abstract * 

^Intended for use by local school (Hstricts to facilitate the imglementation of kindergarten through 
Grade 12 developmental reading programs for all students in Wisconsin, this booklet explains the 
legislation that mandates such programs. Divided into four parts, the booklet discusses the purpose 
and intent of a developmental reading program, including an overview and program criteria, the 
employment of a reading specialist^ the duties of the specialist, and the duties of^the local school 
board. (AEA) - ' . \ 



Author(^) ^ 
Title , 
Orig Inst 

Pub Date 
Note 

" Source(fc) 
Microfiche 
Hard Copy 

' Abstract 



Page, William D,; Pinnell, Gay Su ^ N 

Teaching Reading Comprehension: Theory and Practice. ; ' 

ERIC Clearinghouse on Reading and Communication Skills, Urbana," 111.; 
National Council of Teachers of English, Urbana, 111. 
Mar 79 
135p. 



One month loan from D,PLLibrary; Request ED1694?8*"- 
National Council of Tochers of English, 1111 Kenyon Road, Urbana, Illinois 
61801 (Stock No. 51906, $6.09 member, $6.75 non-member) 



ERLC 



Based on the premise that comprehension must be thfctrue and final goal of all instruction in. reading, 
this book is designed to.provoke teachers' reflections about their own ideas, reading, language, and 
experiences as teachers of reading comprehension and to help them base their teaching decisions on a 
* /knowledge of theor^and research about how people learn to read. The first section, "Theory," is 
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comprised of three chapters, of which the first two synthesize research on language use and on 
language and reading, and the third presents the theories behind ^tJfiventional approaches to reading 
instruction. The second section, "Practice," contains four chapters, which deal with exploring 
language uses, developing purposes for reading, assessing reading for meaning, and planning for 
student learning. These chapters describe activities that are consistent with the application of 
language experience to the development of reading comprehension. In addition to suggesting teaching 
strategies, they provide guidelines for observational and data gathering activities that teachers can use 
in their classrooms. (GT) 

Author(s) Somers, Albert B.; Worthington, Janet Evans 

Title Response Guides for Teaching Children's Books. 

Orig Inst National Council of Teache/s Qf English, Urbana, 111. * 

Pub Date 79 

Note 124p. ' 

Source(s) - 5 \t 

Microfiche One month loan from DPI Library; Request ED165 167 
. Hard Copy National Council of Teachers of English, 1111 Kenyon Road, Urbana, Illinois 
61801 (Stock No. 40866, $4.00 members, $5.00 non-members). 

Abstract 

Intended to provide educators with units that will help them create student enthusiasm for reading, 
reinforce the teaching of reading skills, and interrelate the language arts with other areas of the 
curriculum, this book contains guides to 27 works of children's fiction. The guides are arranged in 
order of increasing difficulty and cover ten picture books, four "transitional" novels, and thirteen 
longer novels. Each guide opens with a brief plot summary, including a list of themes' emphasized in ^ 
the book. Next, a brief appraisal of the book's appeal fo children, its strengths, and Other relevant 
information is presented. The problems children might have in reading the book are discussed in a 
section of reading considerations, and a list of initiating activities offers suggestions for ways to - 
introduce ^children to the book. Each guide dl^o contains a list of discussion questions, suggestions for 
activities in art and media, creative dramatics, and composing, and a list of instructional resources. 
(FL) 



Author (s) Allen, P. David, Ed.; Watson, Dorothy J ¥ Ed. 

Title Findings of Research in Miscue Analysis: Classroom Implications. 

Orig Inst ERIC Clearinghouse on Reading and Communication Skills, Urbana { 111.; 

National Council of Teachers of English, Urbana, 111. Dissemination and 

ReSburces Group. > , 

Pub Date >. Oct 76 * . , v 

Note • 256p. 
Source(s) 

. Microfiche One monfh loan from DPI Library; Request EQ128762 ~ * 
Hard Copy National Council of Teachers of English, 1111 Kenyon Road, Urbana, Ilfinoig 
61801 (Stock NoJ7333, $6.95nbn-meniber, $6.75 member) " ' . 

Abstract ° . ^ 

Intensive studies of children's miscues in oral reading were conducted from 1965 through 1974 by 
researchers at Wayne State University. Thi£ volume contains the a concepts and assumptions 
underlying that research, the basic research design, the complex nature and function of the Goodman 
TaxonQmy of Oral Reading Miscues, the findings of the research, and its* implications for reading 
instruction. Appendixes include the 4 latest Goodman Taxonomy of Reading Miscues, a brief 
description of the oral reading miscue studies discussed throughout the volume, and a bibliography of 

- related writings. (JM) • 

^r- ; ; a ; 4 ! ; ^ 

Author(s) Page, William D.*, Ed. ; 

Title Help for the Reading Teacher: New Directions in Research. 

Orig Inst ^ \ERIC^learinghouse on Reading and Communication ^Skills, Urbana, 111.; 

Nati^llj$onference on research in English. 
Pub Date • / Mar75 v f , 

Note ~ 112p. \ • • % 
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Source(s) ^ 
Microfiche One month loan from DPI Library; Request ED101322 
Hard Copy National Council of Teachers of English, 1111 Kenyon Road, Urbana, Illinois 
61801 (Stock No, 13915; $3.95 nonmember, $375 member) 

Abstract _ _ 

This book isXiesigned to be a bridge between teachers and research in such topics as the cloze 
procedure, readability formulas, mi$cue analysis, reading strategies, informal reading inventories, and 
concepts and riding in the content areas: "Children's Behavior While Reading" by H. Robinson 
serves as a bridge between Huey's early beginning and contemporary theory and research. "Oral 
Reading Analysis: A View of the Reading Process" by C. Burke ana "Reacting Strategy Lessons; 
Expanding Reading Effectiveness" by Y. Goodman both discuss the reading process as seen through 
miscue analysis. "The Relationship of Beginning Reading Instruction and Miscue Patterns" by J. 
DeLawter looks at patterns of miscues in children who have received different kinds of reading 
instruction. " A,Different Look at Reading in the Content Areas" by K. Carlson look? at the differences 
in miscues produced in reading different content materials. " Literacy in the Classroom" by J, Bormuth 
discusses readability of texts and the pupils' ability to comprehend textual materials. "Auditory 
Discrimination: Differences versus Deficits" by P. Williams reports on research that isolates linguistic 
elements. And "Use of Informal Reading Inventories" by W. Page and R. Barr discusses the informal 
reading inventory. (WR) / 

- . — a- 

Authors) Goodman, Kenneth S., Ed. 

Titian M iscue Analysis: A Applications to Reading Instruction. 

Origlnst ERIC Clearinghouse on Reading and Communication Skills, Urbana, 111. 

Pub Date Oct 73 ' 

Note 124p. 

Source(s) 

Microfiche One month loan from DPI Library; Request ED080973 
-Hard Copy National Council of Teachers of English, 1111 Kenyon Road, Urbana, .111: 
61801 (Stock No. 03677, $2.50 non-member, $2.25 member) 

Abstract ^ 

This book is a series of essays <m the subject of miScue analysis, a diagnostic procedure rooted in the 
psycHolinguistic view of reading. The focus of miscue analysis is on the broad field of reading 
comprehension rather than .the. isolate^ decoding of individual Words and letters. The contents of this 
book include: "Introduction" by Sister Rosemary Winkeljohannr "Miscues: Windows on the Reading 
Process" by Kenneth S. Goodman; "Miscue Analysis and the Training of Junior and Senior High 
School English Teachers" by Jay B. Ludwig and James XI Stalker; "The Module and Miscue" by Jayne 
A. DeLawter; "Miscue Analysis for In-Service Reading Teachers' r by Yetta M. Goodman; "Clinical 
Uses of Miscue Research" by William D. Page; "Building Instructional Materials" by LauraJl<*5mith 

' and Margaret Lindberg; "Miscues of Non- Native Speakers of English" by Catherine Buck; "Using 
Miscue Apalysis to Advise Content Area Teachers" by Ernie Nieratka; "Miscue Analysis in a Special 
Education Resource Room" by Suzanne Nieratka, and "Helping the Reader: From Miscue Analysis to. 

v Strategy Lessons" by Dorothy Watson,' A bibliography is also included. (WR) 



ERIC 



Author(s) Goodman, Kenneth S.; Niles, OliveS. 

Title .Reading: Process and Program. 

Orig Inst NationalCouncil of Teachers of English, Champaign, 111. Commission on the 

English Curriculum. ' 
70 . 
80p. 



One month loan from DPI Library; Request ED07243 1 

National Council of Teachers^? ^English, 1111 Kenyon Road, Urbana, III. 

6J801 (Stock No. $0955, $2.50 non-member, $2.25 member) 



Pub Date 
Note 
Source(sj 
, Micrpfiche 
Hard Copy 

Abstract 

Broad ar>d major concerns dealing with reading are set forth in this monograph to proyoke discussion 
and examination by both researchers and practitioners. In Part 1, Kenneth S. Goodman presents a 

, psycholinguistic view of language and reading (within a transformational-generative framework) as 
-e&sentially a set of processes of recoding, decoding, and encoding leading to comprehension-the real 
objective of reading. A model of the reading process is included'plus fdur diagrams showing processes 

.* in spoken language, early reading, proficient ^reading, and oral reading. In Part 2, Olive S. Miles 
focuses on the framework for a secondary school reading program: appropriate climates for reading, 
development of curriculum, recent trends, evaluation of organizational structure, teacher selection 
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and preparation, and materials-library materials, content area materials, and reading instruction 
skills materials. (JMC) * 



BOOKLISTS 



A 



The fallowing four books provide annotated booklists useful to both students "and teachers ill 
selecting reading materials. J 



Author(s) 
Title 

Orig Inst 

Pub Date 

Note 

Source(s) 
Microfiche 
Hard Co^y 

Abstract 



White, Marian, Ed. ' 

High Interest-Easy Reading! For Junior and Senior High School 
Students. Third Edition. 

National Council of Teachers of English, Urbana, 111. 
79 / 
104p. ' 

One month loan from DPI Library; Request ED184135 * 

National Council of Teachers of English, 1111 Kenyon Rd., Urbana, IL 61801 

(Stock No. 20946, $2.75 non-member, $2.50 member) 



Intended for use by students who are considered reluctant-not retarded-readers, this revised booklist , 
contains more than 400 titles The titles presented represent books of high quality that deal with topics * 
of interest to the average adolescent. Book titles are arranged under the following subject categories: 
animals, adventure, courage",' growing up, families, love and friendship, problems and young people, 
social problems, health, science, science fiction, mystery and suspense, witchcxaft, folk tales, poetry, 
humor, historical fiction, history, ethnic, biography, sports, and cars and cycles. A directory of . 
publishers is included at the end of the booklist. (FL) 



Author(s) Cianciolo, Patricia 

Title Adventuring with Books: A Booklist for Pre-K-Grade 8. New Edition. 

National Council of Teachers of English, Urbana, 111. * - 

77 

507p. ' » 

One month loan from f)PI Library ; Request ED14 1829 
National Council of Teachers of English, 1111 Kenyon Road, Urbana, Illinois 
61801 (Stock No. 00740, $3.95 mfn-member, $2.95 member) \ 
Abstract / s , J 

This booklist is designed primarily to help teachers, parents, and librarians select books fqr children 
four through fourteen years of age. Titles arici annotations are presented according to topic:, stories for 
primary-level children, tradifional literature, novels and short stories, poetry, religion ana holidays, 
biography, biological sciences, social studies, physical sciences, fine arts, crafts and hobbiesT^nd "Just 
for Fun." For each selection, an age range is recommended. A sectioii devoted to informational bpoks 
, provides no annotations, since titles are self-explanatory. Bibliographic information includes 
availability; author and title indexes, as well as a list of publishers and their addresses, are also 
included. (KS) # 



Orig In§t 
Pub*fifate 
Note 

Source(s) . 
Microfiche 
Hard Copy 



yVuthorre) 
Title 
Orig'Tnst 
Pub Date 
Ncfr 



Donelson, Kenneth L., Ed.; And Othese ' 
Books for YoU: A Booklist far Senior High Students. Sixth Edition. 

National Council of Teacheys of English, Urbana, 111, 
76 

490p.; Compiled by th.e Co/nmittee on the Senior High School Booklist of the » 
National Council of Teachers of Eng|sh - ■ ^ 
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One month loan from DPI Library; Request ED 130270 
Hard Copy National Council of Teachers of English, 1111 Kenyon Road, Urbana, Illinois 
61801 (Stock No. 03626, $2.95 non-member, $2.25 member] 

A.fostract 

The books listed in this annotated bibliography have been fleeted to provide pleasurable reading for 
high school students. Books are arranged alphabetically by author, under 43 main categories. 
Concluding the book are a directory of publishers and indexes of authors and titles. (JM) 



Author (s) 
Title 
Orig Inst 
Pub Date 
Note 



Source(s} 
Microfiche 
Hard .Copy 



Walker, Jerry L., Ed. * 

Your Reading: A Booklist for Junior High Students* Fifth Edition. 

National Council of Teachers of English, Urbana, 111. 

75 ~» 

426p.; Prepared by the Committee on the Junior High School Booklist of the 
National Council of Teacheft of English; Pages 419-440 containing Author 
Index and Title * 



One month loan from DPI Library; Request ED 11 2425 
National Council of Teachers of English, 1111 Kenyon Road, Urbana, Illinois 
61801 (Stock No. 59370, $1.95 non-member, $1.75 member) 

Abstract V 

Written for adolescents, this njost recent edition contains annotations for over 1,500 pulfications in 
the fiction and nonfiction categories. Most entries have been published in the past few years, though 
well-written older books are also included. Topics covered under fiction include books on adventure, 
family life, freedom, friendship, fantasy, folklore, love, what it's like to be a member of a minority 
group, coping with physical handicaps, growing upiemale, eroyving up male, living in America, being 
in sports, solving a mystery, living in other parts of the worla, imagining the future, traveling in space, 
and magic and the supernatural. The nonfktion section lists books about animals; adventurers; 
American leaders; athletes; scientists; wdflff figures;, writers; the fine arts; government; health; 
American and world history; hobbies; occupations; personal growth and development; places and 
people fifcihe world; the sciences; social issued; sports; witchcraft, magic, and the occult; and poetry. 
The bookafeo contains lists of reference tools, short story collections, and standards' that have been 
successful. (RB) - ~ . 4 . ^ 
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The following nonprint resources may be borrowed without charge from: Eunice Bethke, 
Department of Public Instruction, 125 South Webster Street, P.O.'Bpx 7841, Madison, 
Wisconsin 53707: Reserve fhem asi r artn advance h&j)ossible. & 
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Author(s) 
Title 



Publisher 

Source" 



- Aaron, Ira; and others 

Principals' Reading Leadership Program: Community Part/ ipation 
(VII) V 

63 slides: col. (7th of a series of 7) + 1 sound cassette (10 min.); + manual + 
script. 

Meta-4 Productions, Inc. 

Free loan: Eunice Bethke, Department' of Public Instruction, 125 South 
Webster Street, P.O. Box 7841, Madison, WI 53707 
Abstract 

Community participation* can enrich a reading program's effectiveness and contribute to the 
betterment of p&rent-schooljrelationships. Many parents (identified by an interest survey) are willing 
to offer time and talent to the reading program as classroom aides, tutors, clerical aides, and 
chaperones on field trips. They can also serve as an advisory group to the reading program, a function 
which takes advantagFof today's increased pdrent interest in the educational process and the school 
' systems. Increased rapport "between community ^id school may have far-reaching benefits ; it can 
bring better-prepared children to the early grades, and parent workshops help participants to 
understand both their children and the goals of tfie school system better. (RML) ' 



Authbr(s) 
Title 



Leadership Program: Reading Program 



Aaron, Ira; and others 
Principals! ^Reading 
Evaluation (VI) 

§5 slides: col. (6th in a series of 7) + 1 sound cassette {W min.)',; manual, ancl 
script. ■ " 1 * » " 

Publisher Meta-4 Productions, Inc. 

Note A number of proof reading and grammatical errors in the script. 

Source Fret loan: Eunice Bethke, Department of Public Instruction, 125 South 

Webster Street, P.O. Box 7841, Madison, WI 53707 

Abstract ^ 

, Reading program effectiveness is a major concern of school administrators. They must decide when 
to evaluate, now much to measure, what kind of evaluations to employ, and what to measure. The 
entiref curriculum, together with the teachers who a?e its implementers are the focus of evaluation. 
Program administration, student abilities and attitudes, instructional resources, environment, 
organization, and parent/community support must be considered. There are several. sources of data, 
aitjong them daily observations, student conferences, parent conferences, teachers' comments, library 
records, and cumulative records. Pretests and posttests indicate the rate of development of student 
reading skills. Measurement of student interests is done on an informal but careful basis, using artool* 
such as the Estes attitude inventory. (RML) - * * 



Program: 



Reading Prograpi 



ERIC 



Author(s) Aaron, Ira; and others T 

Title Principals' Reading Leadership 

/ Management (IV) 

* 61 slides: col (4th in a series of 7) + 1 sound tape cafssette; (10 min.), manual 
• *' + scjript. j *i s * 

/ Publisher Meta-4 Productions, Inez 

/ Source Jree loan: Eunice Bethke, Department of Public Instruction, 125 South 

/ Webster Street, P.O. Box 7841, Madison, WI 53707 

Abstract 

Two types of reading management systems are currently in school use, each with advantages and 
disadvantages^ The dependent-Management system is a school-developed reading skills framework 
based on materials already in use. Objectives are established for the programffcnd sometimes mastery 
.skills are prescribed. Independent management systems\contain a core inventory of reading skills to 
be learned and concepts which are applicable to a variety of instructional materials and programs. An 
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effective management plan takes into account the varied levels of ability among students, tailoring the 
emphasis of the program to the individuals' needs. A management system is only part of a unified 
reading program; diverse interests should be provided for, andJtcach^rs' evaluations of the program 
should be encouraged. (RML) 



Author(s) Aaron, Ira; and others 

Title Principals' Reading Leadership Program: Needs Assessment Process 

(mi ' 

102 slides (col.) (3rd in a series of 7) + 1 sound tape cassette; (17 min.) script 
and manual. * < „ 

Puhjjlsher Meta-4 Productions, Inc. , ^ * 

Source Free loan: Eunice Bethke, Department of Public Instruction, 125 South 

Webster Street, P.O. Box 7841, Madison, WI 53707 : 
Abstract Jk 
A mocffl needs assessment committee includes school administrative personnel, respurce teachers, 
classroom teachers and community members. The school must be analyzed according^o size, ethnic 
distribution, teacher turnover, economic status of the community, and student skilkoms indicated by 
diagnostic test scores. The task force establishes priorities for learning, rates schoor personnel and 
programs. If changes and improvements are needed, realistic objectives are adopted and a program to 
implement the goals is begun. Improving student performance in the area of basic skills is the task of 
both schools and community commuted to effective education. (RML) 



Author(s) Aaron, Ira; and others ^ , 

Title Principals' Reading Leadership Program; Approaches to Reading (II) 

96 slides: col. (2nd in a series of 7) + 1 sound tape cassette; (12 min.), + 
script, and manual. 
Publisher Meta-4 Productions, Inc. 

Source Free loan: Eunice Bethke, Department of Public Instruction/* 125 South 

Webster Street, P.O. Box 7841, Madison, WI 53707 

Abstract - % . - 

There no single methocl that is equally good for teaching all students to read, although all programs 
have some elements in common. Most elementary teachers use a basal reading series as the core of 
the readiog program; ifcan be supplemented by any of a number of approaches to reading which 
enhance Teaming. Some examples of these include tlje linguistic approach, the use of programmed 
reading materials, the modified alphabet approach, individualized reading instruction, and language 
experience Approach. Principal and staff must work together to 'select materials for reading 
instruction and choose the right combination of approaches to meet student needs. (RML) 



Author(s) _ Aaron, Ira; ajid others 

Title Principals' Reading Leadership Program; The Nature of Reading (I) 

53 slides: col (1st in a series of? 7) + 1 sound cassette (10; min.), + script; and' 
manual. *" 
Publisher *' Meta-4 Production, Inc. 

Source 'Free loan: Runipe Bethke,* Department of Public Instruction, 125 South 

Webster Street, P.O. Box 7841, Madison WI 53707 

Abstract • 

THs first in a series of slide/tape presentations introduces the role of the principal in a reading 
program. Strong administrative lead^hip is vital to the schoolwide success of the developmental 
reading program, and the principalis tne keystone of that leadership. Principals can be aided by this 
review of readmg theory in evaluating new materials which may be added -to the program. 
Understanding the process of learning to read and jwhat* constitutes reading readiness is important. 
The needs of the children for whom English is a second language must also be addressed. A good 
reading program works to prevent disabilities by adapting the prograpi to the needs of the individual 
student. An analysis of skiij sequences through the elementary.grades describes what is necessary to 
develop the beginning reader into the mature reader. (RML) 



Author(s) Kovacik, Sally Gilhaus; Herkert, Patricia A. . - 

Title Jextbook Inventory 

1 sound cassette (15 min.) + 39 slides in 1 carousel cartridge:; col. + script 
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Publisher Wisconsin Department of Public Instruction 

Right to Read Project 

Source Free loan: ^Eunice Bethke, Department of Public Instruction, 125 South 

• Webster St., P.O. Box 7841, Madison, WI 53707 
Abstract ' 

Textbook overview can be a profitable teaching tool; Tegardless of students' abilities in reading/they 
need direction in order to successfully handle the expository method presented in content textbooks. 
It is the responsibility of the instructors make,st/Gdents aware of the various parts of theft text and 
how to use it. This sound-slide presentation features a method that can be used wifhany text. A 
textbook inventory introducing the general structure of a text to the student should consist of 
examining the following parts of the book: title page, preface, table of contents, glossary and index. 
Any tools used by the author *to highlight vocabulary and concepts such as bold face print, 
introductory paragraphs, and graphic aids like pictures, tables, diagrams, dnd graphs, should also be 
examined. Students should be> able-io answer questions concerning the textbook's structure 
independehtly; questions should be * constructed to have the student utilize and demonstrate 
competence^ the different levels of comprehension such as literal, critical, etc. (BJS) 

Jjnthoffof^ Kovacik, Sally Gilhaus; Herkert, Patricia c 
Title Study Skills 

1 sound cassette (15 min.) + 44 slides in 1 carousel cartridge:; col. + script 
Publisher Wisconsin Department of Public Instruction * * 

Right to Read Project 

Source Free loan: Eunice Bethke, Department of Public Instruction, 125 South 

# Webster St., P.O. Box 7841, Madison, WI 53707. :: 
Abstract ' - ' , * 

Study skills assist students jn developing independence * in g^tjiering information from printed 
material. To facilitate their independent information gathering process, students need instruction and 
guidance so that study skills can be used independently. This slide-sound presentation focuses on six 
major areas in which students need directed work in study skill development: outlining, test taking, 
library skills, graphic aids, rate of comprehension, and note taking. (BJS) * 

/ — : : ■ ■ ■ 

"ftTitle ^ Storysharing Celebration 

\ * 3 videocassettes (30 min. each): sdi, col.; 3/4 in. 

Publisher Wisconsin Department of Public Instruction 

1 Division for Library>Services, • ' 

Right to R*ad Project' 

Source Free loan: Eunice Bethke, Department of Public Instruction, 125* South 

' Webster Street, P.O. Box 7841, Madison, WI 53707 

Abstract 

This three-part videocassette series provides coverage °f Storysharing Celebration held April 14, 
1980, at the Governor's rSeidence.in Madison, Wisconsin. Storysharers demonstrated their skills and 
offered helpful .suggesticms on selecting literature and preparing it <for presentation! Since 
storysharing c^a be used to both t^ach and to entertain, it is an important skill for parents, teachers, 
librarians, faculty members, and others desiring to reach thpir audienices. Storysharing helps to 
develop an appreciation for literature in its listeners as well as to create a desire to read. Also, 
storysharing can be effectively used tadevelop other language art skills such as writing, listening,^and 
creative dramatization o£ literature. Each videocassette focuses on a specific aspect oi storyshanng. 
o The first videocassette Features enhancements which can be brought to the storysharing experience to 
attract and to hold an audience's attention; storysharers demonstrate the use of props, costumes, 
puppets, songp, audience inyolvement, aftid creative dramatization. Pure storytelling is featured in the 
second videocassette with storysharers using only their voices, facSs,' and bodies as their tools. The 
third^Videocassette demonstrates the sl^ll of reading directly from books. Literature is brought alive 
through the use of dialect, graphic art, and illustration presentation. In the last part of this 
videocassette storyshfarers offer suggestions in story selection, preparation, and presentation; they afco 
discuss some of their personal experiences in storysharing. (Bj[SJ 

~ : : ' ~ ~t : 

Author(s) Holmes, Adrienne # < 1 

Title Communication Skills-Reading: Understanding The Main Idea and 

• » . Malting Inferences; Parts I & II 

166 sliaes (plastic mounts) in 2 carousel cartridges: cot., 2x2 in.; + 2 sound 
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cassettes (32 min.) + 2 spund discs:- 33 1/3 rpm; (32 mjn.) + teachers' guide, 
inc: script & sources + ditto;' masters + student activity cards 
Publisher The Center for Humanities, Inc. 

Source , Free loan: Eunice Bethke, Department of Public Instruction, 125 South" 

Webster St., P.O. Box 7481, Madison, WI 53707 * 

Abstract 

Using advertisements, cartoons, photographs, and artwork, this two-part slide-sound presentation 
helps students learn how' to dra^ inferences and read for the main idea. Tbfese concepts are 
dramatized with literary examples^uilt-in exercises allow students to apply these reading skills and 
to receive immediate reinforcement from the media interaction. To make the program effective in the 
classroom, teachers are asked to "warm up" 'their classes before showing the program and then follow 
it up with questions and activities so that the program does not seem merely an isolated visual 
experience. Several suggestions are made for both warm up and wrap up activities. Specific 
discussion questions are also included. This method allows students to learn the concepts, to observe 
the concepts being applied to problems, and then to apply the concepts on their own. A bibliography 
for further reading is also included, (BJS) 



s Author (s) Burke, A. 

Title What Reading Is and What It Isn't 

/ . 1 videoreel (30 min.): sd., b&w 

Publisher Indiana University 

Source Free loan: Eunice Bethke, Department of Public Instruction, 125 South 

Webster St., P.O.Box 7481, Madisojj, WI 53707 

Abstract 

This videotape focuses on the isfeue of what reading is and what it isn't. Reading is not a perfectable 
absolute and should not be viewed as invariable. Approaching reading as an) absolute, teachers have 
made reading instruction sterile and unexciting. Like the language acquisition process, learning to ■ 
read should 'encourage innovation and variation in both the teacher and the reader. Reading is 
dependent on the reader's language and experimental background. Four factors affect the outcome of 
the reading experience: 1). The skill with which the author assembled the material. 21. The relation 
between the author's language and tfcie reader's language. 3). The relation of material to knowledge 
which the reader already controls. 4). The availability and flexibility of the reader's strategies. In 
giving these factors, the narratpr uses examples and relates personal experiences to support her view 
of what reading i9. (BJS) . 

\ J* ■ 



Author(s) 
Title 

Publisher 



Source 
Attract 



"Bremer, Hale W.; DuMez, Judith 
^Reading Program - Germantown Schools 

139r$lides: col. + script. 
Kennedy Middle School 

i W 160 Nl 1863 Washington Street ^ < 

Germantown, WI 53022 
Free loan: Eunice Bethke, 125 South Webster Street>P.0. Box 7841, Madison, 
WI 53707 ' ' J ^ 



The j^ennedy Middle School Reading Program ^s designed to meet the iieeds of each individual 
student. All middle school students participate 0 in a formal reading experience as part of their 
language arts block. Placement tests determine which developmental classtand group is appropriate 
for the student. Mastery of contenf ajea readfng is an important objective, as is the discovery of 
reading for enjoyment'. G^mes, work skills, reference tools, pictorial and graph.materials available in 
the resource center all play a part in developmental reading. Records of 'student progress in skill 
mastery are kept and regularly /eviewed to determine the direction that instruction will take. -The 
reading consultant, learning disabilities teacher,*content area teachers, interested parents, community 
volunteers, and other school /taff members corribine their efforts to make aiv^ambitious reading 
program work. (RML) / * 



'Author(s) 
Title 



Publisher 



ERIC 



/ Bethke, Eunice; and others '** m: }&T*&i*\ 
Parents and Reading: How Caif^^H^lp? 
1 videocassette ( 15 min.) ' V# 
Department of Public Instruction 7 • ' " * 
Division for Instructional Services \ 
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Bureau for Program Development 

General Programs Section 
Source Free loan: Eunice Bethke; Department of Public Instruction;' 125 South' 

Webster Street^.O. Box 7841, Madh&h, WI 53707 * 
Abstract • 

This discussion between Barbara Thompson and Dwight 'Stevens is directed to parents, giving. them 
ideas for motivating their children to desire to read. They discuss the importanceSf parents as role 
models, of parental involvement with children through reading to the child as well as listening to the 
child read aloud. Reading comprehension, reading readiness^vocabulary building and the importance 
of research are discussed. (GAW) 



Author(s) 
Title 

Publisher 
Source - 

Abstract 



Smith, Richard T.; Dillingofski, Mary Sue ' • ^ 

The Human Element In Reading Program Development ▼ 

100 slides: col. + 1 sound cassette (lOmin.) + printed guidelines,; script. 
University of Wisconsin- Madison * 

Free loan: Eunice Bethke, Department of Public Instruction, 125 South 
Webster Street, P.O. Box 7841 , Madison WI 53707 



This slide presentation emphasizes that reading consultants can operate programs that We lively and 
centered on children's learning in the classroom in several ways. It is important to maintain teaching 
skills and credibility by tutoring or classroom, reading activity several hours each week. Te ach er s, 
consultants and students should enjoy some interesting reading daily. Visits to classrooms, shared 
experiences, and classroom demonstrations help teachers to sharpen skills. Inservice meetings with 
groups of teachers, inclusion*and involvement of 'the principal, and parent participation round out a 
reading development program. (RML) , x 



Kovacik, Sally Gilhaus; Herkert, Patricia A. * 

Vocabulary Development ! 

1 sound cassette (iSmin.) + 64 slides in 1 carousel cartridge: eol; + script 
Wisconsin Department of Public Instruction 
Right to Read Protect 

Free loan: Euhicfe Bethke, Departn&it of Public Instruction, 125 South 
Webster St., P.O. Box 7841 Madison, WI 53707 



Author(s) 
Title 

Publisher 
Source^ 
Abstract 

/ ^Vocabulary development is a significant aspect of reading instruction; vocabulary skills can help 
students to read with greater ease. In this slide-sound ^presentation, 'tools for vocabulary 
* comprehension are presented; these tools are word classification, context clues, and textbook aids. 
Words*can be classified into four groups: 1) communication words are vehicles'used to convey ide&s, 
2) technical words^deal mainly with a specific field of knowledge or. experience; these words need to 
be clarified to the student prior to reading, 3) proper nouns belong-to the third group: teachers need to 
point-out to students pronunciation skills, and 4) connective words comprise the fourth group. 
Prepositions and conjunctions join wofdsTogether. Connective words such as first, then, and thus join 
the entire paragraph together. Context clues can also be used for vocabulary building and as a tool for 
comprehension. Students need to be, aware of using punctuation, structural analysis, and phonic 
analysis toimd meaning for difficult and problem words. By usingHextbook aids as tools Jor reading 
comprehension, students can better understand new or difficult vocabulary; these aids are glossaries, 
pictorial representation, captions, and tables. (BJS) ^ 
I * 

Title Reading Is Fundamental: North Lak^rogram 

1 videocassette (30 min.); sd., b&w; 3/4 in. * 
Publisher Jt. #7, Merton, Cheaequa Schdbl District 

North Lake Elementary School 1 
Source^ Free loan: Eunicesgfikke; Department of Public Instruction; 125 South 

. J Webster Street; P.O. Box 7841; Madison, WI. 
Abstra^ ' 

Based on the belief that reading can be a rearpleasufe for children if they have books of their own, 
Reading Is Fundamental projects attempt to motivate children of all ages to read. RIF projects select 
and buy inexpensive books 'and offer them .to youngsters, pre-school through high school, at book 
distribution gatherings; at these festivl^ccajions young people choose andskeep books they like. RIF 
projects also generate excitement in on-goiftg activities that highlight the fun of reading. Motivating 
children by putting books in their hands, oook distribution provides each participating child an 
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* opportunity to discoyer that reading is fun. Parents, teachers, and volunteers cooperate to bring books 
and motivation to RIF participants. This videocassette shows the RIF project in action as volunteers, 
teachers, and elementary students at North Lake School share in the excitement of reading; using the 
theme of "The Wizard of Oz," costumed volunteers help to distribute books to North Lake students. 
RIF family puppets, RIF cookies, and stqrysharing sessions are used to lead up to the climax of the 
book distribution event. (BJS) 



Author(s) 
Title 



Publisher 
Note 
* Source 

Abstract 



Halloran, Bill 

The Affective Dimension of Reading; Reading and Writing: How to 
Create The Desire • * 

1 videocassette (60 min.): sd^ectl.; 3/4 in. 
Indiana University Reading Programs 
Visual examples difficult to see. ' 

Free loan: Eunice Bethke; Department of Public Instruction; 125 South , 
Webster Street; P.O. Box 7841; Madison, WI. 



This cassette encourages educators of all levels to use books to reach and to motivate their students. ^ 
By redding to their students, f&achers can relax and ease students into their classroom work. 
Storysharing can" be used by teachers to create a desire to read, to develop other language art skills, 
and to establish positive teacher-student relationships. Teachers can add a touch of excitement to 
their existing prografms through teaching with books. Vocabulary development, dictionary use, and 
creative writing techniques are demonstrated using books and pictures as their foaA Besides- 
practical application to curriculum, the positive affective dimension of reading to students is stressed; 
teachers have to give to their students before they can expfect to receive from \)iem. Storysharing 
helps to create a favorable working relationship between teachers and students. (BJS) 



J 



Author(s) Kovacik, Sally C^ilhaufc; Herkert, Patricia A. 

Title Content Textbooks : Comprehension- 1 

1 sound cassette (15 min.) 38 slides hv 1 carousel cartridge:; col. + script 
Publisher *\ Wisconsin Department of Public Instruction v 

c - , Right to Read Project 
Source x Free Joan: Eunice Bethke, Department of Public Instruction, 125 Sojuth 
Webster St., P.O. 3ox 7841, Madison, WI 53707 

Abstract^ 

Reading comprehension is the focus of this sound-slide presentation aimed. at content teachers. 
Through .directed reading activity, students are able 'to acquire .the maximum amount of 
comprehension from what they read. Teachers help to increase their student's comprehension by 
using" the 'directed reading activity, assessing student's comprehension levels, alerting students to 
various paragraph forms, and varying the types of questions that they ask. To direct and to facilitate 
comprehension, teachers should lead students through four steps of the directed reading activity. 1) 
Preparing to read by previewing the mateml, identifying vocabulary using author clues, and setting a 
purpose for reading. 2) Silent reading toffearch for answers to purpose questions. 3) Discussing or 
m writing out answers to purpose^uestions. 4) Developing comprehension of information by extending 
it to other activities which require utilization of the five levels of comprehension: literal, inferential, 
classification, evaluative, and critical. (BJS) - 



Publisher 



Author(s) " Barganz, Robert; Hanson, Richard A. * 
Title Strategies in Reading, Grades 5-12: Program 12* Issues in Secondary 

Reading 

1 videocassette (29 min.) col (12th in a series of 12) 
University of Wisconsin-Extension 
% Telecommunication Center/^ 
Accompanied by "Strategies in Reading, Grades, 5-12, Learning Modules" 
(72p.) • X 
*Free loan: Eunifce Bethke, Department of Public Instruction, 125 South 
Webster Street, P.O. Box 7841, MadisOn, WI 53707 
Abstract - 

The Director of the University Introductory Enelish Courses Program introduces this^ video tape 
program by pointing out that many college students can't handle textbook readjng, that colleges 
whose function is not to teach reading hjrve to help students focus on basic skills to^get at the course 



Source ^ 
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content The program deals with the place of reading instruction in the K-12 curriculum and the rolf 
4 of the reading resource teacher in the schools. Emphasis is placed on the need for all teachers and the . . - 
administrator to develop sequences of skills; the same set of content acquisition skills used throughout 
all subject areas will result inlan independently functioning reader. A reading resource specialist and 
. Dr Clasen define'the reading specialist's role and discuss the responsibilities of the job. With the four " 
A's- Awareftess, Analysis, Adjustment, and Adaptatioa wjs are shown how to go about developing a 
reading program A representative of a Cooperative Educational Services Agency reviews his findings 
with Dr. Clasenin a survey taken based on tnese four areas. He discusses what kinds of adjustments a 
school system c^n make-to rectify problems of lack of teacher training in the teaching of processes for. 
reading skill acquisition. Thus, the four A's represent an adequate advocacy<mocfel for content area 
teachers to acquwe4he skills to handle process learning for the ultimate good of the student^. (RH) 

. c . 

• v . 

4 % , - 4 

Author(s) Barganz; Hanson, Riqhard A.; Barganz, Robert' * * ? 

Title , Strategies in'Reading, Grades 5-12: ProgramMl, Reading Guides 

1 videocasgette (28.55 min.) col (1 1th in a series of 12) ; * * 
Publisher University of Wis,c6nSk>Extension ' ~\ 

« * Telecommunication Center • S ^ N \ * 

N6te Accompanied by "Strategies in Reading, Graded '5-12, Dear nine Modules" 

(72p.r 

Source Free loan:. Eunicfe Bethke, Department of Rqblic Instrucfion 125 South 

Webster Street, P.O. Box 7841, Madison, WI 53707 . " 

Abstract * - - 

In 'program 1 1 of this series reading guides are developed by teachers to supplement an existing text; 
they assist students to gain a mastery of the content of the.discipline by focusing on the reacting 
process, and they stimulate their thinking processes. In the program a reading teacher discusses the 
uses of a reading guide and howto design the guide for various levels. A science classroom situation 
and the science teacher demonstrate .how the guide' Jj 7 introduced and used emphasizing that it 
improves ^comprehension and retention, gives the flexibility to worR with small groups, deals with 
vocabulary and reinforces teaching. We are shown how to, carefully d&elop a guide and a process in 
which a team with a consultant goes about making decisions ih developing a reading guide with 
respect to student skills, text demands and the discipline involved. This focus on content acquisition 
can lead to higher order cognitive thinking if handled properly by a teacher interested in using the 
guide as a reasoning guide. Students can be led "toward interpretation, prediction, critical thinking and 
creative thinking. (RH) 



Author(s) /- Hanson,„Richard A.; Barganz, Robert 

Title ___ _ Strategics in Reading, Grades 5-12: Piogram 10, Comprehension 

— 1 videocassette (29 min.) col (10th in a series of 12) 
Publisher • University~of Wisconsin-Extension ' 

Telecommunication Center 
Note Accompanied by "Strategies in Reading, Grades 5-12, Learning Modules" 

- ^ (72p.) ■ , * 

Source - — % Free Joan: Eunice Bethke, Department of Public Instruction, 125 South 

/■ Webster Street, P.O. Box 7841, Madison, WI 53707 
Abstr act _ 

Program 10 qfthe video series deals with syntax,' semantics and extension (the higher order thinking 
practicejr^etfchers must help students gain the writer's- message in order to ascertain the writer's 
meaning and then go beyond the literal meaning to interpretation and critical thinking. The studenlfe 
comprehension problem may involve perception and background. Is he able to decode the message 
— and does he "Have the background, 'can the student handle syntax, semantics and has he been given 
practice to help him do higher order thinking. A K-12 language arts coordinator and Professor Clasen 
discuss4hese4hree comprehension problems and illustrate how to diagnose syntax problems by giving 
a diagnostic test in a high school classroom for the purpose of separating the students into groups 
depending on-the problems. A demonstration of kernel sentence teaching in a language arts classroom 
is presented'as well as drilling on\ocabulary and how to demonstrate semanftcs meanings. As 
teachers"^ must assume that the student is always in the process of learning; finis the process of 
reaching syntax and semantics is every teacher's job. (RH) 
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Source 



-12, Learning Modules" 
Instruction, 12^5 'South 



Author(s) Hanson, Richard A.; Barganz, Robert 

Title Strategies in Reading, Grades 5-12: Program 9 f Study Skills 

1 vlHfocassette (29 min.) col (9th in a series of 12) 
Publisher University of Wisconsin-Extension U 

. Telecommunication Center 

, Accompanied by "Strategies in Reading, Grades 5- 
/ . . (72p.) * 

< Free loan: Eunice Bethke, Department of Public 
Webster Street, P.O. Box 7841, Madison, WI 53707 
Abstract 

Program 9 of the video series is introduced by a student discussing her understanding of the purpose 
fof reading, the importance of getting the author's message and what she gained from skill practice. It 
continues, giying illustrations of those specific skills content teachers use to help stuaents learn 
content material. The effect on learning that occurs depends on the structure and depth of the course, 
the learner and his learning mode, his environment, the class load he carries, the materials the teacher 
selects, and the evaluation. The program recommends using the formula SQ3R to accomplish this: 
Survey, Question, Read, Recite and Review. Two teachers in a chemistry ^classroom situation 
demonstrate how to use SQ3R, a method of reading any textbook, in this case, chemistry. This set of 
study skills teaches-students to attack any printed material in any subject area. Guiding the student 
through SQ3R's basic study skills helps him acquire a set of study skills he can adapt to his needs in 
other content areas, and thus become a truly independent learner. (RH) 



7 31 

Author(s) Hanson, Richard A.; Barganz, Robert 

Title Strategies in Reading, Grades 5-12; Prbgram 8 f Thought and Writing 

Patterns 

1 videocassette (29 r min.) col (8th in a series of 12) ( 
Publisher University of Wisconsin-Extension 

0 . Telecommunication Center - ~ 

Nofe Accompanied by "Strategies in Reading, Grades 5-12, Learning Modules" 

(72p.) 

Source Free loan: Eunice Bethke, Department of Public Instruction. 125 South 

WebSter Street, P.O. Box 7841, Madison, WI 53707 

Abstract * 

The eighth program of this video series explains the writing patterns and the reading skills a teacher 
can help students identify and use. Introduced by a chemistry teacher who states that his aim is to 
Jhelp students know people as well as technology and to help them go beyond the literal level of the 
content area to the interpretive, critical and creative levels, the program demonstrates how this can be 
accomplished. Seven basic paragraph types are outlined and examples are shown to illustrate that 

, helping the student recognize the paragraph'form will help him find the literal meaning'of the content, 
ana from there, go on to a conceptual understanding of the author's intent, to an interpretation of his 
, purpose, his ojganizational purpose, and. his vocabulary. A social studies teacher demonstrates in a 
classroom situation how to guide students in this effort^and how to help the student realize that the 
text offers^ help^ Professor Shoeller, a reading professor ^ reaffirms the need for th& reader t^ 
understand the author's ideas, his technique^ and to develop a critical sense through the use of skills, 
taught in the classroom. (RH) 



Author(s) 
Title , 

Publisher 



NoteL 
Source 



Hanson, Richard A.; Bargan^ Robert 

Strategies in Reading, Grades 5-12: Program 7, Paragraph Patterns 

1. videocassette (29-07 min.) col (7th in a series of 12) 
University of Wisconsin-Extension 
Telecommunication Center 

Accompanied by "Strategies in Reading, Grades 5-12, Learning Modules" 
(72p.) r * 
Free loan: Eunice Bethke, Department of Public Instruction, 125 South 
Webster Street, P.O. Box 7841, Madison,'WI 53707 
Abstract * 0 ^ . \ 

Program 7 of this video series emphasizes the importance of facilitating the student's comprehension 
by isolating two characteristics of writing: finding the main ideas and identifying cue words that signal 
the author's intention.. Since reading is externally guided thinking, the student needs help in 
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the author's cues are .to signal thought units and^thpUght structures. The program 



paragraph types, utfn 
levels of cue worclsT 



graphic devices to illustrate t *the paragraph types, and give* 
Sentences giving clear examples of each are analyzed. 



Understating what the author is saying helps-the student becoihe affindeoendent learner not only in 
the teacher's but also in other content areas. (RH) 1 



Program 



6,/ Group Textbook 



Publisher 
Note 

V 

Source 



Authpr(s) Hanson, Richard A.; Barganz, Robert 

Title Strategies in Reading, Grades 5-1-2: 

* Survey and Cloze *~ 

1 Videocassette (28.39 min.) col (6th in a series of 12\ m < 
University of. Wisconsin-Extension^ ° 
Telecommunication Center 

Accompanied by, "Strategies in Readings Grades 5-12, Learning Modules" 
(72.) — 

Free loan-: EjunioABethke, Department of Public Instruction, 125 South 
V- Webster Street; P.<7. Box 7841, Madison, WI 53707 

Abstract m K ** 

Program 6 of this video series outlines what a groqp'Wxtbook survey is, how to conduct a group 
9 textbook survey and explains the Cloze procedure. By designing a good survey the teacher will be 
able to identify students that need help and deterfame the specific skills which the class needs to work 
on to gain the informational content of the subjectVea. Actual\lassroom demonstrations illustrate 
how a.group survey is accomplished. Record keepings pessary) for evaluation of scores brings to 
light whether a student is rated as having an independent reading level, an instructional reading level 
or a frustration reading level. A group^administered er — ' • ■ ■ ■ ■ 

guidance or individualized instruction. The Cloze test 
can gain information from a specified text. A reading i 
ibis helps to decide on the text to use with the students^ 
text adoption is contemplated. (RH) 



cational survey of text materials results in 
;lps the teacher find oi# whether a student 
r source person explains the procedure, how 
J that it is a helpful procedure to use when 
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Hanson, Richard A.; Barganz, Robejt 

Strategies in Reading, Grades 5-12: Program 5, Textbook Analysis 

k 1 videocassette (26.50 min.) col (5th in a series of 12) jt* 
* University of Wisconsin-Extension 
TelecommtfnicatiQn Center 

Accompanied by "Strategies ir£*Reading, Grades 5-12, Learning Modules" 
(72p.) 

, Frefc loan; Eunice Bethke, Department of Public Instruction, 125 South 
. \ ^ Webster Street, P.O.- Box 7841, Madison, WI 53707 
Abstract _ 
l Program 5 of this video series focuses on what textbook analysis is, how to do it, when-fo do it. A 
j director of the Right to Read Proeramin Wisconsin discusses with Robert Clasen the importance of 
S textbook analysis, the careful study of the text by the teacher to determine what demands the text will 
^place on the student. When.to do textbook analysis, before the books are purchased or given to the 
student, is ported out. A earetul analysis of the texts* their organizational elements, the process 
elements and the study aidsbuilt into the text should be gone over with the students. This is explained 
with clarity and detail in order for the teacher to help the students know the elements to be foundin 
the text that will help them learn how to tnaster the textbook elenfents as tools to use in their future 
. independent learning endeavors as well as in their present content reaming. (RH) ^ 



Authctr(s) 
Title 



Publisher 

Note 

Source 



>Janson, Richard A.;.Barganz, Robert # < * 

Strategics in Reading, Grades 5-12: Program 4, Word Recognition and 
Vocabulary Development 

1 videocassette (^8:20 min.) col (4th in a series Of 12) * • \ 

University of Wi&onsin-Extension 
' Telecommunication Center * 

Accompanied* by ^'Strategies in Reading, Grades* 5-12, . Learning Modules" 
(72p.) , 

Free loan: Eunic? Bethke, Department of Public Instruction, 125 South 
Webster Street, P.O. Box 7£41, Madison; WI. 5J37Q7 
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Abstract 

*rogr&m 4 of the video series focuses on word recognition and vocabulary demands in the student's 
content area^hat will lead to the student's dealing independently with the content of the discipline. In 
a discussion' with a, reading consultant and a demonstration by a teacher the formula CSSD (Context, 
Structure/^uhd^ndDictionary) is explained. Because without vocabulary The student will have 
difficulty thinkinginTlrs/her discipline, using the CSSD method of vocabulary instruction will help the 
student deal independently with the conteht of the subject area. Beginning with curricular planning, 
determining the specific student level in order to match the r student to the reading assignments, going 
on to methods of vocabulary development, and finally touching on reinforcement activities, the 
: program also explains when to introduce vocabulary and now it is best taught. (RH) 



1 Authors) 
Jitle c 

Publisher 

Note " 

Source 0 



' Sanson, Richard A.; Barg&nz, Robert 
Strategies in Reading, Grades 5-12: Program 3, Informal Inventories r 

c l videoGassette (29:10 niin.): col (3rd in a series of 12) v 
University pf Wisconsin-Extension • * . 

^Telecommunication Center 

< Accompanied by " Strategies in Reading, Grades 5-12: Learning Modules" 
(72p.) • ' . 

•Free loan: Eunice, Bethke, Department, of Public Instruction, 125 South 
,Webster Street, P.O. Box 7841, iVladison, Wisconsin 53707 „ 
Abstract / 

Videotape program 3, " Informal Inventories/ discusses the merits of using the informal reading 
inventory based on a single text as it is demonstrated by a reading consultant and a content area 
^teacher. In the introduction Clasen stresses thaTOhe teacher should go beyond the standardized test 
which has drawbacks wKich he discusses at lgngth. fie recommends the informal reading inventory, 
outUnes the threfe types of readers, then discusses with a teacher how |o assess his students' levels bf 
reading^and the steps invClved in developing the informal reading test. A Reading consultant further 
, defines and describes the inforrrfal riding inventory and explains wliyitlis a better method to use, 
again stressing that the informal inventory is a way of finding out how w£llV student can .perform the 
tasks assigned by the content ^ea teacher. Since it is designed by the teacher at the local level, it tells 
the tf acher th3 reading achievement level of^he student with respect to spectfic content area and will 
ultimately give the teacher the information needed to better match the Student to the assignments. 
(RH) " . 1 



Publisher 
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Authftfjsf * Barganz, Robert; Hanson, Richard A. 

Titled Strategies InReading, Grades 5-1 2: Program 2, Readability ' 

1 * 1 videocassette J28 min.);col (2nd in a series of 12) 

University of Wisconsin-Extension % ' , v 

Telecommunication Center n * ' ' 

Accompanied by /Strategies in Reading, Grades 5-12: Learning Modules 
*(72p4" 

Free loan: Eunifce Betbke r Department of Public instruction, 125 South 
\« Wefoter Street, P.O. Box 7841, Madison, Wisconsin 53707. 
Abstract /. . \ , * . t ' 

This Video program' examines the importance of estimating the readability of materials and the 
i techjiiques to use in'choosing appropriate materials to help students le'afn subject contents with ease. 
One of the first steps in tfiis-effort is to,master the skill of estimating the reading ability of the student 
^ -in order to rnatch the student to the readir*g assignment. The importance of examining materials at 
first Kand~l£ reinforced by statements from teachers, and administrators. Demonstrations of how to 
assess readability of fnaterials are given using the Fry Readability Formula and the Flesch Formula, 
. both reliable #ncL valid estimates. Administrators and teachers explainMh^t using strategies such as 
teacher, inservice to learn how to .estimate, readability, teaching vocabulary, removing obstacles from 
content materials by deleting or changing words are among the manft additional activities that can be 
' tried to help define and solve the problems. (Rfi) ' .r • * , 



ERJC 



Author (s) ; Barganz, Robert; Hanson, Richard A. - 0 

Title Strategies in Reading, Grades £-12; Program I, An Overview 

l^ideocassetfe (28 min.): col (lstin a series of X2) 
'Pi^blisher University of Wisconsin - Extension * •* • , 

Telecommunicate^ Center • * ' -\ 

Note • - ' ■ fir* " ^ ' 
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Accompanied by "Strategies in Reading, Grades 5-12: Learning Modules" 

Source Free loan: .Eunice Bethke, Department of^Public Instruction, ■ 125 So\>th 

Webster Street, P.O. Box 7841, Madison/ WI 5370? > * 

Abstract 

The Strategies in Reading videotape series is designed to help teachers identify the skills qnd strategies 
to use involving the reading problems of students. The overview begins with a statement that the 

* teacher's goal must be to increase the possibility that students will be able to read independently in 
order to gain information, to solve problems and to be critical and creative in their thinking. 'The * * 

• strategies the teacher caxj use towarcf this aim to create the climate and experiences that wilf cause the 
student to work comfortably in content areas are clearly stated by Dr. Robert F. Clasen. His remarks 
are supplemented by tho^e of several teachers who describe techniques used in solving reading 
problems in their content areas. The importance of analyzing textbooks and students to ascertain* 
readability Jevels is also touched on. The emphasis is on the need to t^ach students specific skill§ in 

• learning how to learn from printed materials in ord£f to become independently functioning 
individuals. (RH) . , ' 
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Program Descriptions — A ^ — 

The following program descriptions include the name, address, and telephone number of a 
contact person. For more information, contact this person directly. 

If the prpgram is from outside the state of Wisconsin, it is part of the National Diffusion 
Network' (NDN). In addition to contacting the program directly you can also receive 
. information about these programs from: The Wisconsin State 'Facilitator Office, 
Department of Pufyic Instruction, 125 South Webster Street, P.C)., Box 7841, Madison, 
Wisconsin 53707. Telephone (608) 266-9897 



Program VRP.; Reading Power In The Content Areas „ 

Contact Person" Eileen Ostergaard , "9 

' * The EXCHANGE . 9 
Address University of Minnesota 

Minneapolis, Minnesota 55455 * • - 

Telephone ' >; (612)376-8234 . * 
Target Grades High Schools 

Abstract , 

The goals of this project are: to narrow the gap between student reading ability and the skill level 
required to read printed instructional materials? to help ^eachers make appropriate selections of 
printed materials and plan reading-related activities appropriate for the atyhties of their students; to 
train every teacher as a reading teacher regardless of his/her discipline. The project has attempted to 
reach these goals through 'development of teacher-training materials and .vocational student 
reading-support materials. The program consists of five components. Testing trains teachers tq use 
formal ana informal tests and inventories to assess reading abilities of their students. Readability 
analysis provides teachers with the knowledge and tools to analyze the refcdine levels of printed 
instructional materials, to apply this knowledge when selecting, texts, v and to modify and improve use 
of the printed .materials to fit students' reading abilities. Fifteen reading in the content area modules 
are designed to be use in group or individual inservice, provide basic strategies and procedures that 
can be' incorporated into §ny classroom curriculum. Vocabulary development focuses on practical 
vocabulary activities that the teafcher can incorporate into the total curriculum. In addition, for 
vocational adopters, project-developed vocational student reading support materials in the form of 32 
occupationally specific key word glossaries are availableidnstructional materials system involves the 
development of %>resource system that, provides teachers with ready access to a wide variety of 
- instructional materials in their field. 
Program Evaluation 



The program has been validated by the JDRP 5/7* 
Funding Source(s) 9 

Elementary Secondary Education Act Title III f 



Elementary Secondary Education Act Title III 
i Cost of Implementation * 

Must, provide staff development tirtie. Key word Glossaries at $3 each. Set of 32, $75. Buy one for 
each>$tudent, or 1-2 per class. Individual Reading in the Content Area Modules varies": entire set of 
15, under $300. Adoptejrs of this component will typically purchase a minimum of 5 modules^d a 
maximum of one complete set. ^ • ^/l^k £&*N 



PFOgram Stt&ent Education Assuring Positive Organized Reading Techniques: 

* SEAPORT 

] ■ Contact Person jVlasy^y . Macioci or Mary E. Kohring * s * M 

• * % Newport School Department Administration Center * ^ 

v 'Address GrankPrograms Office * "* 
Newport Rhode, Island 02840 • ' ' , 

Tefephone (40l).849-4588 

Target Grades Elempntary , , . /- % 

S AbstrSet^ ./ * r ' 

Project ^SEAPORT is a rsmedial readin'g program which provides Title I students, grades 1*9, with 
individualized prescriptive instruction in the classroom setting dnd in a pull-out resource learning 
laboratory. Skilled reading specialfsts work with students who have been icfehtified as most iirneed of 
. ^ Remedial servfSfe. .. The program places a strong emphasis on reading activities withy* content areas 
Proieot successes enh^iced by cooperation petween reading specialists andl classroom teachers 

EMC .-•'.."* - ' ' <<Re : a*ding-20> #0* *. , 
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V ^Prograiri Descriptions 

Specialists provide re^ulanconsultant services to classroom teachers. Staff development" is a major 
component of the program. Inservice training provided for reading specialists and .dass*oom 
teachers. Student progress is asspssed each yeaf, using pre-and posttest scores on standardized « 
achievement tests. Quarterly monitoring and annual needs assessment are integral parts of the annual 
evaluation. Project* SEAPORT activities enjoy a high level of parent/community involvement ' 
Involvement is enhanced by frequent parent-teacher conferences, A parent advisory council, frequent 
dissemination of information on project activities to the community, and an annual needs assessment 
These activities are coordinated by a home/school liaison specialist. ' * < -s^- 

^Program Evaluation . \ 

, SEAPORT has been validated by the JDRP, 4/9/73. ' • 

Funding Source(s) 

Elementary Secondary Education Act Title I* 

iCost of Implementation * 

Costs include staffing and training; training manual for reading specialists, $20, and Management 
Manual, $30. » f * ° 



Program School Volunteer Development Project ' 

Contact Person Audrey Ross * 
Address 1410 N. E. Second Avenue 

Miami, Florida 33132 * 
Telephone - (305) 371-249*1 • , ^ 

Target Grades Elementary Secondary Education 
Abstract x 

. Tl# School Volunteer Development Project., includes an overall plan for a delivery system of 
volunteer services and thei accompanying support materials; recruitment procedures to generate a 

• resource '^1 of volunteers; training for volunteers arid teachers who use the^fe services; and 
eyaluatjori of each p^ase of the project, along, with an overall evaluation of the system. The system, 
designed to locate, process, and evaluate volunteer services in Dade County (Florida) Public Schools 

• % is transportable and easily'adoptable in rural or urban settings. The community is the backbone f the 
project, with volunteers selected from high school and college students, parents, senior citizens, and 
community-minded peoples from business and industry. Orientation and preservice training for 
volunteers are provided as well as inservice training for classroom teachers. This project also has the 
capability to recruit, train, and place volunteers in classes for the educabfe/trainable mentally retarde* - 
and learning-disabled. The multimedia starter kit for the utilization of volunteer services contains two 
administrative reference books, introductory training materials and eight modules for training 

- volunteers/teachers, and .administrators. Three modules with tapes, a course outline for cross-age 

tutor training, and two additional reference books are offered as optional items * 
Procram Evaluation v ' * 

; % This program has been validated by the JDRP, 12/18/75. 4- v ' x 

. Funding Source(s) ; • \ - . * 

Elementary Secondary Education Act Title III * * ~\ 

Cost of Implementation , m • J x ' 

Based on a paid coordinator, per pupil cost per year is estimated at $2 25 • 

. — = , : — : — . , — r± , - 

Program . Richt To Re£d: Wilson Junior High School 
Contact Person* -Valerie G. Musso * , ^ 

. • Woodrow Wilson Junior High \. 
Address * 3638 Orange Avenue * m 

San Diego, California 92105 * r 
Telephone (714) 280-1661, eft 22 / ' * * - 

* Target Grades Junior High Schools , . 
? Abstract . v \ 4 • . 

Right to Read differs frogi many pr^fous attempts at solving reading problems. It is a process, not a 
program Ikgets at causes, not symptoms. It requires commitment, not money, .Wilson Junior High 
ScM6ol Right to Read is part of a national effort to eliminate llliteMcy and turnjrid$ on to reading It 
* * requires that users perform a needs assessments find out precisely what is rieedeikPlanning is based 

* j+ • on the" needs assessment Implementation of the' plan Involves professional developn/ent, whh special 
emphasis on paid teacher writing time so that teachers gai* work together to brjjhg about change 
Through sharing, teachers can build upon each other's strengths and find quicker <fnd better solutions 

<v j to their problems. The' major thru$t of the program is to encourage teachers to teach reading as U is 

1 ts • ^their particular content area. Cross-age tutoring, community volunteers, and teacher . 

, ^assistants help increase reading efficiency at all levels of development. Stud'erfts who§e reading" skills 

O ■ * 
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Reading * \ . 

Program Descriptipns " • . 

are particularly low attend special centers where they receive intensive individual attention. Staff 
development- taking theLgood teaofeps and making them into better teachers- isfemphasized. 
Program Evaluation * * * % 

The program has been validated By the JDRP, 3/35/74.* - . 
Funding Solurce(s) , \ . 

4 # Elementary Secondary Education Act Title III 
* jgfc Cost of Implementation 
^ Material costs include purchase of "Right To Read Assessment and Planning Handbook" (available 

from State Right To Rqad Directors) and commercially prepared items covering a range of reading 
abilities and student interests.- • 

2 " ! " ; : 7 ^ 

Program Reading Instruction and Pupil Personnel Services (RIPPS) 1 

, . Contact Perspn Michael W, Mello * % I - 

Office of Grant Programs * 5 

* ' Portsmouth School Department ; % 

Address Portsmouth, Rhode Island 02*71 - 1 * 



Telephone (401) 683-1450 t , * 

Target Grades Elementary Secondary Education N 



Abstract 

The RIPPS project is a team approach involving classroom Jteachers, reading specialists, guidance 
personnel, special services, arid parents to improve reading achievement and self*conc$pt of 
' disadvantaged students. The thrust of the program is to identify the child in need, of service, diagnose 
the child's problems, develop an individualized educational program to alleviate the problems, and 
continually evaluate the child and^the program, The project's main component is a reading services 
program that includes direct' services to students through' individual and small-group remedial 

\ instruction and indirect services to students through a consultant service to their classroom teachers 
and parents. Each program participant is evaluated by a guidance/social worker team with output to 
remedial reading and classroom teachers. It has been found thaN^tudent's inability to read may be 
causal, affecting Jthe child's total progress in school, or that it may be symptomatic «f other problems 
(social, emotional, physical, etc.} whicrrare adversely affecting the child's developmental progress. 
Through a team effort the "total" child is made to function more effectively. Another important 
compfctnent is total parent involvement, including regularly scheduled parent-teapher conferences. 
^Formalized 10-week parent study groups, and parent counseling. The project attempt^ to identify i 
educationally disadvantaged students as early as possible by providing, together with the school 
. itepartment, an early-id&tification program which involves health and developmental screening of 
pre-kindergarten students, parent information sessions, and a special readiness program once the 
child ip need enters kindergarten. The highlv successful secondary program emphasizes the teaching 
of reading through the content areas, with the reading specialist providing (for the most pdrt) 
,consultant^rvrces to the teachers of identified students. 

Program Evaluation ♦ 
Reading Instruction-and Pupil Personnel Services (RIPPS) has been validated by the JDRP, ) 21 16/74. 

Funding Sourcejs) , 

Elementary Secondary Education Act Title I * 

Cost of Implementation J 

* Cost of program is estimated at $9 38 per student (ip7-78^ ; * - • 

— ; 1 — ; r-tf* ~ 

Program Tqmalh Reading Powfer Projofem J 

Contact Person Craig Hitchens ? > \ ■ ; 

Tomah Area School District I . . 

Address Lincoln Avefttie* / • a g 

Tomah, Wisconsin 54<5id0 



V -T«ephVe 4 (608)372-5986* 

> Target Grades Secondary Education; Intermediate Grades 

Abstract' * * • / 

The Tomah Reading Power' Prbgram provides inservice trairiing^to intermediate anci secondary 
teachers aimed at improving student skills in content area reading. A core of 20 teachers is intensively 
m trained iii.VRP ftiethods, and will then serve as resource .people for department-level rnservice 
training. An assessment of staff,, student and community need^ prompted the decision to adopt the 
VRP plan from Minnesota. The iirst year erf operation for this project is the 1981-82 school year. 
(RML) * ' - - 1 ' % • 
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^ * Program Descriptions 

Funding Source(s) 

* Elementary Secondary Education Act Title il 
Cost of Implementation 

Cost of program listed as $4930 from Title II fupds, plus $5162 from Tomah Area School District ' 



Program Expanded Services In Early Learning, Reading, And Mathematics 

Contact Person Darryl Boudreauz; Federal Project Administrator 
St. Mary Parish School Board * 

Address " P. O. Box 1239 * 

Morgan Citty, Louisiana. 70380 

Telephone 504) 384-1250 . . # 

Target Grades Elementary Secondary Education ' ■ 

Abstract t * 

Ongoing diagnosis of pupil need is the core of this program." Students are euided through graded 
learning experiences Wjl they achieve mastery. Teachefs and paraprofessionals are used to maintain 
a ratio of four or five children per adult. An optical mark reader'that scores each teaching practice or 
exercise the moment the student finishes it makes immediate shifts' uHeaching strategy possible and 
acts as a strong motivator for students and 'teacher. Students attend special classes for 45 minutes 
daily. ( Each, student's program provides three changes of activity during the. period to ensure full . 
concentration during his or her attention span. The program is an instructional management system 
using every possible strpteg^ to ensure that the right instruction reaches each student. Both specially 
developed^ commercially available materials are used. Test and practice materials copyrighted as 

' ^fc^ion^Feaching Program" fo/m the major part of the program. Inservice work with teachers and ' 
aides is^Very important. A week-long workshoo^efore the start of the school year is followed by 
biweekly half-da£ meetings. Teachers and aidefSre taught to individualize instruction recognize and 
teach to each student's need, use commercial materials properly/ and build their own materials. This 

• ba . sic ^ lii 1 s Rrogra/n is self-correcting; it dra,ws attention to specific learning problems and indicates 
where help is needed. In 10 years, more than 1,500 pages pf tests ahd^oecial exercises have been' 

„ prepared. The self-correcting feature gives the«program potential for meeting the instructional needs 
ot any students in any region, 

Program Evaluation 9 • 

The Program has been validated by the JDRP; ,1 1/78. 

Funding Source(s) * , 

Elementary Secondary Education Act Title I ,7 / ' * ' 

Cost of Implementation . . - * 



St Ma^y Parish serves over 2000 students per year in its/rftle I programs. Per-pupil cost," including 
salaries, j* unde* $500 per year. - r r ° > # ■ „ 



Pr(%ram * Exemplary CenWFor Reading*lVstructioi£(ECRI) \ 
ContiacPPeMpn Ethna R, Reid / \ X 

Exemplary Cent/rfor Reading Instruction 0> 
Address 2888 Highland Dr. * ' - T v ' * 

• • > C Salt Lpke City, Utah 84106 .J " / 

Telephone (801) 486-5083 or J801) 278-23§4' - 1 / 
Tiarget Grades 'Elementary Secondary Educ^tipn; A'dult Basic Education ' »» • 
Abstract ' * 

m ' ECRI's original purposes in 1966 still exisf: to. identify cntical teacher behavior essential to preventing 
reading faifare, to provide inserviqe education for teachefs geared to the research fiadings, and to 
disseminate this information. Teacher behaviors ^identified to date include abilities *to: elicit correct 
^ responses from non-responding pupils, establish liigh mastery' levels of response* with performance 
* and rate as. criteria, correlate language arts activities to increase responses and save .time, utilize 
effective management and monitoring systems, and diagnose and prestribfe instantly when errors or 
no responses occur. Techniques are incorporate^ into specific director during reading, oral 
language, spelling, dictation, creative writing, and penmanship "instruction. Student advancement 
depends^upon rate of mastery. 'A, student progresses in practicing new skHls and in wdrking with 
v materials independently of cfther students. In small groups based' upon instructional reading levels 
students are instructed .in those language skills tljat they will need in future wqrk. Individual 
conferences are held daily. The teacher teaches new skills at least one mastery test in advance of the 
^tudent who is passing the tests most rapiffly, and reviews instruction for students at the' lowest 
• mastery test Performance is individually measured with the mastery test. Absenteeism is not the 
problem it can be in the trad^opal .classroom. No procedural changes need occur for a teacher to 
provide foj the feturnipgstudenT Student's attention is sustained with the momentum of the teacher 
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directives during instruction andjreinforcement offered during practice time. Overt responses help 
' students remain on-task. The structure of the scheduling, record keeping,' and muJtisensory 
instruction also keeps students motivated, criteria fotipassing a mastery test are identical for af 
students, regardless of their reading levels. No studefft is made to feel less capable than another 
student. The teacher selects only those behavior management techniques that build the studenft's 
self-concept. Instruction is provided by ECRI so teachers can utilize the critical teacher behaviors, 
develop the management system for mastery and individualization, and teach reading and language 
skill§ effectively. % * \ 

Program Evaluation * x 

This pfOgram, Exemplary Center For Reading Instruction, has been validated by^the JDRK, 5/23/74. 

Funding Source(s) t 
^ Elementary Secondary Education Act Title III ° 

Cost of Implementation 

Implementation costs are stated to be the following. At initial awareness sessions, timers provided 
without cost (travel expenses must be paid). Fpr inservice programs and classroom monitoring, time 
f and some travel expenses can be provided to v a lirrijted number of adopters.' Some inservice and 

monitoring time is available without charge, but adopters pay all travel costs. Self-instructional 
workbooks: $6.95 and $9.95, from ECRI. Mastery tests: $.20 each; can be reproduced. ECRI staff 
time: $185 a day plus expenses. 0 . ' , « 

• 

Program Project Conqupst > v w 

\ Contact Person Lucille Cummirigs ^ 
, Conquest Diffusion System 

' AcMress 1105 E. Fifth St. . 

Metropolis* Illinois 62960 
Telephone (618)524-2664 % # - ~ - 

Target Grades Elementary Education w • • f , "' ; * 

Abstract { * • * . 

Project Conquest, a clinical but flexible approach to peading, diagnoses 'the child's reading problem* 
through a 17-step diagnostic procedure and prescribed individualized, structured learning program ( 
» 'to be followed by the child throughout the year.* The teacher receives extensive training ih-- - 
« remediation, testing, and related areas. Pupils work alori'e in individual carrels under the supervision . 
of clinicians and aides. Clinicians work individually with six students for approximately 45 minuses, 
four and 'a half days a week. Friday is game day, ar\d only group activities are scheduled. Learnuig 
tasks are selected by teacher and/or student. ' ^ 
Program JSvaluAion * 

This program ha$ been validated by the JDRP, 2/20/74, 
Funding Source(s) 1 
• . Elementary.Secondary Education Act Title.1 
. " Cost of Implementation * 

Implementation costs are estimated to be the following: $450 per pupil after start-up. Initial cost for 
equipping one reading-roorn7clinic is approximately $6)000. ' K . '\ 

„ Program Reading/English Rotation Project • , , * % 

# r - Contact Person Marcelyn Hohbs 

Nqrris School - ' i . • * 

McDuffie County Schools * , ' " 

Address . Thomson, Georgia 30§24 * 
Telephone (404^595-3527 

Target Grades Elementary'Secondary Education » 
Abstract * . * . • ' 

An organizational pattern was designed to talg^jrrto account the characteristics of the students and to 
identity and meet their individual needs. Students are divided into small, flexible groups of six*to ten, 
which mq^e*trom station testation. Different materials and activities at each ^station arfe specifically^ 
planned to build a succesgpattern for the individual child. A rotation ^roup consists of 6&chjldren. 
Each group of 20 moves -SWiree 'different clagsrooms during 4 two*period time block of one«houf and 
50 minutes. One classroom is equipped as a reading laboratory where basic reading skills are 
emphasized. A second classroom reinforces reading skills through various reading activities selected 
* * .to -provide sequential* development of skills. In the rfhirfl classroom, the English 'teacher again 
reinforces the reading skills through various English/reading skill Exercises and thrdugh the 
v lajnguage-experience approach to reading. This is a team-teaching app/oach, that emphasizes the 
integration of the basic communication skills, as opposed to the "pull-put" model. 
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Program Evaluation 

This program has been validated by the JDRP, 4/4-5/73. * „, 0 ' ~ 

Funding Source(s) *. 
* Elementary. Secondary Education Act Title I * 
Cost of Implementation 

Implementation costs are stated to be $ 15 per student; excluding personnel. 



- \ - . . m 

-Program Proviso Reading'Modd T 0 

. Contatt Person Dale Crawford v \ 
Proviso Township High Schools District NO. 209 ' * \ 
Address , . f\ 807 S'. prst Avenue • \ 

• " > ' t . Maywood,4Uinois • . . * 

"Trelephone (312)344-7000 ( 

■ 'Target Grades High Schools ' / 

Abstract ^ ' , J 

The Proviso Reading Model is a four-year program. * Ninth-grade students identified as disabled 
readers enrojj-in the program's Level I courses in English, general science, and math fundamentals. In 
-tenth, eleventh, and twelfth grades students who have not yet developed the skijls required to enter 
one of the district's nonremedial English curricular sequences are enrolled in program courses for 
Levels II, III, and IV. The Proviso Reading model is based on four convictions; thai poor readers can 
improve, even at the high school level, if the building of reading skills is a majoifthrust qf the -total 
curriculum; that a sound reading-skills program at the high school level must be based on a definition 
of reading as a thinking skill; that the skillslhat make up what is generally de(hied[as reading (Linear 
Reading) may better be learned through carefully devised Visual literacy (Media Reading), 
composition, oral communication, mathematical computation, language/ ana listening activities 
withiif cour^ssin English, Science, and Mathematics than in pull-out tutorial or remedial activities not 
. part of the scfrapl's regular curricular -offerings that may be viewed as extras or frills; and that 
• materials and teaching strategies attractive enough to majce reluctant students become excited about 
^ learning do exist^hej^ganization of the Level I instructional program allowS for a variety of teaching 
strategies. Leaniing activities can be directed by* a single teacher with a general background in 
language, 'composition, and reading,. If the number of students enrolled in the program is large 
enough, the course can be taught by*a team of three teachers, each of whom cfirects the activities of 
one specific area-reading, media, or composition. Math and science are taught by regular classroom 
teachers using materials devised by district 'reading specialists. In levels II, III, and IV, students 
t continue to develop linear and visual reading skills while applying these to the development of skills, 
in composition, speech, and media. A curriculum guide, with single copies of all instructional 
materials developed by the project, is available for e^ch level. 
. . Program Evaluation " " . 

This program has been validated by the JDRP, 6/ 1 7/80. 
Funding Source (5) » „ 

Elementary Secondary Education Act Title IV ■ \ . . 

Cost of Implementation * 

Implementation costs are estimated to be the following: Per-pup&costs for adoption-including 
' training, equipment and^materials, and consumables--approxin}atel/^95 for one class of Lw^el I 
, English, $52 for one class of Level I math, $ 1 14 for one class of Level I S&ence, $79.00 for one.dass or 
Wvel II English class of Level in Eflglish/and $94 for one class of^evel IV English. Per-pupil costs 
* decrease with the addition of classroom sections of each component of.theAiodel. 



Program Projdet Read- Write . .; 

Contact Person Ethel TJries t ' '** \ > 

Hawkins Street Sdhoo^ . ' , * " ^ 

Address ' t 8*Havrkins Street ; V 

.Newark, New Jersey 07105* 
Telephone ■ (201)733-8216 * ? : r 9 ^ : — 

Target Grades IntermediateGWdes m 1 * 

Abstract , , wi • . 

Project' Read- Write is designed to be consistently applied by the. classroom teacher to augment the 
* pasic reading program in order to develop .vocabulary and promote total comorehenSiohL The 
program involves thp application of prescriptions-specially developed strategies d&iglied to teach one 
major skill and several ancillary skills simultaneously. Each prescription involves the use of one or 
. ■ . mdr§ language-manipulation techniques.* The /pje^triptions are structured writing and/or oral 
/ activities "that can- be use.d with materials already available in the classroom. The .prescriptions. 

ERjC # . '. H , < Reading-25 > o0 ^ I ' m % <* 



Reading 

Program Descriptio 



*asic Skills Resource Guide 

r 



V 



encoufcge ^students to react hoH^tically to a reading selection and to irkorporate, within these 
activities, their own ideas, experiences, perceptions Ind feelings. The prescriptions coyer a wide 
range of reading objectives, from phonibs and structural analysis to inferential, critical ajld creative, as 
welias literal comprehension. The prescriptions are arranged withfo the Project Readb-JyVrite Resource 
and Instructional Manual according to majoNpbjective and level of dffnwity . The program also offers 
a checklist that can be used in Conjunction wV^h. formal and informal diagnosis tc^list and establish a 
priority ranking of pupil needs on a class, gCoHp r and individual basis. This checklist becomes' an 
ongoing record of pupil achievement and accompanies the student as he or she proceeds through the 
.grades. % 
Prografh Evaluation 

This program has been validated by the JDRP, 1 f/25/80. 
Funding Source(s) 

Elementary Secondary Education Act Title I; Elementary Secondary Education Act Title 
Cost of Implementation 

Program implementation costs are stated to be the following: Adopter assurt}< 
Facilitator), the costs of releasing teachers and administrators for training 
assumes (or shares with NDN Facilitator) per diem, travel, and lodging costs 
training or awareness presentation is/given out of state. Resource and instfucti> 
copy. Administrator's manual: $7.50/per copy. 
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Program 
Contact Person 
Address 



PROJECT R-3/keadiness, Relevanfcy an^KReinforcement 

Pauline,E. Perazzo 

1635 Park Avehue - 

San Jose, California 95126 « 
(408)287-1111 
Junior High/Schools 



Telephone 
Target Grades 
Abstract 

Project H-3 was jointly designed in 1957 by the San Jose Unified School District and the Education 
Systems Organization of Lockheed Missiles and Space Company with the help of consultants from San 
Jose State University. /its curriculum interrelates reading and mathematics and supplies 
reinforcement through gaming/simulation, intensive involvement (a three-day study trip), parental 
involvement, and an inservice training program for staff development. -The main objective o\ Project 
R-3 is thempgrading of essential reading and mathematics skills. By deeply involving the students in* 

* ^classroom games and simulations, the program seeks to motivate them to^ achieve in learning 
experiences; to make^mem ready to learn, to make learning relevant, and to reinforce positive 
attitudes andj^avjpjf. * The project utilizes the diagnostic/prescriptive individualized approach in 
reading andHmatJu Reinforcement of skill^areas is provided through gaming/simulation activities that 
involve team learning, the decision-making process, and developing career awareness. 

Program Evaluatior 

The program has be/fen validated by the JDRP, 2/74. 

Cost of Implementation - 

Basic secondary-level reading program materials can be utilized. Special prepared math contracts cost* 
approximately $150 for a complete set o£ masters which tan be duplicated. Other q^sts: reproduction 
of gaming/simulafion activities and contracts; secondary instructional-aides^. * 
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Target Grades 
Abstract 



Programmed Tutorial Reading 

Edwin R. Cammak 
Davis School District 
45 E. State Street 
Farmington, Utah 84025 
(801)337-675$ 
Primary Education 



ERIC 



Programmed Tutorial Reading supplements, rather tharj supplants, conVentionaUclassrooro teaming. 
The teaching strategy employs many dements t)f programmed instructiori.nrequent and jLmmediate 
feedback, specified townat, and individualized pace. However, where programmed instruction has 
often Sought errorless or near-errbrless learning with many cues at first, followed by a fading of pues, 
the v tutonal program proceeds in the opposite manner with minimal cueing at first,' followed" by 
increased prompting until the child can eventually*. make the correct responses. The I5-minute 
tutoring "sessions 'are highly structured/ During their sessions, chiMren'read from their regular 
Classroom basal readers jyvfiile the tutor follows exactty one ofyl ttrtWing programs preserved in the 
tutQring kits. The programs ih the kit specify in detail what andapd'how to teach. They are designed 
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so that any decision made by a tutor about a child's reading is' limited to judging the correctness or 
appropriateness of answers. Reinforcement and praise- for success are essential parts of the 
instructional strategy. 

Program Evaluation » * 

This program has been validated by the JDRP, 3/74. a. 
Funding Source(s) • * ' * w • • v 

Elemer^ary Secondary Education Act Title I a - 

_Cost of Implementation "< 

Annual per-pupil cost: $150-$250, depending/on rales of pay for tutors and supervisors. Personnel 
cp#s, including administrative and clerical, account for 98% of the tofal budget. 

^ — .- • , r •'. ■ 

Program Mattesoi^f our-Dirrtehsioiral Reading Program 

Contact Person Allan Dornseif or Martha Carr 

Matteson School District 162 ' 9 1 

• Address - ' 21244 Illinois Street ' * 
, Matteson, Illinois 60443' * 

Telephone (312)748-0100 ' 4 • ' 

Target Grades Intermediate Grades; Junior High Schools 
Abstract * J 

The programs' goal is that students reach a level ih the reading-skills sequence commensurate with 
their reading expectancy level The four dimensions are. developing basic skills thafHtudents need in 
ordqr to i^ad critically, purposefully /and appreciatively, teaching students to use reading as a tool for 
v learning: fosteripg an appreciation for literature; and developing perman ent intere sts in reading for 
enjoyment. Students' pmgress through a series of individualized" learning packages covering 108 
behavioral objectives, omitting the skills they have already mastered. Activities noted in the learning 
packages direct the student to selections in various reading texts appropriate to his/her independent 
\ Reading level ^Activitie v s are varied and increase in level of readability and complexity following 
Bloom's taxonomy. Criterion-referenced tests provide teacher and student with specific knowledge of 
skills the student has learned as well as the skills appropriated for instruction. Criterion-referenced 
tests .include a placement test, pretesCposttests, and sub-skills t^ts for all 108 objectivesT A 
management system consisting of class reccgrd sheets and individual pupil-progress charts show the 
student's growth in reading. This skills^devetopment portion of the program inspected to take from 
40-6Q% of the total reading time. The remainder of th$ time is devoted to application of skills-through 
a variety of reading-language activities to provide a well-integrated reading program. Adopters are 
trained in the use of cloze* procedure, readability formulas, applicatioir^behavioral objectives, 
writing of learning packages, diagnosis and placement of students, and programmer ation. 
Program Evaluation 

> The program has been validated by the JDRP, 2/77. 
Funding Source(§) * 

Elementary Secondary Education Act Title III * * 

Cost of Implementation 

A set of reading texts, $650, will accommodate up to 150 students. Annual maintenance requires 
• replacement/of worn boo&, $35" for a set of Learning Packages, $15 for set of Mastery Tests, $3 for 
*i Guide. Other materials fre&with purchase, 0 < » 9 
1 -LI L_ 9 x t 

gv Prqgnmr o & Personalized Instruction: A Classroom Team Approach. 

Con tactjfe rspn Sally Jo Case or Eleanor Pennington / 
" Addtess > 4476 West 68U/ Avenue ' " ; 

* T " * * % Westminster\So orado 80030 

* Telephone (303) 428-351 lN 
• . 1 Target Grades Elementary Education / fr ; 
Attract 7 ' , % $ • 

The Personalized Instruction: A Classroom Team Approach program is designed to provide an 
x . instructional model that will be successful in piping pupils improve their language arts skills. The 

program includes reading and communication skills, language development, creative writing,* and 
recreational reading. Specialists, working in a teamjelationship with cooperatingxlassropm teachers 

* 4 and aifies, devise and implement instructional activities that relate the pupils' characteristics and 
learning styles to the classrgom teachers' existing curriculum. Pupils*selec*ed for the programme in 
the lowest quartile in reading achievement. They are cross-age grouped in regular classrooms, with 34 
Title I pupils served for a 60-80 minute language arts period. Each class is divided into three or four 
subgroups of six' to eight pupils. During the period, each subgroup receives 20 minutes of regular 
reading instruction from the participating classroom teacher, 20 minutes of supplementary and 20 

» V 
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minutes of reinforcement activities from the aides. (In the case of an 80-minute period, the class 
regroups for 20 minutes of instruction in written communications). In addition to the regular 
classroom program, a resource classroom may be provided, offering supervised activities in 
¥ ' .recreational reading and creative writing v These activities are scheduled quring the afternoon, when 
classrootn regroupings are not feasible. * 9 
Program Evaluation 

The progikhi has been validated by the JDRP, '12/16/74, . . 3 * 

Funding Source(s)- , * * * 

Elementary Secondary Education Act Title I . * 
Cost of Implementation * . 

' Per pupil cost is estiihated at $423. 

» 

Program Continuous Progress Reading Program: Personalized Educational 

Growth Apd Selective Utilization of Staff-Personalized Approach to 
ConUmuma-Eflucation (Pegasus-Pace) 
Contact Perion MariTSincl^ir " ^ c 

) \ Tuscaloosa City Board oj Education • , 

Address / 1100 2Lst Street East * 

c - • ^Tuscaloosa, Alabama 35405 « , 

' T elephone • (205)753-2338 

^TargefGrades Elementary Education # , / 

Abstract * *N 

_ Project PEG^US-PACE seeks Jo accelerate students reading .achievement and to. belp-leachers. 

enhance thefl^ectiveness through a locally'developed, personalized program of continuous learning. 
The* curriculum structure consists of 'performance objectives and corresponding , diagnostic 
iQStr-uments for 17 sequential reading levels. Learners are grouped and sub-grouped according to their 
established-needs; the personalized instruction employs a variety of approaches Jto* the teaching of 
reading. Teachers conduct formative evaluation of specific skills arid use a graphic chart to track each 
* student's mastery at a giveij level. Learning activities are selected or developed by the teachers in 
accordance with the diagnosed needs of the students. Thfcse activities and le.sson olans are 
contributed to an accessible learning-resour.ces file organized^accofding to PEGASUS-PACE levels and 
a skills. The PEGASUS-PACE Continuous Progress Program' is compatible' with any organizational staff 
arrangement, such asppen-space, nongraded, or self-contained classrooms. Teachers may continue to 
, use any strategies they have found successful. 0 , • - 

fc Program Evaluation * 
The program has been validated,by the JDRE, 4/16/73. ' 
Funding Source(s) 

Elementary Secondary Education Act Title III 
Cost of Implementation * * 

The Master Volume .for teachers cftsts $40, other costs, cover reproduction of materials and file folders 
for Resource File. * - ^ / - 1 * H 

t • * • s « * 

— * =— ; 

i 

Program ^ .Success Strategies for Reading and Language » f ' 

Intact ftpfa Johnson 1 ' , ' < 

'T: l! . ♦ W.T. Moore Elementary School 



Address *Rt 17, Dempsey Ma/o Road 

• Tallahassee, Florida 32308 

Telephone (904) 877-8595 J 
* Target Grades „ Primary. Education :.,' c< * 

Abstract . ^ • • « * • 

This interdisciplinary program, emphasizing basuf language and reading skills, trains regular 
classroom teachers to utilize diagnostic, prescriptive, and behavioral techniques more commonly used 
by reading clinicians and psychologists. SucH 'clinical approaches^**' combined with proven 
traditional^ methods to help teachers meet the wide range; of pupil performance found fn today's 
classrooms and remedial cfasses. Strategies useful for^working with remedial; norrhaJ, and gifted 

» students include: ongoing teacher diagnosis of reading, language, * and • thinking skills, special 
remediation of severe language 'deficits; efficient classroog\ organization and rpanagement; 
large-group, smalL-group, and jindhfidual study, attention.to spoken vocabufe^, psycholinguistics, 
reading, grammar, standard English^ writing, and critical^ thinking skills] a wholestfme yet stimulating^ 
learning environment; and effective discipline. This program i's a combination of individualized 
techniques for^basal reader instruction, a systematic managementisystemlwith learmng ^ttivuties that 
are motivaling yet appropriate for^elementary-age children, a concern for academic achievement, ajjd 
Q s ' * % - ' ,'\ * 
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_ - * p Reading 

~ Program Descriptions- 

a concern for the child's self-concept. Adaption may be foMhe total curriculum project or for any one 
ot three program components: Psychoiinguistics, Oral Language, and Reading. Training for effective 
classroom discipline accompanies each component. A five-day seminar at the D/D site is available for 

« draining leadership teams fronY adopter school systems selecting total curriculum adoption. Seminars 
provided-depth training to prepare leadership teams for training classroom teachers and all training 
materials, , - including instructional* modules for <each professional staff member and an 
implementation/management kit. Training workshops are also available at adopter's home district for 
classroom teachers and acttunistrators. The number of days required for these workshops depends on 
the number of components chosen. 

Program Evaluation - m 

The program has been validated by the jDRP f 5/23/74. v ' 

Funding Source(s) * - - . - — - 

Elementary Secohdary EduAtion Act Titl^III * / 

Cost of Implementation * 

Costs are estimated at $ 15 per component per teacher, $0-$ 10 per chjld for student materials". ' 



r Program Model Classrooms: Classroom Management 

^ Contact Person Sherry Avena 

v - Model Classrooms 
. Address • 4095 173rd Place S.E. 

' - *- Bellevue, Washihgton 98008 . * 
Telephone (206)746-0331 , 
Target Grades —Elementary Education 

Abstract ; — — — ^ ~ ~ 

Thte Washington state program was developed by urban rural racial disadvantaged (URRD) funds to 
remedy the basic skills deficiencies of disadvantaged students. The classroom management system 
was subsequently refined for use by all students in regular classrooms. The program usually takes 
-plac^ in the morning and lasts until lunch. Duringgthis time, students work independently and in 
small groups on assignments keyed to their individual achievement levels. These assignments ire 
determined in. student-teacher conferences. Bicultural students can receive assignments in their 
native language if they prefer. This classroom management system teaches students how to become 

* responsible for their own learning, They, with their teacher, determine the rules and proceduFes to be' 
followed lrfthe classroom, and they perform the daily chores required to maintain an orderly work 
environment. Student progress is assessed weekly. Students hare access to their personal progress 
records and are responsible for suggesting the direction of their tffcogram for the following week A 
tive-day teacher training workshop is conducted at the adopter site. In the workshop, teachers seiect 
and organize their placement tests, cross-reference their materials, design class profile sheets develop 

" their classroom discipline system, and establish their student-managed classroom organizationak>lan 
Implementation of model classrooms puts school districts in compliance with the Washington State 

* learning objectives law. This law. requires the identification of reading, math, and language arts 
V ™™ n A te J«a™ng objectives. Student growth is determined by assessing each pupil's achievement of ( 

. • * 5 the stated objectives. ^ A r * 

Program Evaluation * V 

So^?£ e i/lo Mhis P ro S ram ' Model Classrooms: Classroom Management, has been validated by the 
JJDKr, 3/27/78. J < 

-Funding Source(s) * \> 

. Educational Regfcnal Research Program 

Cost Of Implementation . 

k Coste of the program include approximately $200 per classroom, plus teacher and teacher's 'aide • 
training workshop stipends, and Developer/Demonstrator fees and expenses. ' * 

; . < . J % 

c \ ~ - * : 

* Program Learning To Read By Reading ■ \ s * * * \' * m 

Contact Person Philip K. Gtossa" . 
^Address 1 8 £Jorth fanner Drive A 

Sonpra, California 95370** - • 

Telephpne . *(209) 532-3556 ~ $ ^ * ' * 

Target Grades fc Elementary Secondary Education; Adults 1 • \ ' \ 

Abstract^ - ' . • " . 

.The program is a multimedia system~for teaching reading especially applicable to students reading 
below 3 0 grade placement level (GPL), including nonreaders, and effective through 6.0 GPL. Reading 
with symbols (cued reading using familiar objects ^represent sounds) begtas at primary level and 
progresses through an approximate tenjh-grade reading, levef. It represents a -new approach to 
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Reading 

Program Descriptions 

phonetic and sight -word vocabulary development. Students (usually in groups of three) rpad orally to 
a teacher or aide an approximate 700 pages of cued stories. The system also incorporates "/ead-along 
materials, to be used either in conjunction with upper-level reading with symbols materials or alone 

f. for students at higher reading levels (GPL 3 and 5-8). Symbols representing 34 basic sounds are 
learned through use of a workbook. (Instruction on an individual or small-group basis is 
reconmiended.) Students learn, symbol-sound relationships in less, than one week. Thereafter, they 
read or^raftercpmpletion of the first six books (2.0 to 4.5 reading level), the identical stories are read 
This cued IrSadtfig provides a bridge to regular reading and opportunity to teach the more significant 
^pefiventipnal rules of phonics, and furnishes an opportunity for assessment of reading progress. 
Read-along materials (24 half-hour and short story segments and nine one-hour radio plays) are used at 
a higher level of the program. Adopting schools snould plan for at leasjmie long day or two^short days 
of training. Aides should be provided. Normal classroomfacilities are sufficient, but listening stations 
equipped with cassette recorders and headsets must be avail^ble'for read^aiong phase. 

Program Evaluation 

Tne program has been validated by the JDRP, 4/74. 

funding Source(s) 

Elementary Secondary Education Act Title HI \ 

Cost of Implementation * • 
Full program based on 20 students, $900. 

> Z 3 * 

Program Intensive Reading Improvement Program (IRIP) * 

Contact Person Carita A. Chapman — 
Bureau of Reading Improvement 
- Room 849 

Address 228 North Lasalle Street 

. ' « Chicago, Illinois 60601 

Telephone (312) 641-4059. 

Target Grades Elementary Education; Junior High Schools - 

Abstract * , . 

IRIP aims, to raise elementary school reading achievement by upgrading teacher skills in reading 
instruction. One teacher from£ach participating school serves as/C reading resource teacher. IRIP 

w provides this teacher with 60 hours of graining in essential theories and methods of teaching reading. 
The reading resource teacher then returns tct school to conduct 30 hours of inservice training sessions 
for the school's other classroom teacher^, Staffing includes a _citywide coordinator, a district 
t coordinator, school reading resourc.e teachers, and classroom teachers. .Curreritly, 21 teacher-training 

units written especially for IRIP are used in the 60-houtpreservicefor reading resource teachers and 
the 30-hour inservise for classroom teachers. These units are:«Self -Assessment, Reading Lesson^ Word 
Attack (Sight Vocabulary), Word Attack (Phonics), Word Attack (Structural Analysis), Comprehension 
(Vocabulary Development), Comprehension * (Literal/ Comprehension (Interpretation), 
Comprehension (Critical Reading),' Stud/ Skills (Parts OifS^and Two), Literature Program, Oral' 
Reading Development, Content Area Reading, Audio-Visual Resources, Teaching Reading to Speakers 
of Non-Standard English, Reading and the Non-English Speaker, arid Home-Schoql Partnership. 
• • Prbgram Evaluation » * ' *' 

'The program has been validated byJtfc^JDRP, 4/74. ^ ^ 9 . 

Funding Sottrce(s) • * " [ * ^ f ^ 

* rf • Chicago? Bo^rd of Education * „ 1 -> W 

' •• CostpflmplTeTnfieMatio^? ^ ' . * 

Costs depeffd on tlie number of readijfg resource teachers freed from 5 classroom" responsibilities to 
rctfiduct ifi§ervipe training ant! on the type of reproduction used for teacher-training units. 



Prograih j_«f v s HOSTS;. Help One Student To Succeed . 
rson Bill<jibbi , crnfi, Executive Director 



. Contact Perfon BilKjibbonfi 

.* , - HOST^STJo-ri-P^ofit Corporation 
Address 3602 MacArthul«lvd. ^ ** ' 

* Vancouver, Washingtqn 98661 
Telephone (206) 694-1705 or 693-1775 
Target Grades ..••«»-•• 
Abstract J • 
,The<H©ST§, t „ , 
aide. £tudent§ m the program are first 

matching 'coded instructional materials ... ~~ ~~ ^ . 4 — v _____ 0 

inventories are used to screen and -identify stu^nts.^ Been student in the project is then given a 



le$ ^ Elementary ^ecbndary Educatiojj^ 
§,program pperates from 4 leaning tesSdtte 
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* * * % Program Descriptions 

number of criterion-referenced tests to pinpoint individual reading deficiencies. From these tests a . • 
reading profile is developed by the specialist, recording the student's ability levels in trie various skills J 
areas Individual lessons are de\teloped<fromnhis profile. The HQSTS cross referencing manuals are \ 
used by the instructional staff to plan prescriptive programming tailored to individualized rreetfs. In 
addition, specific directions for tutor implementation of the prescribed program lessons are included 
in the student profiles! Daily student progress is retorded by the tutors and incorporated into the , 
profile as well,. Teaching procures in. the HOSTS program are desigrfed to enable teachers to 
discover the 'abilities of each sttident and then allow the student to advance at iiis/her individual . * 
learning rate The instructional climate is humane and reflects concern fSr each student's worth,. " 
Community volunteers work as tutors on a one-to-one basis wjth students,' following prescriptions 
developed for each student by the readirfg specialist. * ( * ~ • , • 

Program Evaluation / ' < \ v / 

>formative^ates-MacGinitie, CIBS) and x criterion\efef'enceci tests. Specific gains by grade levels*are 
available in a detailed report. (Financial and evaluation data collected 1973-76). 
Funding §Aurce(s) ^ \ 

Elementary Secondary Education A.ct Title I;* El^rfientary Secondary Education )^ct Title II; 
Elementary Secondary Education Act Title III * % t ^ « 9 

Cost of Implementation * * ' *\+ * 

Start-up cost ranges from $30 to $ 1 f 5 per pupil. Continuation cost ranges from $.50 to $12 per pupil 
per year, depending upon existing resources, figures based on 2,000 target 3 pupils. DPI Publications 
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Program k HIT: High Intensity Tutoring 

Contact Person Clarence L. Stone • , 

Highland Park School District .V / , 

Address - 20 Bartlett . s * £ 

> , Highland Park, Michigan 48023 \ • w . 

vTelephone ,(313)956-0160 • : - § , \' * ^ 41 , 

*Ta r gel Grades * Intermediate Grades; Junior High Schools ^ 

- Abstract m * * \ r " * < % * , 

HIT centers provide an individualizedjn^ruction'jpfogram designed in the reading center^o develop 
vocabulary and comprehension skills and in the math center- to increase computational abilities,*" 
problem-solving abilities* ancT understanding of rh^hematic&l feoniepis. Sixth* seventh and eighfh * 
grade students identified as de/jcient in reading and/or mathematics are selected .on the ba|is of 
performance at* least one ySar below^ grade level on standard te§ts and by "obsegvati&ns o£ the ">* 
. classroom teacher. XJie HIT method actively inv&lves Htfars, tuteeS, % .certified teacher, and two » 
paraprofessional aides. Tutoring focuses oh peer-reaching' A and reinforcement te<&niques. It 9 1 * 
• „ developed primarily from principles of programmed tastrfcct|qi\. Tutors frW grades? and 8' assist^ ' 
Isixth-grade tutees in de^velopin^ra^-level skills and reinforce correct*perf©rmarrf|^"Thi^4nteractiC)n , - « 
alSo jielps the,, tutors upgrade tr^eir Wri skills. The Two basic HIT 'Center eomponeftts are the? 
instructional system arid the motivational sfstem. The primary Teatures of the "instruction program 
*^are dailyxialsulation of the garcentlgV or corrupt responses for each tutee and use of instruction 
V * mtorwWSa* carefully*£ontral introduction of new concepts piid incorporate frebuepf review. 
; m n^v$1<£naUystem is crucial taipptimal student pf%ress> Tutees receive points for ^ori;ect r^spo: 
# whiclw^^Tuilate in a 'BANK BOOK' andafe redeemablCfor tangible rewards. Tutors refeive 
m and rewards% the basisrbf attendants , ** sd 

Program Evaluation A * # • . / * 

The program ha^been validated by the JD'RP, 1/74. 
Funding Source(s) \ 

•Elementary Secopdary Education Title I , \J t „ A 

Cost of Implementation - ; ^ ; 

Annual operating budgfet for a reading centerls $2*6,000, or $200 per pupil. Ad^g tutors, costs are cut 
in h^lf., Yearly budget for operating math centers is approximately $25,000, pr $175 per pupil. 
Operational costs are approximately 85% personnel -related Start-up c^sts are approximately $5,000 
percenter. « Jf 





Program Reading/Language Arts-Edgerton Schoa^District 

Contact Person Dr. Patrick Meehan w 

' CESA15 & 
Address 545 W. Dayton St. » " 

Madison, Wisconsin 53703 ^, / 
Telephone > . (608) 266-9460 
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Program Descriptions * .- , Y 

Target Grades Elementary Education. f • 

Abstract . 

^ Children in kindergarten through sixth grade are selected on the basis of their need for remedial work 

in language arts. Ongoing diagnostic procedures such as evaluation of students' writing,. individual 
conferences following self-selected .reading,. informal reading inventories, and use of children's 
• ■ ^ personal vocabula^ is used to determine instructiQnal practices. Individually prescribed activities are , 
• * prepared* for'' children to work on, either alone or in groups. Techniques ; usecF include the language^' 

experience approach to reading, creative writing activities and the experience approach to developing 
basic cognitive and language skills. (CWF) , ' ^ 

Funding Source(s) ' > • ^ % * * 

Elementary Secopdary Education Act Title I f . ^ 

• C6st of Implementation ■ \ \ . 

Costs depend upon teachers' salaries and cost of games and activity materials-. y •* ' 



. ~ > 7 ~ ; 

Program > Reading Power in the Content Areas ' . • % 
Contact Person Wanda McClainpr Diane Beecher * , > 

.Ondossagen, Barksdale School District 
+ Address^ > Rt>3— ' _ <■ 1 : ' - 

> Ashland, Wisconsin 54806 « • 

* Telephone . (715)682-3492 ' " m 

Target Grades Secondary Education- - 4 " 

Abstract ' ' 

VRP is a staff development project designed to make content area teachers aware of the gap between 

stud^_re§ding_abil materials. The 

components of the pregram are: 1) readability analysis, 2) information on reading tests which range * 
from standardized tests to informal tests developed by teacherfc, 3) ^vocabulary development, and 4) 
instructional modules as they relate to the specific content areds. , ^ \ 

% Funding Source(s) . - (| 

; \ « Elementary Secondary Education Act Title'IV p - • * . 

C&st of Implementation ^ , 

? ' $4,970.75 3 

> \^ * : ; / : v 1 

. „ % Program ' • Reading airii Math/Grades^8fTitle I 
Contact Person Joyce E. Kieslich " 

Elcho Sghool Distrist 
Address* Box 223 t " ' ^ . A 

s \ £ Bic*bo, Wisconsin 544-28 

Telephone (715) 275-3225, School or (715)275-3788 Home 
Target Grades Intermediate Grades; Junipr High Schools " . * 
Abstract ^ . \ * * 

This program provides supplementary education for students in grades 4-8 having special needs in the . , 
areas of reading/language arts, and/or matfc. A student's level of self-esteem is increased, tesulting in a 
more positive learning, working, anc^cial climate with less discipline problems. The program also 
• focuses on increasing parental interest ahd involvement in stqdent and school-related a^cftivities, 
through development of a strong Parent Ad visory^ Council. The instructional cycle of the LRC 
„. J program has seven*basic elements: 1) Referral of students who fall below the 40th percentile on school 

testing program, using the Iowa Tesf of B&si^kills. 2), Pre-testing in fall, using Stanford Diagnostic 
f 6 ' Reading and Math tests. 3) Identifying specif jc skill needs. 4) Writing individual prescriptions for each 
1 • student, .5) Making out daily lesson plans £ach week, which include innovative, highly motivating 
, ^activities and materials, correlated with skill needs. Materials are either commercially available and 
adapted to students need?, or.staff developed to meet student needs and interests. * 6) On-going 
monitoring of student progress. 7)Tost-testing in spring (using same test 2*6 in fall testing) to determine 
project gains. Seyeral highlights of the LRC Program are the following: 1) The strong emphasis placed 
; v on improving a students' self-esteem. 2) One drfy a week for Educational Activities (using games to 
reinforce skills). 3) A Reading Enrichment Day, to motivate students to read for pleasure as part of the 
i / weekly program. 4) An effective parent involvement program. With the help of the staff including a 

• , heading specialist-director, three aides, and volunteer parents, students are scheduled for 20-30 

minute periods each day, five days a week. Moveable dividers divide a large classroom into four 

* m sections to accommodate the staff. A list of materials used for different phases of the* LRC program » ' 
, ar^ samples of various forms are available upon request enclosing a self- addressed envelope* Visitors 

are^welcome to the program by notice . (BJS) 

£ • * . ' " % • ' 37 ' 
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, Program Descriptions 

Funding Source(s) _ ' . • , 

. Elementary Secondary Education Act Title I ! 
Cost of Implementation » 

Program ^osts are stated to be the following: Based on Title I Distribution of "Education Division 
General Administrative Regulations (EDGAR) July 18, 1980, costs»for regular school term 1979-80 

^ ngua # e art ? phase of Title 1 Leading Resource Center Program (LRC) for 49 students was' 
$45 00 per student. Approximate cost of operation, $2,193.00. Math phase, $586.00 cost per student 
Cost of operation $21,691.00 (This was the first year that math was implemented into the program. 

Program Mastery Learning and Basic Skills . 

Contdct Person Dr. Frisby D. Smith ' * - ^ 

Milwaukee Public Schc/ols * ' * ' 

Address 5225 N W. Vliet St. 

P.O. Drawer 10K ^ * ■ * 

Milwaukee, Wisconsin 532<J1 ■ 
Telephone s (4141475-8049. 

Target Grades ; Elementary Education Sk - 
Abstract 

Exemplary Center for Reading Instruction (ECRI) Is a mastery learhing* approach to the teaching of 
reading and language arts based on the. assumption that if readers can understand how they use • 
comprehension skills as they read, ttfeir comprehension will be stimulated. Teachers are given * * 
directives for teaching and testing literal, inferential, critical, and creative comprehension- it is . 
assumed that teachers can learn to teach all pupils to read. ECRI does not_have a specific set of 
materials other.,fhafi the teacher's manual used in training and the initial packet of materials and pupil 
and teacher record sheets. It is a technique which can be used with any materials reading series, and 
• it involves the use of sets of "directives" (adscript) for teaching word recognition, comprehension, 
manuscnpt^ursive, spelling, writing, and study skills. ECRI has a built-in management system; much ' 
responsibility is placed on the teacher to teach and the student to learn. Teaching and learning alike is 
to mastery. Instruction is direct, clear, and diagnostic arid calls for many oral as well as written 
responses by the children. ECRI is active teaching and active learning. (BIS) < 
Funding Source(s) * r K 

Elementary Secondary Education Act Title II ^ X * ' 

Cost of Implementation " ^ rt 

Program costs are stated to be the following: 1) ECRI consultant fees of ,$225 per day for 8 hours daily 
for 5 days are needed for initial .training; 2) ECRI manuals-a set of 11 costs about $100; 3) $50 per 
packet of materials to be njp off for each teacher; 4) $50 per set of mastery tests (if printed) for text 
being used; 5) $2,000, for paper, ditto masters, arid transparencies; and 6) if the system has to pay . ' 
teachers salaries during training, salary costs of approximately $ 153 per day for 5 days. 
' t 

Program Mathematics, Reading Title I 

Contact Person Gary Nelson * 
New London 

Address t 9Q3 NorthfWater Street ^ % 

' New London^Wisconsin 54961 
Target Gjades Junior High Schools 

Abstract * f I 

A daily 25 minute Title I class in mathematics or reading or both serves 40 to 50 students each who 
come from stpdy halls for the instruction. The students are referred by a faculty member and have 
received parental permission. The progmms focus on the basic skills. A battery of diagnostic tests 
brings to hcht areas of weakness; instruction is geared to overcome these deficiencies. Botfi programs 
^ have a teacher and 'an aide. The strong points of the programs are the individual attention given every 
< , student, and the strong Support of the regular staff, the ■ building principal, and the district 
administrator (RH) r 



4 Funding Source(s) 

Elementary Secondary Educatipn Act Title I 
Cost of Implementation 

$28,000-Reading$28,000-Mathematics. 
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Program SMILE (Self-Concept and Motivation Improvement through Language' 

Experience) , * Y 

Contact Person Barbara Plaisted * t 

* Waterloo School District ' * * 

Adiress 785 North Monroe Street 

Waterloo, Wisconsin 53594 , 

Telephone (414)478-2845 ' 

Target Grades Elementary Education; Juqior High Schools 

Abstract^ . * . v * 

The SMILE program uses the lapguage experience approach to develop the reading and writing skills 
of low ability students in grades 1 through 8. Based on tfie philosophy that student experiences 
generate the ability to talk, write and ?ead, the prpgram develops the students', self-concept through 
participation in successful writing and reading of personalized stories. Activities used io develop 
• stories include walking trips to local industries and businesses, cooking, making crafts, performing * 

science experiments in class, and speakers with various backgrounds and interests. The 'SOUNDS OF , 
LANGUAGE' series by Bil| Martin Jr. and commercially published trade books that have a nepeater I 
story line are also used. Pre writing activities include generating vocabulary lists, listening to related 
stories, reading and writing^hrections, and participating in discussions. The students' ^efforts are 
-published in attractive formats, size$, styles and shapes are varied and appealing. Twice a year an 
informal reading inventory is given to determine specific 'Skill strengths and weaknesses of each 
student. Word attack skills, sight vocabulary and comprehension skills are developed usihg the 
1 students 1 own writingand vocabulary lists. (RH) 

Funding Soufce(s) 

Elementary Secondary Education Act Title IV; Local School District 

Cost of Implementation ' 

Salaries for resource 'room teacher and instructional aide.. Approximately $25 per student for 
r cpnsurftable materials such as construction paper, laminating paper, film, and cooking supplies. % 

Program % A Change for Every Child' / k * . • 

Contact Person June Larimer' ^ 

Merton-Chenequa Joint School District, #8 * 
Address W 299 N 5614 Highway E 

Hartland, Wisconsin 53029 
Telephone 9 (414)367-2000 r 
Target Grades Elementary Education • * A 

Attract * • , 1 | 

"A Chance for Every Child" -addresses the wide range of reading abilities to be found in ^the , 
. elementary classroom. Teachers, working with the reading consultant, provide instruction at ^he 
appropriate level for the individual child. Training in study skills which will complement and enrich 
the basal reading series in use is also provided. The first year of operation for this project islhe school 
year 1981-82/ 
Funding Source(s) t 

Elementary Secondary Education Act Title II * ' 

Cost of Implementation 
' ' - Costs to implement the program are estimated at $ 10,200. 
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Reading Power in the Content Area 

Jo Rogowski 

Barron Area School District 
135 River Avenue 
Barron, Wisconsin 54812 
(715)537-5641 ext. 0 
Postsecondary Education * 



Telephone 
Target Grades 

Abstract ^ , 

# The goals 'of the project are: to narrow' the cap between student reading ability and the skill level 
required to read printed instructional materials; to help content -area teachers select and use textbooks 
and other reading-related activities; and to train, every teacher as a reading teacher. The program 
consists of five components. Testing trains teachers to use formal and informal testsr and inventories 

\ w -to assess reading abilities of their students. Readability analysis provides teachers with the knowledge 
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ilyze the reading levels of printed instructional materials, to ajafcly this knowledge 
^cts, and to modify and improve use of the printed materials to fit students' reading 
reading in the content area modules provide materials for -teaching reading in the 
ocabuiary development focuses on practical vocabulary acthfcties that the teacher can 
the tQtal curriculum. In addition, for vocational adopted project- developed 



and tools.to 

when selecting 

abilities. Tifte 

content areas 

incorporate, int 

vocational%tud 

glossaries are av 

that provides 

first year of opera 
Funding Source(s 

EJerrientar^econdary Education Act Title II 
Cost of Implementation '* . • > 

Costs include staffltirrje and "Reading in the Content Ar.ea" modules at $300.00 per 'set, Key Word 

Glossarie^at $3.00feach * ' 




Prbgram Rehding, Math f Language Arts Team Approach - Title I '• ' 

Contact Person Matilyn Dewitt » 

Wisconsin Heights School District (Black Earth-Mazomanie) 
Address Mariomanie, Wisconsin 53660 ' . V ' 

Telephone • . (608| 795-2254 , 

Target-Grades .ElerAentary'Educatio'ri; Jfthior High Schools , 

Abstract \ * ' 

The Title I Team"consists of a reading specialist, language clinician, two .elementary teachers and an 
art teacher. The skiiW areas* cohered in this* program areaanguage_deyel0p^Tieiit ( reading, English 
expression, and math. IThe children wjio are chosen .work in the area of greatest r\eed, in groups gf no. 
more than four. It is pdfesible for a child to work in more than one»area. Commercial and teachefr-made 
materials are used. Tne art teacher ^vorks with about one-tHird of these children reinforcing the basic 
skills, with creative projects. Before .beginning k project a child may have to read instructions, 
measure area, write instructions, compute cost', etc., thereby using, in a practical, way, the basic skills 
being worked qn by thelrest of the team. Children chosen for this area.are thosrf who need t6 see the 
practical application # of the ^asic skills or those with po6r self concept who rie^cT to improve their 
confidence The team also participates in the team meeting** of the other Units in the school in order 
to keep in close contact wifth the classroom teachers. 0 • , • . 

Funding Source(s) * ^ 

Elerrientajry Secondary Education Act Title I , 

Cost of Implementation < ' \ 

Salaries and materials. - , * * 



Program 
Contact Person 

Address 



Racine Standards Program 

Nfincy Neiii jK-6); Joe Papenfuss (7-12) 
Racine Unified Sphooi District 
2220 NoYthwestern Avenue 
Racine, Wisconsin 53404 
(414)631-7171 

Elemenljary Secondary Education 



Telephone 
Target Grades 
Abstract 

An all-inclusive*- 12 program for primary childrea^artb those studerits in elementary and' Secondary 
grades whose scores on the Metropolitan Achievement Testsjall below the 25th percentile of National 
norms, do poorly on the; school district diagnostic' fe^d- back, tests* or are recommended by their 
teacher or principal. The Pre-Primary Component abides a "full dawof education for up to 102. 
students whose progress in kindergarten Was unsatisfactory and who are not ready for first grade, the 
Intermediate Component operates at all elementary schbols and gives priority to students in the 6th. 
grade, then 5th, then 4th. These students receive small group assistance 'in>eading, English, and 
mathematics Each Elementary Standards Pr6gram is staffed wjth a teacher and an.aide. The Junior 
High Component serves 7th graders in all six junior high schools in the areas of reading,~English, and 
mathematics; 8th and 9th graders receive reading assistance. Each of the three high schools offers the 
assistance of one teacher in these areas. The Standards Program operates in^esignated schools during 
the summer. Other components include motivational activities parental involvement, competency 
testing, and assistance from guidance counselors.' Successful passing of competency tests afe required • 
by graduating classes (RH) _ . 



l 
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Program Descriptions^ 
Program Evaluation 



Progr 

, Research and Development Department, Racihe Unified School District . 
Funding Source(s) 

Local ScjAoi District - 
Cost of Implementation , * % 

jThe cost during 1980-1981* for the Standards Program, which includes trading, langua&e. arts, ajid 
mathematics, was about 1.8 million. 



■V^ X 



Program Mercer Reading-improvement Project 1 

Contact Person Joseph G. Crlsman # * 1 

1 , £ Mercer Public Schools . ^ \ 

'"Address Box.C * , * • 

Mercer, Wisconsin 54547 
Telephone J715) 476;2154 ^> ' % 

Target Grades Elementary Secondary Education 
Abstract — 

The g<jal of the Mercer Reading Improvement Project is to create a learning atpiosphere in the 
classroom that will stimulate the student to improve in both the cognitive antf affective learning areas. 
As a tesult, the child will not only feel better abput School, but will develop a positive self concept 
which will facilitate his learning in all areas. The project is initially strengthened by inservice teacher 
training on Positive Attitude Toward Learning (PATL) along^with the accompanying use of guidelines 
* and mandates of PATL in their classrooms. The first year of operation for this prograjn is the 1981-82 
^ schbolyear. (RHJ^ ^ * . - s 

Funding Source(s) 

jElementary Secondary Education Act-Title II : 
Cost of Implementation J * 

U : * 



Approximately $2,000.00. 



Pfogram . ^ Youth Tutoring Youth Program-Oregon School*Di$trict I 

Contact Person Dr. Patrick Meenari 
CESA15 V 

Address ^545 W Dayton St. 

Madison, Wisconsin 53703 / « 

Telephone . (608)266-9460 4 . n -P^*** 

Target Grades , Elementary Secondary Education * 4 

Abstract 4 . 

Students *vho need supplementary help in reading are selected on the basis of basal reading text level / 
and teachensurveys. Tnese students are paired with older students, usually on a one to one basis, and^ 
sessions are held two or three.times a week for 30 minutes each. The activities which ajre followed are , 
prescribed fqr each student. There is close supervision anc^ detailed planning on the part of the- 
teacher with assistance from an aide. (CWF) — 

Funding Source(s) * 

Ele mentary Secondary Education Act Title I v_ 

Cost of Implementation 

Cost of the materials is.the only extra expense. 

" ; : s ♦ . ~~ 

~ — — 1 • ' ~ \ ~ " — — 

Program. Reading/Title I 

Contact Person Jack Merrihevv * # 

• Superior School District 0 ' v 

Address * 823 Belknap Street \ 

* Superior, Wisconsin 54880 . * 

-Telephone . (715)394-0479 " 
Target Grades Elementary Education; Junior High Schools 
Abstract . * • ♦ 

In this Language-Expedience program a thematic approach is used. Varied experiences are provided to * 
stimulate new interests and provide a base for increased reading comprehension. Question* initiated 
_as the result of the experience are recorded. Answers, are sought'through extended exp^rtence, field 
' trips, and an increased desire to resd. An expanded vocabulary is developed by engaging the children ~ 

in meaningful activities which can involve social studies, science, language arts, and mathematics. 
- Thus, reading is attached to all areas of study. This growth in vocabulary is measured through pre and 
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post tests. ,The comprehension of this vocabulary; is measured by its usagfe in the children's creative 
wntmgs done in each/ unit. Children's reading needs are diagnosed' through informal testing 
- Individually made games and small group skill lessons are usedto strengthe&basic skills. 
Funding Source(s) , » 

* Elementary Secondary Education A</t Title I * 
Cost of Implementation , . r 

Additional costs to implement the program are negligible. . ' - 



Program Reading/English Rotation Model-Junior High (RER) 

Contact Person Nancy Gurrie ^ 

jBeloit Public Schotfl District 
% Addrdss 220 West Grand Avenue .. 

Beloit, Wisconsin 53511 



Telephone ' (606) 1364-6755""" " " 4 



3 



, - * 

, Target Grades Junior High Schools ' 
Abstract ' * . 

Beloit's two junior highs are adopter/adapter schools of the nationally validated Title h 
READING/ENGLISH ROTATION (RER) PROJECT developed in Thomson, Georgia. Procedures for 
student selection, -instructional emphasis, and evaluation have 'been designed to meejt the unique 
needs of Belojt's Title 1 eligible population. Beloit's RER project involves 7th grade students. The aim 
' of the project is to increase low achieving students' facility with reading and writing and ' 
subsequently, raise achievement levels. The thrust is an integration of the language, arte in both 
instruction and program organization. The RER project is-Beloit's attempt to explore an alternative to 

V traditional pull-out programs for Title I students. The -project utilizes three classrooms: an English 
^ classroom, a reading room and a Title I skills lab. Students are divi^d into three groups according to 
reading level. The three groups rotate among'the^three classrooms durihg the period of the rotation 
project . The building administrators schedule the students into a languafi arts block consisting of the 
first two class periods of the morning for a total of 90 minutes. One of those periods would have 
normally been fc&lish and one a study hair. The RER staff in each school consists of a district funded 
reading specialist, a district-funded English teacher, a Title I teacher and a Title I instructional aide. 
One staff member serves as a team leader. All' team members have a common planning period during 
the third class period of the morning and plan together at least once a week. In the READING ROOM 
the reading specialist instructs students in basic reading comprehension, vocabulary and 'word 
analysis skills. She' introduces themes,, reading skills and vocabulary. In the ENGLISH ROOM 
students are engaged in basic English- skills including language study (grajmmar and- spelling), 
composition (content and mechanics, and oral language skills. In the SKILLS LAB the Title I teacher, 
assisted by an instructional aide, provides for small group and individualized help in reading and * 
writing through the use of language techniques and specific skill reinforcement. \ " . 

Funding Source(s) . ^ ' 

* Elementary Secondary Education Act Title I; Local Scft'ool District 

Cost of Implementation 
' Specific personnel, inservice and materials costs for Beloit's (Wisconsin) project are available frofnfhe 
scHool district. , 



Program KindergajteivProgram * ^ * 

Contact Person Velma'L. Dauert 

* Edgerton School District ' ' « ' * t 

.Address 100 Elm High Etr ive 

Edgerton, Wisconsin 53534 1 > t i 

Telephone (608^884-9402' 

Target Grades Primary Education ■ ..' 
Abstract # 

This individualized kindergarten reading program uses the language experience approach to teach 
pre-reading and beginning reading concepts and competences by building, in sequence, on whatever 
awareness for print -the child already has upon entering school. It promotes listening, speaking and 
socialization skills as well a^ self-concept development by providing sharing and discussion activities. 
Some specific language experience activities, are key words, personal, dictated stories, group story 
• writihg and personal self written stories. (GAW) * . 
Fundmg*Source(sv. f • * i 

Local School District 
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Cost of Implementation 

The cost to^j^ school district was approximately $0.35 per child in' addition to the general 
„ kindergarten supplies needed such as, 12x18 paper and newsprint, crayons/ chart paper, magic 

markers and trade books. " , 



\ 



Program , Remedial Summer School Competency Program 8 -\ 
Contact Person Marlin L. Tanck \ v 
* " • Sheboygan Area^School District * * 

Address 830 Virginia Avenue , / % ' \ 

, ^ " Sheboygan, Wisconsin 5308 1 

Telephone (414) 459-3533 
• TvgetGradesy Junior High Schools J * 

^ Abstract' / ' ' * 

The district board of education requires students to pass a competency test in three basic skills areas. 
. Beginning with the class of 1983, students must cjemonstrate competency in mathematics, reading," 
aria writirjg. Eighth graders are given an equivalent test to prepare them for the actual test they will 
t^ke when they are sop hoipores. This diagnostig "flag" will identify students wijth seripus d^j^Tencies 
in the basic skills who mayjiave difficulty passing the compet^icy test. The project has two goals. 
First, the project proposes to set up a remedial program modeled after a similar prograrfi in Racine, 
Wisconsin for those students identified as deficient. It wijl institute a four-week course fpcusifrg on 
deficiencies identifier! by an objective referenced test. Second, a curriculum will be developed which 
, v will allow teachers td design instructional approaches to address deficiencies identified by testing. , 
'rtiis process will allow the information revealed by the testing program to be translated into 
instructional strategies\ • X * 

Funding Source (s) ^ * 

Elementary Secondary Education Act Title II v \ 

Cost of Implementation — > * 
' District-states the costs to be $4,986,664 V } * , ^ 

Program " Exemplary Center fbr^dReading 'Instruction Language Arts Program 
ContacbPerson RogerJflumb ^ 

• Menominee Indian School District • • * * 

Address K^shena, Wisconsin 54i35 * * * 

Telephone (715)f99-3?45 
Target GVades Primary Education 

Abstract i » . 

The Menominee Indian School district staff recognized a need to improve students' language arts skills 
through increased teacher effectiveness. The model that the district adopted to meet this need is the • 
program developed by the Exemplary Center for Reading Instruction (ECRI) V The ECRI program is 
characterized b«>individualized instruction techniques and positive reinforcement.. The goals of the 
program are to help-structure a district-wide language arts program, improve teacher effectiveness in 
meeting the instructional needs of individual students, and increase the skill mastery antl reading 
» ' achievement levejs of students. Procedures used to-implement the program are inservice education, 
• specific scheduling strategies, and modified teaching mefhods and techniques. Expected outcomes of 
the program are to provide teachers withlhe knowledge and materials to implement mastery learning 
activities in their classrooms and to improve students' achievement 'in the basic Skills. 
Funding 5<5urce(s) * • 

Elementary Secondary Education Act Title II; Elementary Secondary Education«Act Title IV; LocaJ 
School District * • * » 

Cost of Implementation V . 

The Menominee Indian School District estimajes^the cost of implementing the, program to be'^ 
$25,000.00. . \ 
' S_ g ^ j , 

Program Functional Reading: Rea(|ing«and Study Skills a 

Contact Person Kim Twesme * f 

v 31air School District 

Address * 219 S. Main 

Blair, Wisconsin 54616 , s 

-Telephone , (608) 989-2525 " * % ' " - « ♦ 

Target Grades Intermediate'Grades; junior High Schools J0O • 
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Abstract • . " ; 

This program has three goals. They are to 1) provide inservice training to assist the staff to teach 
functional reading and study skills, 2) improve student achievement in reading comprehension and 
the use of reference materials, and 3) expand AV software, nontiction, and reference books available 
in the IMC. Using the RunctionarAeading Program of the Holmen School District as a nfodel adapted 
to meet these needs, the program includes research reading, survival skill reading, and study skills. 
To' prepare students to function as literate adults who can both get and use information is the goal of 
the functional reading component. *The expected program outcome will be better trained teachers and 
expanded ilseof the IMC. As a result, better trained teachers and a better equipped IMC are expected 
to improve students' study skills and functional reading abilities. The first year of operation for this 
"*y v r , program is the 1981-8Z school year. , • -\ 

i Funding Source (s) • 4 <, ^ 

Elementary Secondary Education Act Title II « 
Cost of Implementation 

Blair School District states the cost of the program to 1 



tob^5,000.0p; ^ 



/ 



Program Computer-Assisted^Diagnostic-Prescriptive Prografh in Reading and 

Mathematics (CADPP) . 
Contact Person Debra J. Glowinskj. • ^ 

Title I Office - % ' • 

Address * Box 292 

Dillwyn, Virginia 23936 
Telephone* (804) 983-2714 or (§04) 983-2863 i 

Target Grades Elementary Secondary Education . ______ . 

Abstract * ' * • * 

\ CADPP is a remedial program in reading and mathematics designed to supplement the xegular. school 
program. Both regular and Title I curricula develop-and utilize teacher-made games; worksheets, and 
manipulative ^materials. The staff believe that diverse learning styles require a variety of 
supplemental materials to reinforce skills. CADIJP has tHree major components; A diagnostic 
approach to individualized instruction, a learni^p center approach to classroom^management; and an 
individual, computerized prescriptive approach to instruction in areas of need. Essential elements of 
' the program include diagnosis with a criterion referenced ^test, use of a computer to develop an 
individualized educational plan, an instructional management system incorporating learning stations, 
and maintenance of a continuing-computer update of instructional activities and pupil progress. Use 
of a computer id perform the clerical duties allows teachers more time for instruction. Intense ^staff 
development provides the computer with a data bank containing information on student, 
characteristics and learning material characteristics. After diagnostic testing and teacher observation ■ 
define skih\tieed$ the computer matches the.two sets of characteristics to prepare the prescription ( 
best suited to each individual student. The teacher receives technical assistance in effective 
implern^tation of the students's program. ' - <s 

Program Evahflation 

This program has been validated by the JpRP, 6/79. • 

Funding Source (s) * 

* fclementary Secondary Education Act Title I • - 

Cost of Implementation ' 

Based on 468 pupils, start-up cost is $45.51 per pupil. In addition, cost for implementing a 
.criterion-referenced testing program and instructional management system is $13.64 per pupil. 
Continuation costs are $ 10.32 per pupil, .based on 630 students. « 

— -+ ~ % — : : ; 

Program ALPHAPHONICS: Reading Readiness Training Program. 

Contact Person Jeanne Stout Judith Brown or Gretchen Ross 
Ponderosa School 

Address 295 Ponderosa " 

South San Francisco, California 9408D 

Telephone (415)588-8082* j , 

Target Grades Primary Education i > * *% 

Abstract / , ' \ \ * 

ALPHAPHONIfS increases reading achievement by promoting the acquisition of basic readiness v 
skills while it helps children develop positive academic self-images. It stresses both positive 
reinforcement and a belief, in the ability ot each child to succeed. It combines frequent repetition of 
letter sounds, systematic review, and immediate correction of confirmation of children's responses 
with a game-like presentation of materials and a great deal of positive feedback from the teacher. The 



' . <Reading-39> . 



Basic Skills Resource Guide 

Reading , , ' , 

Program Descriptions ; ^ • ' — 

. necessary repetition is made interesting by the presence of Astro, an imaginary friend ipom outer 
space. Astrp's bac, an essential program crop, contains lesson* materials'for the day. The children 
believe Astro is the source of food reinforcements and badges awarded to tkem each week. An 
ALPHAPHONICS Jesson lasts about 20-30 minutes every day. It can be used for large-group 
instruction, small-group enrichment, or individualized programming. The children begin an 
individualized reading program wljile they continue with the ALPHAPHONICS lessons. The firs^ part . 
of an ALPHAPHONIQ5 lesson consists of a lively class discussion during which the teacher presents 
the day's worksheets. The teacher then works individually with students who need enforcement or * 
enrichment. ALPHAPHONICS does not require the,us$ of a teacher's aide, although the use of aides 
allows increased individual attention to eaeh student. 
Program Evaluation s " u 

This program has been validated by the JDKP, 2/25/74. 
, • Funding Sources) 

Efen^entary Secondary Education Act Title III 
Cost of Implementation /• 

The program's implementatior/ costs are stated to be the following: ALPHAPHONICS manual, 
•including Astro's Bag (one p£r classroom), $34.94; Astro Doll, $34.94; one to one, $2.14; complete set 
of materials, cost $80.00 per classroom; one-day training, costs of trainers' transportation and per 



per classroom; one-day training, costs of trainers' transportation and per 
00 pet day during weekends and sui 
videotaped series varies; filmstrip and cassette overview, $ 10.00. * 



diem (honorarium 4100.00 pet day during weekends and summer only); training cost through^x 



Program Basic Skills in Reading (BASK) ^ 

Contact Person MarjorieH. Benz 

V Manchester Public School District - * 

" V Amoskeag School . ^ * ' - * 

Address' \ 121 Front Street* . • , 

Manchester, New Hampshire 03102 * J' 
Telephone { (603)669-3295 * 



Abstract J. 

BASK is an adopt'able/^daptable program that can be vised ih several ways to upgrade reading skills. 

Target pupils.are remedial. It is a pull-out project, using a criterion-referenced format and including 

individualized diagnosis, prescription, and instruction. -The BASK curriculum is targeted to basic 
^.reading skills-readiness, phonics, structural analysis, comprehension, and study reterence^skilk. 

Each child iji the program receives T5(5 minutes of instruction weekly (30 minutes dailyj^worfting in 
- smeU groups' or pn a one to one basis^The heart fcf the project is the individualized' small-group 

instruction given daily in the chHd's familiar classroom setting. Frequent diagnosis and flexible 
4 prescriptive teaching ensure .pupils' experience of success. Pupils evidencing possible learning- 

disabilities are referred for testing and programming, if needed. Computerized information retrieval 

is used for diagnosis, prescription, and recordkeeping. The* computer also processes progress reports 

for parents and school staff. The project is designed also for' manual recordkeeping and data 

processing. (GAW)*- ■ 4 • 

Program Evaluation * 

This program ha^beeA validatecLby the JDRP, 9/1 1/75. 
Funding Source(s) • \ . a * 

Elementary $econda/y Education Act Title I * 
Cost of Implementation 
• Approximately 65% of materials used can be made from materials available at the BASK Resource 

Center. Commercially available materials make up the remainder. Projected cost per pupil in 1978, 

$401.20. ' m 
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Contact Person 

Address 



Project Catch-Up 

Fay Harbison 

Newport-Mesa Unified School District 
P.O.Box 1368 

Newport Beach, California 92660 ' 
(714) 760-3300 . 
Elementary Education 



Telephone 
Target Grades 
Abstract 

Project Catch -Up is a laboratory program designed to provide remedial instruction to improve the 
achievement in reading and/or math skills of children who test in the lowest quartile in these areas. 
Classroom and laboratory teachers work closely to identify program participants, and formulate a 
„ laboratory schedule that does not cause any child to rmss reading or math in the regular classroom. 
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Laboratory teachers identify individual needs by means of diagnostic 




Reading 
Program Descriptions 



'hey then select 



materials and methods from a wide variety of high-interest resources available in the laboratory to 
meet the child's needs. Children spend an average of one half hour.per day in the laboratory, in groups 
of one to three, working witMhe teacher on gkiii deficiencies. The program is^designed in such-a way 
that each child experiences *cces£, and moves toward the acquisition of .more difficult skills armed 
with increased confidence. Staff have identified materials according to priority. (GAW) 
Program Evaluation ' 

The model for this program, Project'Catch-Up, has been validated by the IDRP, 4/4-5/73 
Fflnding Source(s) / , 

Elementary Secondary Education Att Title I 
Cost of Implementation 

The cost for^iaterials is $4.50-$20.00 per child depending on.funds available and for equipment tfcree 
high interest instructional machines per laboratory at $290 00 per machine. Staff needs may be met 
with Title I funding. . , <g? ' 1 , * 7 
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Pjtogram 
^£ontact Person 

Address 



A Chance for .Every Child , 
Kathryne D. Sowinski 
Van Dyke Public Schools 
22100 Federal . 
Watrren, Michigan 48089 , 
•(313), 757-3438 or (313) 757-6600, ext.316 
Elementary Secondary Education 



Telephone^ 
Target Grades 
Abstract - 

A Chance For Every Cfiild uses a team approach to solve the problems of low -achieving students 
within the regular classroom. Reading specialists work with classroom teachers and principals to* 
develop a sequential program for selected students. The project involves eight factors: the classroom^ 
teacher retains instructional responsibility; classroom teacher-consultant dialogue is continual; 
teacher managerial and instructional skills are upgraded; the student is provided with instruction at 
his/her individual level; high-interest materials and student recognition are effective motivators; 
teacher and student attitudes change gradually; high morale is maintained for teachers and students; 
~~5Uid achievement, self-confidence, and motivation continue to grow, * 

Program Evaluation 

The model for this program, A Chance fpr Every Child, has been validated by the JDRP, 7/1/76 

Funding Source(sp 

• Elementary Secondary Education Act Title I 

Cost of Implementation 

Initial costs' for materials gnd equipment vary from $500 to $300£ per building; costs for project 
( materials are $150 minimum per building; costs for pre-and posttestTng average approximately $0 60 
per child. No figure is included for personnel, the largest single item. 
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The following organizations provide resources and inform_^tion_for educator? as w^H as the 
_ general public. Contact pa^h on& directly for further information. 

„ , £ i 

m ' ' * A — v 

Organization < Department of Public Institution I ' 

Division for Management, Planning, 'and Federal Services 

Bureau for Evaluation, Planning, Assessment, and Research » ^ 

Wisconsin Pupil Assessment Program y 
Contact Person Russell Allen- , - 

Address 125,South Webster * 

f P.O. Box 7841 . 

Madison, Wisconsin 53707 t , 

Telephone (608)266-7941 ; 

Service Area State of Wisconsin \ . 

Target Group Teachers and state government officials and citizens. 

Abstract • 

The Wisconsin Pupil Assessment Program, administered by the DPI, uses objective-referenced tests, 
developed in Wisconsin and designed to measure-specific objectives in the basic skills areas. The^four 
goals of the program are to provide the legislature, governor's office, and citizens with a measure of 
student performance in selected academic areas,, a comparison of Wisconsin public school students to 
the rest of the nation in mathematics, reading, and language, & description of student scores over a 
period of years and materials and technical assistance tq^ schools whic h volun tarily use the products 
* ( an4 processes of the, program. Local Wisconsin schools, 66th public and private, Jiavc the option oi 

administering these tests to their own students. (pAWjT ♦ . - r 

Resources / h ^ • ''. 

Results of the Wisconsin Assessment Prograrrt, information afcjout the program, and test construction 
are available from this office. * ^ 

Materials Distribution Policy * ' * 

Contact the Assessment Office-. m * 

Publication List . w - 

Publication list available from the DPI Publication Office. 

■ rr-" — ^- — ' \ 

Organization Wisconsin Research and Development Ceifter,f6r Individualized; 
Schooling * . 

University of Wisconsin -Madison "* *' + 

% College ot Education .« 1 * 

Contact Person Marshall Smith 1 

Address ■ 102fLWefct Johnson Street - , ♦ . . 

. Madison, Wisconsin 53706 , • ^* 

> Telephone ' (608)#63-420Q . . , 4. 

Service Are& ' State of Wisconsin * - • . 

. TargetCroup Elementary and secondary teachers and colleges of education. 
Abstract ^ , * % / 

* The mission of the Wisconsin R&D Center is to understand, and to help educators deal with, diversity 
among students. The Center pursues its'mission.by conducting and synthesizing -research, developing, 
sti^tegies and materials, and disseminating knowledge bearing upon the education of individuals ana , 
diverse groups of students in elementary and secondary schools. Specifically, the Center investigates: 

\ -diversity as a basic fact of human nature, through studies of learning and development -diversity as a 
central challenge for educational techniques, through studies of classroom processes -diversW as a 
key issue relations I i lI if ^L i individuals and institutions, through studies of soJao^J^pftJcesses 
-diversity as a fundamental question in American social thought, through studies of social policy * 
related to education. The Wisconsin Research & Development Center is a non-instructipn&l , 
department of the University of Wisconsin-Madison School o| Education, supported primarily with 
funds from the National Institute^of Education. (GAW) ' * . « ^ . % 

i Resources , * v . • m • 

Books, scholarly reports, workshops, conferences, films, filmstrtps, games. 



• : - < Reading - 42 > 



J 07 



Basic Skills RescmrcMiuide ; . f 

~ - Reading 

: , . ' ; * . Organizations 



Materials Distribution Policy • . . * . 

Single copies of a few items are available free of charge .from the Center office. Most items are sold for 
3 Cost-recovery fee^ - — ' ^ * ♦ • . * 
Publication List ' ' / 5 *\ ^ ' - 
• " Bibliography of Publications" is available free of charge from-the Center Office. 
. i i _ - , 

Organization International Reading Association > ■ * ' . * 

Contact- Person DrewCassidy* * , , < 

Address 800 Barksdale Road ' ' ' . * • 

4 P.O. Box 8139 - . • . ; ' 

^ Newark, Delaware 19711 * ^ 

Telephone '(302)731-1600 j[ ' ; h ' \ ^ < . 

Service Area International / - * ' ,im ' ' > 

Target Group Reading teachers-and colleges of education. • . * - * s 

Abstract!-, . / . * * * " c f C 

The IRA, a professional organization vyhich includes parents, has three general goals:lo improve the 
quality of reading* instruction through the study of the reading process, and teacftinjftecfipiques, to 
promote th£ lifetime readihg ; habit and awareness among all people of the in^pact of reading, and to 
promote" the development of every reader's proficiency to' the highest leyelT It is organized into 
,counqils apd national affiliates which, as the working foundation of the Association^, nold'regufar 
meetings, annual and regional conferences. A world conference is held biannually. Cqinmittees 
explore in depth many suojects»such as adult basic education, parents and reading. -The program is 
x supported by professional staff. (GAWj y. . 

Resources ■ . ' * ^ * * _ - t _ : 

TRe four journals are "The Readifig Teacher" "Journal of Reading, " " Reading Research Quarterly" 
^nd "Lectura y Vida." Numerous books and pamphlets are also proauced. * J 

IVlaterialk Distribution Policy "* • * * 

Items are sold for a cost recovery fee with a discount to members. 

Publication List . * ' ' . 

An annual catalog "Publications" is available from ih€ Association. * * 

/ • . . • ' ■ • - • . ' ' r 
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The following persons 'provide consultant service^ from DPI. Their services and resources are 
described briefly. Contact them directly for further information. 



1^. 



Name * ■ 
Job Title 
Organization 



Address 



Kellner, Robert, 

Supervisor, English And Communication Arts 
Department of Public Instruction 
Division for Instructional Services 
Bureau for Program Development * 
125 South Webster Street * 
P.O. Box 7841 

Madison, Wisconsin 5^707 • • 
(608)267-9270 . 

Local schoo] districts. , * 



Telephone . 
.Target Group 

Abstract # 

Provides state level leadership, supervision, coordination and consultation related to Englfch, speech, 
theater and 'journalism education in Wisconsin. This includes assistance with curriculum * 
development at the local level, program coordination between elementary, secondary and higher 
education, channeling to local schools and universities pertidf nt information available from state and 
national sources and developing programs based on professional research, DPI guidelines and local 

■ district needs. 

Resources 

Curriculum planning, development and implementation guides; program evaluation materials; 
elementary and secondary skill development materials; bibliography materials for professional 
orgarfizations; local school and-university program data. • v v 
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The 'following print resources may be obtained from the source or sources, indicated. This 
, information follows the label Sources) in each entry . 

« 

• If the item is available on microfiche and you wish to borrow it for one month, send 
your request to: DPI Library, 125 South Webster Street, P.O. Box 7841, 

• Madison, Wisconsin' 53707. Be sure to include the six digit ruimber which 
begins x»\th-the letters "ED". This number is printed after the microfiche loan 
information! 

• If -the item is available in hard copy- and you wish to purchase it, contact the source 
indicated. The latest available price information is included, 

• If the item is a journal article, request a copy from your local school IMC or public 
library. If the library does not have it, request that they get it through interlibrajy. 
foan. ,, / 



Author(s) Bernhardt, Bill * 

Title - A Short Course in "Just" Writing .J ' ' ^ 

Jour Cit Teachers and Writers Collaborative Newsletter; 6;^2; r 24-32; w 75 

Source(s) I 

Hard Copy Tnterlibrary Loan - Journal Article * 
Abstract 

Describes a brief creative writing course in which students can teach themselves how to write and 
includes sample instructional materials and exercises. (RB) 



Author(s) 
Title 
Orig Inst 
Pub Date 
Note 
Source(s) 
Hard Copy 



Brown, Rosellen, Ed.; And Others 
The Whole Word Catalog. 

Teachers and Writers Collaborative, New York/N.Y. 
f28p. « 



National Council of Teachers of English, 1111 Kenydh Road, Urbana, III, 
61801 (£tock No. 32958, $1.50 non-member, $1.40 member) 
Abstract ' z 

This catalog, addressed to teachers of writing in the elementary and high schools, consists of (1) 
suggested assignments to stimulate creative writing, (2) descriptions of materials snd assignment 
references that might be used with the assignments, (3) a list of bodks and magazines containing 
anthologies of writing by young people, aiid.(4) resource lists an4 organizations useful to the writing 
teacher. The catalog is k product of the Teachers and 'Writers Collaborative, an organization of 
professional writers, poets, and teachers experimenting with innovations in the teaching of writing. 
Many of the ideas were developed in large classrooms in New York City, but they c^n be used with 
small groups and with individual students. The assignments represent open-ended "recipes" rather 
than strictly defined methods or curriculum designs; the authors Stress that students should write for 
fr enjoyment,.with their own voices, not mimicking the voice of a textbook poet or a voice they think the 
teacher wants to hear. (Author/DI) 5 ' 



Author(s) 
Title 

Orig Inst 
Pub Date 
Note 



ERLC ~ 



Kellner, Robert ^ 

Analysis of K- 12 .Writing Programs Based on NCTE Standards for 
Basic Skills. 

Wisconsin State Dept. of Public Instruction, Madison. 
May 79 
lip. 
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Source(s) 

». „ Microfiche * One month loan from DPI Library; Request '£0196034 

* Abstract ' . " 

As a means of assisting school districts in their appraisal of kindergarten through grade twelve writing 
^programs, a brief list of questions concerning the major areas that form the Qucleus of a balanced 

Eroeram is presented in the form of a rating scale. The questions cover the^Following areas: (1) 
ackground for a writing program, (2) overall plan of the program, (3) philosophy and articulation, (4) 
student and teacher activities associated with the writing process, (5) student and teacher activities 
. associated with usage and revision, (6) evaluation of individual student writing growth, (7) program 
.evaluation, and (8) parent involvement. (FL) ^ - * > 

■ * ^ 
C AiitfVor(s), Kasden, Lawrence N., Ed.; Hoeber, Daniel R., Ed. < 

Title Basic Writing: Essays for Teachers, Researchers, .and Administrators. 

. Orig Inst National Council of Teachers of English, Urbana, 111. 

Pub Date '80 * . % 

Note 178p. * \ 

Source(s) 

Ifticrofiche One month loan from DPI Library; J?eqruesf ED186928 * " 

' MardCopy National Council of Teachers of English, 1111 KenyoriRd., Urbana, IL 61801 

(Stock No. 02689, $7.75 member, $9.50 non-member) : 
Abstract ^ 

The 12 essays in this collection address the concerns of basic writing teachers and those who Jeach 
basic writing teachers. The first essay discusses the^ characteristics 5 of, the low achieving college 
students who require basic writing instruction and argues for' basic writing eoOrses that are based 
upon a thorough understanding of students' nature and needs, while the second essay focuses on the 
composing process used by^ome basic writers and on the differences between this process and the 
composing proces^of more skilled writers. The following four essays contain descriptions of a basic 
writing program at a community college the programs designed for use by the member schools of the 
Western North Carolina Consortium, a writing laboratory, and an interdisciplinary writing program at 
Boston University. The seyenth essay discusses writing assessment and recommends the use of a 
carefully constructed objective test of students' knowledge of writing skills, while the eighth essay t 
reviews the types of tests basic writing-teacher? and administrators may use and the purposes of each. 
The ninth essay discusses the training of teachers of basic writing and the tenth addresses staffing and 
* operating peer-tutoring writing centers.. The eleventh essay reviews research in the area of writing and — 
the final essa/provides a selected bibliography of composition and basic writing. (FL) 

( < : ; ±± '—L i 

Title - All About Letters .' f - , 

11 Orig Inst - National Council of Teachers of, English, Urbana, 111.; Post Office Dept., 

Washington, D.C. * < - 
Pub Date 79 

Note 68p. , ' \ 

Source(s) 

Microfiche One month loan from DPI Library; Request ED 18 1463 
' Hardcopy National Council of Teachers of Enjjpsh, 1111 Kenyon Road, Urbana, IL 
61801 (Stock No. 01135, $1.50 single Copies; 20 or more $0.75; Orders must 
be prepaid) , i 

Abstract / ; 

This booklet, designed to promote the lettef writing habit, provides information about writing letters 
in a variety of situations. It is divided into several sjiort sections with illustrations. Reason^) write 
letters and postcards are offered by several" authors and celebrities including Stevie Wonder, Darryl 
< Stineley, and "Dear Abby." v Addresses for pen pal organizations are provided^ and plades to write for 

celebrity addresses are suggested. Tips. on writing letters are given on the following topics: writing 
about consumer problems, writing and applying to colleges, writing letters of job application, writing 
letters to th§ editor, writing for information- of all types and writing to government representatives. 
Many sources for addresses and hints on how to address mail properly are provided. Address 
abbreviations and an explanation of the ZlP code are also included. ThHast section, a student's guide 
to postal services and products, explains classes of mail, speed of delivery of different types of mail, 
how to send valuables through th« mail, packaging, arid various proofs of mailing and delivery. 
.(MKM) ^ ^ 

S / • • 
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Author(s) . 
Vitle 

Orig Inst 

Pub Date 

Note 

Source(s) 
Microfiche 
Hard Copy 



— ; *: — \ *— 

Stanford, Gene; Anql Others 

Ho>v to Handje the Paper Load. Classroom Practices in Teaching 
English, 1979-1980. 

National Council of Teachers of English, Urbana, 111. • 

79: . ■ X 

134p. . 

*> 4- . 

Oge montiiloan fronrDPI Library; Request EDI 76334 ^ 
National Council of Teachers of English, 1111 Kenyon Road, Urbana, Illinois 
61801- (Stock No. 06897, $4.50 member, $5.00 non-member) 
Abstract . \ f 

This collection of 27 articles written by educators suggests to classroom teachers creative ways of 
teaching writing well even when confronted with unreasonably large classes. The articles, are 
presented undef six main headings: ungraded writing, teacher involvemerrt-not evaluation, student 
self -editings practice .with parts, focused feedback, and alternative audiences. The > first section deals 
with free- writing, journals and other nongraded activities that can have an effect on students' skill 
d £ V£iGprric nt ; the second Section presents ways teachers can become directly m veiled in the writing 
process-lab tactics, role playing, and writing along with their students; the third section deals with 
ways students can identity and correct weaknesses in their own work before submitting it; the fourth 
section suggests ihe identifying of specific skills students need to practice and of ways to practice them 
wittf shorter forms or with particular aspects of writing; the fifth section recomnaendsMhat teachers 
focus on a few errors tfiat can Be corrected by students at their present level of skill; and the last 
section includes methods involving peer evaluation and proofreading of student writing, ahd setting 
up critique groups in the classroom. (AEA) - ' . 

^ , : 



Title 

Orig Inst 

Pub Date 

Note 

Source(s) 
Microfiche 
Harc^opy 



Composition in the Language Arts, Grades 1-8: An 'Instructional 
Framework. Bulletin No. 5478. 

Wisconsin State Dept. of Public Instruction, Madison. 
(78) 
34p. ' 



Dn^Ia 



12^PU 



th WebstQt 



One month loan from DPI Library; Request EDI 70767 
Department of Public Instruction, Publications office, 
Street, P.O. Box 7841, Madison, WI, 53707, $1.00 
Abstracts 

*" Designed to help elementary and middle school language arts teachers structure a comprehensive 
objectives-basedf composition program, this guide attends to fundamental rhetorical concepts that 
should enable schools to ef f ectively *ise existing resources while extending the range of instructional 
potentials in areas not often included in commercially produced materials. The guide is premised 
upon the importance of rhetorical concepts, processes, and forms in effective composition; it 
delineates objectives and activities in selected major composition areas; and it incluaes guiding 
questions and definitions for writer self-evaluation. An appendix contains student monitoring sheets. 
1-F.t) ^ 



Author(s) 
Title 
Orig Inst 



r 



Chew, Charles R.; Schlawin, Sheila A. 
Write? Right! 

Dutchess County Board of Cooperative Educational Services, Poughkeepsie, 

78 >- 
86p. . S 



One month loan from DPI Library; Request^ ED165164 



Pub Date 
Note 
Source(s) 

Microfiche 
Abstract 

The materials in this -manual include the activities and creative writing samples from a summer 
inservice writing skills workshop conducted for 32 teachers from seven school districts. The outlined 
writing .activities cover a variety of topics that involve describing real and imaginary objects, naming 
objects in a newly created world, writing poetry using printed words from the newspaper, composing 
shopping lists for characters from children's stories, creating slogans for campaign buttons, and 
writing according to the forms used in obituaries, television guides, and advertisements. The manual 
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also contains detailed lesson plans developed by the workshop participants; a discussion of the place 
of basic skills in writing, suggestions for evaluating student writing, a bibliography* of teacher 
resources on writing, and ideas tor expository writing that require using the community and school as 
resources. (MAI) " * ' >• ■ 



Title 



language Arts Task Force Scope and Sequence for Writing Skills K-12. 
Revisecf Edition. 

Mounds View Public Schools, St. Paul, Minn. . 

77 • ' . % ■ , 

35p. . . 



One month ldan from DPI Library; Request ED163496 



Orig Inst 
Pub Date 
Note 
Source(s) 

Microfiche 
Abstract 

Following an organizational outline of specific language skills associated with expository writing* (but 
applicable to creative writing as well), this booklet charts the introductory, teaching/refinement, and 
mastery levels from kindergarten through grade 12 for writing skills in the categories of sentence 
tuu i 'i P a . ra 8 ra P h str ucture, composition, research paper skills, and proofreading/revision skills. 
I he booklet includes a glossary of terms and answers to commonly asked questions about the scope 
and sequence of the writing skiljs. (RL) \ ■ , ' 



Author(s) 
Title 

Orig Inst 
Pub Date 
Note 
Source(s) 

Microfiche 
Abstract 



Florio, Susan , 

The Problem of Dead Letters: Social Perspectives on the Teaching of 
Writing. Research Series No. 34. 

Michigan State Univ.., East'Lahsing. Inst, for Research on Teaching. 
Jun78 ' - w ■ 

21p. 

Oijte month loan from DPI Library; Request y ED 1 63492 > 



Comments of experienced teachers suggest that writing may be avoided in school not dimply because 
ot its inherent difficulty, but because its undertaking t&ically lacks connection to anything else in the 
lives of students or teachers. It is possible that teachers can best serve the acquisition of writing skills 
by structuring the social occasions within which writing might function meaningfully, thus creating a 
situation similar to'that in which children first acquire language skills. One second-grade classroom in 
central Michigan, in which children flo a great deal of writing, was studied clo,sely by researchers 
• \ m § S ne sch ° o1 y? ar * The classroom had been transformed into the town of "Betterburg" and 
included such features as law enforcement and governing agencies; cultural and* commercial 
activities, and-a postal system. Children wrote often an^roduced a wide variety of documents; their 
central writing activity* was writing letters to each offier, their families, and such outsiders as 
. manufacturers of toys and games. The postd system of Betterburg symbolizes the potential efficacy of 
the students in the world of communication. (The -report includes items showing the importance 
students attached to their town of "Betterburg" and a table showing writing products and occasions 
for writing on one partieular day.) (GW) 



Author(s) 
Title 

Orig Inst 

Pub Date 
Note 

Source(s) x , ' . 
Microfiche 
Hard Copy 

Abstract 



Day, Robert, Ed.; Weaver, Gail Cohen, Ed. 

Creative Writing in the Classroom: An Annotated Bibliography of 
Selected Resources (K-12). . 

ERIC Clearinghouse *on Reading and Communication. Skills, Urbana, 111.; 
National Council of Teachers of English, Urbana, 111; % 
78 

122p. 

One month loan from DPr Library; Request ED161038 
National Council of Teachers of English, 1111 Kenyon Road* Urbana, Illinois 
6180HSt6ck No. 09284, $4.75 mepaber, $5.50 hon-member) 

This bibliography annotates over 7(fd .books and articles published from 1950 to 1976 that discuss the 
teaming of creative writing in the elementary and secondary classroom. It is intended to enable 
teachers to locate a variety of materialstto aid in planning teaching approaches ^nd techniques and to 
help teachers and students pursuing studies on the teaching of creative writing to learn about relevant 
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research studies and teaching trends. The entries are divided into four categories, theory (the value of 
creative writing, teacher- and classroom-related factors, and research findings); practice (teaching the 
writing process, teaching poetry writing, teaching fiction and drama writing, and materials for student 
use); results (responding to student work and publishing student work); and special resources 
(anthologies of student work, magazines that publish student/Work, writing contests, and other 
resources). The bibliography is indexed both by author or editotand by subject. (TJ) 



Author(s) Cooper. Charles R., Ed.; Odell, Lee, Ed. 

Title Research on Composing: Points of Departure. 

Orig Inst National Council of Teachers of^Engiish, Urbana, 111. 

Pub Date 78 ' < 

Note 209p.; Papers from the Buffalo Conference on Researching Composing held 

at the State University of New York at Buffalo in 1975 



Source(s) 
Microfiche 
H^rd Copy 



One month loan from DPI Library; Request ED159673 . 
National Council of Teachers 'of English, 1111 Kenyon Road, Urbana, Illinois 
61801 (Stock No. 40696, $6.50 non-member, $5.50 member) § 
Abstract b \ 

While the chapters of this book present a variety of perspectives, they share the common goal of 
redirecting ana revitalizing research on written composition.. The authors review research on written 
, discourse and the composing process and raise questions regardftig information and skills that 
teachers and researchers need to consider. The chapters discuss implications for research in 
composing, the composing process and the functions of writing, needed research on invention (when 
rhetorical theory is the basis of composing); implications of cognitive-developmental psychologyfor 
research von composing; the role of the hand, eye, and brain in the writing process; the writing of 
young children; the process of discovery in internal, revision; research strategies for the study of 
« revision in writing poetry; helping young children start to write; and procedures for identifying 
invention in writing. (MAI) * ■ 



/ 



Author(s) 

Title 

Orig Inst 

Pub Date 

Note 

Source(s) 
Microfiche 
Hard Copy 



Cooper, Charles R.; Odell, Lee 

Evaluating Writing: Describing, Measuring, Judging. 

National Council of Teachers of English, Urbana, 111. 
77 ' ' . 

163p. 



One month loan from DPI Library; Request ED143020 
National Council of ''Teachers of English, 1111 Kenyon Road, Urbana, Illinois 
61801 (Stock No. 16221, $5.75 non-member, $4.50 member) 
Abstract 1 • • ' 

The purpose of this book is to provide a comprehensive summary of current information on describing 
A p s writing and measuring growth in writing, intended to help teachers decidg which aspects of the 
* process and*the product to examine, how to determines writer's specifio instructional needs, ^ow to 
measure growth in writing ability, and how to involve students in the evaluation of writing. Separate 
. articles discuss the folhs^ying Jjwwcs: various approaches to holistic evaluation, with particular 
- • attention to analytic scalesJScn^w holistic scoring procedure, Primary Trait Scoring, developed for use 
in a nation-wide assessment^&f writing performance; ways in which the computer can be used to 
characterize maturity of word choice in students' papers; new and unpublished research that affirms 
earlier findings by Kellogg Hunt and Francis Christensen about the development of syntactic fluency 
in school-age writers; a procedure foe identifying the basic intellectual strategies writers use in 
formulating and presenting their ideas and feelings; and three ways to involve students in 
evaluation-individualized goal setting, self-e valuation, and peer evaluation. (GW) 



ERIC 



Author(s) Cunningham, Donald H. ( Edt; Estrin, Herman A. ( Ed. 

TH|£ The Teachipg of Technical Writing. 

Orig Inst , National Council of Teachers of English, Urbana, 111. 

Pub Date 75 

Note 219p.« 
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Hard Copy .• 
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One month loan from DPI Library; Request EDA 13721 * # 
National Council of Teachers of English, 1111 Henyon Road, Urbana; Illinois 
(51801 (Stock No. 51752, $4.95 non-member, $4.(>0 njember) 

I 



•The purpose <5f this collection of papers is to serve as a guide for the English tefacher in the field of 
technical and scientific writing. The eight main sections concern the definition and the teaching of * - 
technical writing; the skills, needs, and goals of the technical writing student; teacher appraisal of the 
technical writing 'curriculum; practical classroom approaches to technical writing; methods for n 
evaluating technical writing; the importance of effectiy* technical writing in industry; and technical 
writing as a science and as an art. A bibliography of approximately 60 itpms concerning th^eachmg'of ' 
technical writing is also included. (TS) A % 



erJc. 



Author (s) 
Title 



Lkndrum, Hoger; And Others ^ K \ 

A Day Dream LHad at Night and Other Stories: Teaching Children 
How to Make 3Pneir Own Readers. x 

Teachers and Writers Collaborative, New York, N. Y. ' 



131p.; Contributions by children from PSl and PS42 in New York City 



One month loan from DPI Library; Request ED064208 
National Council of Teacher/ of English, 1111 Kenyon Road, Urban^ 
61801 (Stock No. 10584r, $4.50 non-member, $3.T5 member) 



Origlnst 

l UD u<iic 

Note 
Source(s) 

Microfiche 

Hard Copy, 
A 

Abstract 

The teachers guide explains how original class reading books were made from children's own work 
for an elementary grade oral literature project dn &i urban education environment, and presents a 
collection of these stories. The objective was not to set up scholastic rules for composition but, rather, 
to concentrate on the natural competency of bilingual children vyith spoken languSge. Since children 
of many races and cultures comprised the two experimental classrooms the intention was to have 
children express themselves in terms of their cultural heritage, retaining and encouraging the ethnic 
flavor in a comfortable yet imaginative manner. The teacher hand wrote stories that children 
yolunteered to tell the!m, typed the stcflf&s, and returned them to the individual students to read. 
Pronunciation errors and patterns of grammatical errors were noted by the teacher* during 
transcription, making these mistakes gradually evident to the student. Sets of language drills were 
designed by the teacher to correct these problems. tfrom this project the children gained an enjoyment 
t of literature, a sense of competency with language! and most important, a sense of society within the 
classroom. (SJM) \ 




Emig, Janet - * 1 

The Composing Processes of Twelfth Graders. / 
National Council of Teachers of English, Urbana, 111. 
71 • . 

160p. 

* 

One month loan from DW. Library; Request *EP058205 
The National Council 6f Teachers of, English, 1111 Keriyon Road, Urbana, 
Illinois £1801 (Stock No. M629: $3.00; 1*5 or more, $2.70 each, prepaid) 



Origlnst 
Pub Date 
Note 
Source (s) 
Microfiche 
Hard Copy 

Abstract 4 

This ipquiry examinesjhe composing process of twelftff grade writers, using a case study method. 
Eight twelfth graders were asked, ki four sessions, each^jgive autobiographies of their writing 
experiences and to compose aloud three times in the presence of a ta*pe recorder and an investigator. 
1 Four hypotheses were formulated: (1) Twelfth-grade writers engage in two modes of composing - 
reflexive and extensive - characterized by processes of different lengths with different clusterings of , 
fcomponents; (2) These differences can be ascertained and characterized through having twelfth-grade ' 
writers compose aloud; (3) In* the composing process of these writers, a set of stylistic principles 

f;overns the selection and arratyjement of components-lexical, syntactic, rhetorical and imagaic; and 
4) For twelfth-grade writers extensive writing occurs chiefly as a school-sponsored activity; reflexive, 
as a self-sponsored one. The data reveal that: jjl) For the sample students, the sponsorship of , these two 
modes of composing is divided, with extensive writing occurring chiefly as the school-sponsored mode 
and with reflexive writing Occurring as a self-spdnsored activity; and (2) The composing proems for 
the two modes differs in length and* in the clustering of components. The data suggest, for future 
studies, an extensive examination of the verbal behavior of the students when composing aloud. 
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Finally, the datmstronriy imply that changes need to be made in the way composition is taught 
American secondary schools. (Author/fcK) 
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ThQ following program descriptions 'include the name, address, and telephone number of a 
contact person. For more information, contact this person directly. * 

■ • *• * 

tf the program i? from outside the state Qf Wisconsin, it is part of the .National Diffusion 
Network (NDN). In addition to contactirig the program directly you can also receive 
information 'a^>out these programs from: The Wisconsin State -Facilitator Office, 
Department of Public Instruction, 125 South Webster Street, P.OJBox 7841, Mfadison, 
Wisconsin 53707. Telephone (608) 266-9897 \. -> — J 



Program* Project Read-Write t 

Contact Person Ethel Uries ,„ • . 

Hawkins Street School * . - 

< Address 8 Hawkins Street 

. • Newark, New Jfersey 07105 

Telephone* (^01)733-8216; • 

Target Grades Intermediate Grades ' , 1 9 

Abstract . 4 * ^ , , ' 

Project Read- Write is deagned tc^ be' consistently appli*f1)y the classroom teacher to* augment the 
basic reading program in order to develop vocabulary and promote total comprehension. The 
program involves the application of prescriptions-specialty developed strategies designed to teach one 
maj6r skill and several ancillary skills simultaneously. ESich prescription involves the use of one or 
more language-manipulation techniques. The prescriptions are structured writing and/or oral 
activities that can be used with materials already available in the classroom. The prescriptions 
encpurage students* to react holistically to a reading ^selection and to incorporate, within these 

O r-f Itri f 1 C»e fVnaif SN«*T*-k !/Jnno u-m. « « «. n — — — — — — Ml — . — *» d _ 1 " fTt * • • * ■ » 




r - — ; prescriptions are arranged within the Project Read- Write Resource 

and Instructional Manual according to major objective an£fleveR)f, difficulty. The program also offers 
a checklist that can ; be used in conjunction with $frmal' arid informal diagnosis to list and establish a 
v priority ranking of pupil needs on a class^ group, and individual bpsis, This checklist becomes an 
ongoing record of pupil achievement and accompanies the student as he.or'She„proceeds through the 
grades. # V 

Program Evaluation * . 

This program has been validated by the JDRP, 1 1/25/80. v * 

Funding Source(s) •* t • * • 

Elementary Secondary Education Act Title I; Elementary Secondary Education Act Title IV 
Cost of Implementation , ■ * ' , * . 

Program* implementation costs are stated to be the following: Adopter assumes (or share^vJith'NDN 
Facilitator) the*costs of releasing 'teachers and administrators tor training workshops. Adopter 
assumes (or shares with NDN Facilitator) per diem, travel, and lodging costs for project ^StMf if a 
training or awareness presentation is given out of state. Resolve land instructional manual: $20 per, 

fionv Administrator's manual* t^SO n^r rnnu '° * 



gopy. Administrator's manual: $7!50 per copy. 

— ■ — 1 ^— — v 



Program 7 The New Jersey Writing Project * ' 

Contact Person Linda Waitkus te • # 

f * , South Brunswick Public Schools ^ \ 

. Address " Monmouth New Jersey 08852 & t 
Telephone (210)329-4044 

/WTrget Grades .Secondary Education • • ' • - » 

Abstract N if * ' ^ * 

The New Jersey Writin^l^ect is a state-wide writing program btfSed on a thorough knowledge of the 
composing process. This project is predicated on the following assumptions: writing is a process and £ 
mode of learning; teachers of writing should write; teachers teaching -teachers accomplish efficient 
curriculum change; theory about and assessment of writing should ennance classroom practices. The 
- f program involves three stages: teacher training, implementatiSn and v staff. development, and 
assessment. The teacher training stage is a three-week summer institute for teachers form multiple 
districts in the same geographic locationr^ach day of the training, program is dialed into a 
writing/sharingmorning -session and a theory presentation in tlie afternoon. The second stage is a two 
part program!^ First, returning ^teacher consultant^ introduce writing as a process into their « 
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classrooms. Within the confines of the regular English period each teacher provides time for students 
to write in class. All students are instructed in the process of effective editorial feedback. Teachers do 
m * not have to edit each student's paper because students do that 'for themselves and for others. Sefcond, 

in addition to 'implementation in the classroom the returning teachers begin staff development 
programs suited to the unique needs of district curricula. The tjiird stage 4mmlyes the development 
I and use of assessment instruments and procedures. This evaluative phase encompasses the following 

compoae^ts: students' writing sample^ training for teachers in holistic scoring: and teacher and 
9 ' student writing attitude surveys. 

Program Evaluation* - 

The NeW Jersey WritinglKbject has been validated by the JDRP, 5/23/79. 
Funding Source(s) - ~" • _ 

National Endowment for the Humanities ^ ' 

' ^ ' Cost of Implementation \ f\ ^ 

Costs" include salary and travel costs for\ainer, payments to participating teachers, and charges for 
paper and supplies. x 

• 7 ' ' ti , ! 

Program Individualized Language Arts: Diagnosis, Prescription, and 

Evaluation * . 

ContactPerson Jeanette Alder ^ 
; Woodrow Wilson School 

• Address Hawxhurst Avenue ' , ^ 

Weehavyken, New Jersey 07087 
Telephone * (201)865-1506 

Target Grades Intermediate Grades - 1 , 

Abstract . , 

At least three times a year, the teacher evaluates writing samples composed on self -selected topic/by 
* each student. Utilizing criteria common to nearly all language arts programs, he/she then is able to 

> . assign priorities to the needs of th$ class las a whole, -of groups of students, and of individual , 
youngsters. For each objective stemming from this diagnosis, a teacher's resource manual. prescribes 
a variety of writing or rewriting techniques for, all content areas involving writing/ Motivation for 
writing is strengthened by a "communication spiral" that.tirfks composition to the other l^njwjage arts ~ 
and to real-life experience. A recordkeeping system permits students, teacherS, administrators, and 
parents to observe growth in writing proficiency frdfo month to month and grade to rtfatie. The 
program can be combined readily with pre-existing language arts curricula and objectives. 
Program Evaluation ^ 

The progfamlias been validated by the JDRP, 5/74. " 
Funding Sourfefs) . * ' « • 

Elementary Slcflndary Education Act Title III 
♦ - Cost of Implementation , yf * 
. » Costs of releasing teachers and administrators for training workshops: per diem, prayel, and lodging 
costs for project staff if training isfciven outside of New Jersey. Teaches Resource Manuals ($10per 
copy) and Management M^iuals (estimated $2 per copy). DPI Publications Office. 
\ * _« * i . 

: T ^ 

Program SMILE ( Self-Concept and MotivationJmprovemenMhrough Language 

Experience) ^ J. . % 

ContactPerson Barbara Plaisted , ' . " * % ; 

V ^Waterloo §chool District 

Address . 785 No#h Monroe Street . / 

Waterloo, Wisconsin 53594 ' * . ' 

Telephone * , (414)478-2845 J ' 

Target Grades ElSmentary Education; Junior High Scherols 
Abstract - / ' A * 

; The SMILE program uses the language experience, approach to develop the reading and writing skills 
. of low ability students in grades 1 through 8. Based on the philosophy that sttident experiences . 
1 generate the ability to talk, write and read, the program develops the students' self-qoncept through 
participation in successful writing and reading of personalized stories. Activities used to develop 
stories include walking trips to local industries and businesses, co&king, rrfaking craft*, performing * 
science experiments in class, and speakers with various backgrounds antf interests! The 'SOUNDS OF 
LANGUAGE' series by Bill Martin Jr. and commercially published trade books that have a repeater 
story line are also used. Prewriting activities include generating vocabulary lists, listening to related 
W stones, reading and writing directions) and participating in discussions. The students' efforts are 
published in attractive formatsfsizes, styles and Shapes are vafied and appealing. Twice a \rear an 
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informal reading inventory is given to 'determine specific skill strengths and weaknesses of each 
V^student. Word attack skills, sight vocabulary and comprehension skills are developed using the 

students' qwn writing and vocabulary lists. (RH) * 
Funding Source (s) * 

Elementary Secondary Education Act title IV; Local School District 
Cost of Implementatior 

Salaries for resource robm teacher and instructional aide. Approximately $25 per student for 

consumable materials sucn^s construction paper, laminating paper, film, and cbofcing supplies. 

• <* 

Program The Weehawken Project For Improving Written Composition 

Contact Person Fred A. Cruckson, Director of Instruction . 

Fond du Lac School Distrjf t ' 
Address 72 South PortlandStreet ^ - 

Fond du Lac, Wisconsin 54935 
Telephone; — (414) 92?-42 fO ' #> . 

target Grades Intermediate Grades; Secondary Education . 

Abstract „ " * 

In the 1978-79 school year, the Fond du Lac School District implemented a replication of the 
Weehawken, New Je # rsey writing projecUn 23 public and private schools in grades 4-9. Teachers used 
selected techniques and procedures to further student writing skills. The 1980-81 school year saw.the 
project focus on students in grades 10-12. An adaptation, of the Weehawken Model was used ^n 3 
schools. To help the teachers' implement the project, training sessions, resource manuals, Texts and 
additional services were provided. Inservic^ programs and ( a f^ll workshop of the Wisconsin Council 
of Te achets of English as well as numerous trips to outlying school districts to examine writing 
qenters, curricula and methods provided further background. A Letter Writing Week was successful 
in raising community sensitivity to the value of writing. . The project newsletters, distributed to 
administrators, staff, and to parents served as a good communicationlool between the parents and the 
schools involved. (RH) — ^ . p 
Proeram Evaluation 

Tne Weehawken Project for improving written composition has been validated by the JDRP. The 
replication projects at Fond du Lac WI, 1978-79 for grades 4-9, 1980-81, grades 10-12 were evaluated. 

Funding Source (s)' ^ ' \^ 

Elementary Secondary EducationJVct Title IV ] \ ' 

Cost of Implementation ' ; 

A teacher's manual is available from the Weehawken School Di^rict in Weehawken, New Jersey at 
$10.00 a copy. Fpnd du Lac chose to employ a full-time project director for thevtnltial year. This 
involved $37,500.00 for implementation activities. 

> 

Program Language Arts Program * ~ 

Contact Person Dr. Terrancel. Sheridan 

Eau Claire School District 
Address 1222 Mappa Street * * , 

Eau Claire, Wisconsin 54701 
Telephone - (715)- 834-9104 
Target Gf Ades . Elementary Secondary Education** 1 
Abstract 

The Eau C^ire Are^chool District's Language Arts Program inpludes three components: curriculum 

development, assessment, and staff development. The first centers on identifying a specific set of 

skills for each grade level/ on teaching activities and writing exercises to develop the skills and on 

writing as a process. Assessment includes standardized testing in grades K-6-9-12 each year using the 

Circus/STEP seHes, collection and scoring of writing samples in grades 3-6-9-11 each year and 

classroom evaluation of writing usihg a standard guide. Staff development Includes local inservice 

aimed at orientation to curriculum/skill continuum, teaching techniques, and feedback on assessment 

results. Results show that writing scpres are increasing on the standardized test results. 

Funding Sources) § j 

Local School District ' * ' L 

t ; 

* 

r ; 

Program * Reading/English Rotation Modfel-Junior High (RER) • . * 

Contact Person Nancy .Gurrie 

Beloit Public School District , . " ^ 

Address . 220 West Grand Avenue * 
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BeloitT Wisconsin 535 H 
(606) 364-6755 
Junioj High Schools 



Telephone 
Target Grades 
Abstract 

Beloit's two junior highs are adopter/adapter schools of the " nationally validated Title I 
READING/ENGLISH ROTATION (RER) PROJECT developed in Thomson, Georgia. Procedures for 
student selection, instructional emphasis, and evaluation haye been designed to meet the unique 
needs of Beloit's Title I eligible population. Beloit's RER project involves 7th grade students. The aim 

, of the project is to increase low achieving students' facility r with 'reading-and writing and, 
subsequently, raise^achievement .levels. 1 The thrust is an integration oiAhe language arts in both 
instruction and program orgaijization. The RER project is Beloit's attempt to explore %n alternative to 
traditional full-out programs for Title I students.* The project utilizes three»cfassroq*fc: an English 
classroom, a reading toom and a Title I skills lab. Students are divided into three grpups according to 

- reading level. The three groups rotate among the three^classrooms during the pefriod of the rotation 
project. The building administrators schedule the students into a language atfs bldck consisting of the 
first two class periods of the morning for a total ot.90 minutes. One of those periods would have 
normally beeirBnglish and one a study halL The fcER staff in each school consists of a district funded 
reading specialist, a district-funded.Enclish^cher/a Title I teacher and a Title I instructional aide. 
• One staff member serves as a team leader. All t&m members hav<? a common planning period during 
the third class period of the morning and plan together at least once a week. In the READING ROOM 

• the reading specialist instructs studefits ip basic reading comprehension, vocabulary and word 
analysis skills. She introduces themes, reading skills sand vocabulary. In the ENGLISH ROOM 

m students are engaged in tpsic English skills mcluding^language^study (grammar and spelling), 
composition (content and mechanics, and oral language skills. IelUktSKILLS LAB the Title I teacher, 
assisted by an instructional aide, provides for small group and individualized help in reading and 
waiting through the use Gf language techniques and specific skill reinforcement. 

Funding Source(s) 
1 Elenientary Secondary Education Act Title I; Local School District 

Cost of Implementation Jh 

Specific personnel, inservice and materials costs for Beloit's (Wisconsin) project are available froWhe 

• school district. 




Program 
Contact Person 

Address 



Fond du Lac's Letter Writing Week 

Jerome Sullivan 
Fond du Lac School District 
495 Wabash Avenue 
Fond du Lac, Wisconsin 54935/ 
Elementary Secondary Educat jbn 0 ' 



Target Grades 
\ Abstract 

» The Fond du Lac School District sponsored a Letter Waiting Week in cooperatibn with the United 
States Post Office and local businesses to focus public attention on the importance^ the written word. 
Letters, written by parents were distributed by the Post Office -to children/at school who then 
answered them. A logo was designed and businesses featured the week on theirJfeigns. (GAW) 
Funding Source(s) " 

Local School District ' ' ' . 

Cost of Implementation ' 
* The Fond du Lac School District estimates the cost of the program to be $2,QQ^.O O 



^ Program 
Contact Person 




Weehawken Individualized Language Arts 

gharon Korback < » * • - 

Prairie du Chien School District 
Address 420 S. Wacputa Avenue ^ B 

* Prairie du Chien, Wisconsin 53821 

Telephone (608)326-8451 . 
Target Grades Elementary Secondary Education * 
Abstract. - ' • 

Thfe Prairie du Chien School District adopted the nationally validated writing instruction model, 
Individualized Language Arts, designed and disseminated by the Weehawken, New Jersey School 
District. The ILA is a method ,for teachers of K-12 which* provides procedures, strategies^ana specific 
examples of how to analyze Students' writing and teach r writing. The approach is one of discovery and 
can be. used with almost any kind of classroom organization, i.e. self-contained, non-grpded, 
team-taught, etc.'The project's rationale is that linguistics, the study of language, provides knowledge 
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which can be translated into techniques for improving selected aspects of writinginstruction. These 
techhiques can be blended with a language-experience approach, so that the language, feelings, and 
ideas of students can be used to promote motivation, precision, and control. Furthermore, such . 
instruction uses writing activities in all parts of the curriculum, and can be organized to provide 
teachers and students With continuous diagnosis of writing needs, prescriptions of relevant 

mejtnodolflgy, and evaluation of results.(BJS) , * _ 

*FuiraingSource(sf ' — « 

Elementary Secondary Education Act Title IV ' 
Cost of Implementation ^ * 

The costs of this program's implementation include the expense of teachers' mandate at ten dollars 
each, an expandable folder for each student, and in-service training. ; ~ 

Program 
Contact Person 



Remedial Summer School Competency Program 

Mariin C. Tanck ^ 



Address 



Sheboygan Area School District 

830 Virginia Avenue * ' \ ' , % * 

, • Sheboygan, Wisconsin 53081 . . # < * * 

Telephone {414)459-3533 * . ' . * , . x . 

Target Grades Juittor High Schools »-....***, 
Abstract r ^ ~. ' x / — 

The district board of education requires students to^ass acompetency^teM.in three basic skills^areas. 
, Beginning with the class of 1983, students must demonstrate competency in mathematics, reading, 
and whting Eighth graders are given an equivalent test to prepare them tor the actual test they will 
take when they are sophomores. This diagndStic ''flag" will identify students with sepous deficiencies 
in the basic skills who may have difficulty passing the competency test. The project has two goals. 
First, the project proposes tQ set up a remedial program jnodeled after a similar program in Racine, 
'Wisconsin for those students identified as deficient. It will institute a four-week course focusing on 
deficiencies identified by an objective referenced test. Second, a curriculum will be develdped which 
will allow teachers to design instructional approaches to address deficiencies identified by testing. 
# This process will allow the information reveale^ by the testing program to he translated into 

instructional strategies* • ' 

Funding Source(s) J \ — 

Elementary Secondary Education Act Title II « i ~> — " 

Cost of Implementation ^ 
district states the costs to be $4,986,664: ' t ~ 



Program 
Contact Person 

Address * 



Gifted Writers ^ 

Sue Broeniman • 

Plymouth Joint School District Nfb. 8 
Highland Avenue 
Plymouth, Wiscdnsin 53073 
(414)892-2661" 
Secondary Education 



Telephone 
Target Grades 
Abstracts . 

The^Jned Writers program emphasizes creative writing'skills. The four year curriculum covers the 
following genres: poetry, narrative writing, persuasive writing, playwriting, journalism, descriptive 
writing, and the short story. Students are recommended for the program by teachers; writing samples 
ace evaluated to determine placement of recommended students. In the program revisioi) is stressed 
» and individual skills are developed. (BJSV ' 

Funding Source(s) « . 

Elementary Secondary Education Act Title IV • * « 

Cost of Implementation ■ K ^ 

District estimates the cost Of the program to be $8,000.00; costs include the following: materials, 
released time of one hour per day for coordinator, consultant services and training for thfe stiff. 



Program • 
Contact Person 

Address 



WritingLab 

Rebecca Sieve 
Rio School District 
Church Avenue „ 
Rio, Wisconsin 53Q60 
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Telephone (414)992-3141 • 
Target Grades Secondary Education r * } 

Abstract I 

The \yriting* Lab, nicknamed the "NOOK," was created at Rio Jr/Sr High School to Jielp students 
develop their writing skills. The Lab is open fifteen hours per week and is staffed by four English 
teachers. Students may use the Lab during study halls or upon the supervising teacher's referral, if 
during regular class time. Appointments are encouraged to assure immediate, attention by, a staff 
member. The faculty is urged to assign written papers in all subject areas and is given referral forms 
for students who show need for an improvement in writing skills, *The student is expected to visit the 
Lab until he/she has met Ae standards of the referring teacher. Visitation ^records are kept by 
requiring everyone visiting the Lab to register and progress reports ^re charted by filling out forms 
statfhg the objectives of each assignment. Gifted students also are encouraged to visit the Lab. 
Creative writing and advanced literature courses are taught on a tutorial, basis. The Nook was 
developed in the winter of 1981 and will again be part of Rio's curriculum in the 1981-82 schodtyear. 

Funding Source (s) ^\ . 

■Local School District 

Cost of implementation 

A lowfcost writing lab can be developed in a qfuiet area of the school using extra school equipment or 
t donated used articles as furnishings. At least one filing cabinet .and several tables and chairs are 
4 necessary. 
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Program Stevens Point Area Senior High School Writing Lab: The Write Place 

Contact Persoqr Pauline M. Pray ! 

Stevens^Point Area k Public Schools' * 
Address 1201 North Point Drive \ 

Stevens Point, Wisconsin 54481 
Telephone (715)346-2021 
Target Grades High Schools 
Abstract •« ,, 4 

The Write Place provides informal tutorial help to students with their writing problems in any/all 
- curricula r area(s). Lonft ternror si ngle s ession assistan c e is des ign ed with eac h student wh o comes in 

with a piece of writing in progress, or who wartfs to work on any area of writing. The lab also provide! 

outreach to teachers in otner curricular areas to help them design writing assignments and evaluation 
, techniques specific to their needs. Lab p^sonnel wiU assist in preparation and presentation of writing 

.techniques with classroom teachers. Students can then go to the Write Place for help as they complete 

the assignment. Teachers from all subject areas may refuse to grade poorly written VorK and send 

students with it to the lab for help with the revision within time limits they establish, reer tutoring is 

used as available students. chn be trained and supervised. The Write Place "gives help, not grades" in. 

a supportive, informal atmosphere. 4 > 
Funding Source (s) 

local School District* » ' , 

Cost of Implementation 

Staff for every hour of the schbol day (1.4 FTE)*; Materials, $75.00; Books $150.00; Equipment: files, 

furniture/ viewers etc. *The staff is vital, other thing's can be added. 

i 
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The following organizations provide resources and information for educators as well as the 
general ffublic. Contact each one directly for further information. 



Organization Department of Public Instruction 

• Division for Management, Planning, and FederaF Services 

g * Bureau for Evaluation, Planning, Assessment, and Research 

9 Wisconsin Pupil Assessment Program^* 

Contact Person Russell Allen * 
Address 125 South Webster 

* P.O. Box 7841 ^ 
Madison, Wisconsin 53707 
Telephone . (608)-266-794f 
Service Area State of Wisconsin 

Target Group , Teachers and statp government officials and citizens. 
Abstract ' 

The Wisconsin Puml Assessment Program, administered by the DPI, uses objective-referenced tests, 
developed in Wisconsin and designed to measure specific objectives in the basic skills areas. The foui. 
goals of the program are to provide the legislature, governor's office, and citizens with a measure on 
student performance in selected academic areas, a comparison of Wisconsin public school students to 
the rest of the ijation in mathematics, reading, and language, a description of student scores over a 
period of years and materials and technical assistance to schools which voluntarily use the products 
and processes of the program. Local Wisconsin schools, both public and private, have the option of 
administering these tests to their own students. (GAW) 

.Resources * , 

Results of the Wisconsin Assessment Program, information about the program, and test construction 
are availaWe from this office. * ■ 

Materials Distribution Policy 
C o nt a ct the A s sessment Office , = 

Publication List 

Publication.list available from the DPI Publication Office. 



/ 
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